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I. Description of the project

The Project

Global Education without borders is a 3 years program, bringing together organisations and
multipliers from six Central‐ and Eastern European countries: Austria, Bulgaria, Czech
Republic, Greece, Hungary and Romania to build up a network for exchange of materials,
good practice and strategies on Global Education.

The International Seminar
The international seminar „Global education in non-formal youth work “ will bring
together youth leaders, youth workers and trainers from the project partner countries to
focus on different dimensions of Global Education in non-formal youth work. Global
Citizenship, Global issues and youth involment will be discussed.
The seminar will include input from experts and from participants as space for sharing
experience and generating ideas. It is aimed to provide inspiration and to discuss different
levels and tools of youth work, committed to Global Education.
What is global education?

Global Education is an educational perspective which arises from the fact that contemporary
people live and interact in an increasingly globalized world. This makes it crucial for
education to give learners the opportunity and competences to reflect and share their own
point of view and role within a global society, as well as to understand and discuss complex
relationships of common social, ecological, political and economic issues, so as to derive new
ways of thinking and acting.
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II. Program

Sunday: 15 of October:
• Arrival;
• Welcome and get to know each other.
Monday: 16th of October:
• “Global, yes…. But what kind of global”, Colm Regan, Key note speaker.
• Youth work and global education: Levels of work – how to organise?
workshops:
ü International seminars, trainings and networks;
ü Local level – community organizing;
ü Schools – extracurricular activities.
• Youth work and global education: Practical ideas:
ü Non-formal education in formal setting;
ü Designing youth-friendly GE activities;
ü Action-oriented GE: how to act on what’s learnt.

Parallel

Tuesday: 17 of October:
• Global Education Toolkit. Workshops:
ü Globalization; Cooperation and Competition, Media;
ü Borders, Education; Needs and Lifestyle.
• Good practices fair: GE and young people projects and initiatives;
• Tools fair: GE and young people educational techniques.
Wednesday: 18 of October:
• Planning in national teams;
• Closing session and evaluation;
• Departure.
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2.1 Global, yes…. But what kind of global, Colm Regan

Reflections on Global Education and Youthwork: Refers points:
To start: a reflection
- Apartheid, Vietnam, Communism, Berlin Wall, Northern Ireland
- Eastern Europe, the ‘Arab Spring’
- education, women’s rights, fairtrade…
Not just youth workers but also…?’
• Learning – but what?
• Learning – but how?
• Learning – but where?
Global Education: ‘Our sense of ourselves and of our place in the world and of our duty’?
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Global Education – why?
An ethical imperative, a duty, something innate in all of us, part of what makes us
human
• European citizens have rights and responsibilities (not the government or a
development elite)
• Because aid is only one part of the equation ... unequal trade, debt,
overconsumption, politics, human security etc.
• We all have political and economic obligations which are reciprocal
• It is an educational imperative and a right
‘Learning Global: Thinking Local’
•

Global Education …in more detail
GE seeks to work at four different, but interrelated levels: it is a process by which people,
through personal experience and shared knowledge:
• gain experience of, develop and practice dispositions and values which are crucial to
a just and democratic society and a sustainable world
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•

engage with, develop and apply ideas and understandings which help explain the
origins, diversity and dynamic nature of society, including the interactions between
and among societies, cultures, individuals and environments

•

engage with, develop and practice capabilities and skills which enable investigation of
society, discussion of issues, problem-tackling, decision-making, and working cooperatively with others

•

take actions that are inspired by these ideas, values and skills and which contribute
to the achievement of a more just and caring world.

Some GE values: ‘… a general concern for the well-being of others and the planet…’
• a positive awareness of the different ways we relate to the world and appreciation of
interdependence
•

appreciation of the needs and rights of others and the value of diversity

•

valuing the environmental ethic, and the differences and disagreements around it

•

wanting to know more at a deeper level and having a strong sense of belonging

•

a sense of involvement now and in the future.

Some skills in GE – ‘… a general capacity to investigate and engage with…’

• Communication skills;
• Intellectual skills;
• Social skills;
• Action skills.

Ideas and understandings in GE – ‘… a general knowledge of the basic shape of the
world…’
•

Understanding the ‘geography’ of the world;

•

Understanding ethnocentrism and its legacy, results;

•

Understanding values differences within different cultures and communities;
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•

Knowledge of our international links in economics, culture, politics, environment etc.;

•

Understanding the common human and cultural heritage of all and the principles of
human rights;

•

Understanding the environmental challenge;

•

Knowledge of inequality, its impact and causes.

Experiences and actions within GE … a set of experiences that create interest and
engagement...
•

Opportunities to work with others as well as independently, to give and receive
views, to participate in making decisions and to feel valued and to have a sense of
achievement and to make links and connections with others;

•

Using different methods to develop skills - in IT and art, in writing, in team-working
and leading, in interviewing, recording, speaking in public etc.;

•

Having different educational experiences - in the community, in youth organisations,
in women’s organisations, in classrooms and schools, in sporting organisations etc.

How GE enriches Youthwork
•

It turns the world upside down – makes us look anew – broadens our horizons and
experiences;

•

It challenges us to think (and act) on our (and their) future and what is shaping it;

•

It can sensitise us (e.g. women’s rights, environment, consumption etc.);

•

It excavates international norms and values that apply here also;

•

It offers radical models of education.
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3.2 International seminars, trainings and networks

International seminars and trainings:
w
w
w
w
w
w

Why they are relevant
Organizing
Peer education approach
YFS approach in the field of Health Education and social services
Channels of communication
Successful messages - creation and dissemination

International networking

w
w
w
w
w
w

Why they are relevant
Organizing
Peer education approach
YFS approach in the field of Health Education and social services
Channels of communication
Successful messages - creation and dissemination

Youth-adult partnership (YAP)
•
•
•
•
•
•
•

Main stages and types
Work For Youth
Tokenism
Inclusion in implementation
Youth for youth
Inclusion in all stages including governance and management
Real YAP – empathy, integrity and respect

Sustainability and continuity of youth work:
w Changes of generations – when a young person is not young anymore – the
challenges for young adults;
w Messages submission to the new generation;
w Monitoring and evaluation;
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w What stimulates sustainability?
Final tips:
w
w
w
w

Empathy
Self-esteem
Humor and self-irony
Be able to say “thank you” and to change opinion

For more information: rstamenkova@safesex.bg
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2.3 Design youth friendly activities
Participatory methodology, made by the participants:
Youth – friendly activities should be:
• Set a clear goal;
• Innovative;
• Interactive;
• Challenging;
• Specific;
• Clear contribution;
• Result oriented;
• Fun;
• Self designed/ owned;
• Dynamic;
• Competitive.

3
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2.4. Formal education in non-formal shape

Objectives:
• Within three or four words, a vision shared by all participants in the session on Global
education and education generally in our times and in the future.
• To think and talk about the shared future vision of the world.
• Demonstration a tool for building consensus and seeking common vision in a variety
of topics and directions.
• Expanding the knowledge on the subject.
• Develop tolerance between participants.
What we do:
Small group session with a mediator, in which each presents its vision for education in
Bulgaria
How we do it:
• Within 90 minutes
• divide in groups of maximum 80-10 visionaries
• Enter only one role (I am a parent, I am a teacher, businessman ...)
• Respond to four questions
o How and where to move the world?
o How and where to move Bulgaria?
o How and where education is moving in the world?
o How and where we choose to move education in Bulgaria?
• The mediator put proposals on a sheet
• Each participant recorded three words on paper tape, which are the main vision, intent
and focus of education in the district:
o I - personal development
o We - Social Development
13
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o We and the Universe - Global Development
• Words are stuck on a board with three columns (I, we, we and the universe)
• Each describes what moisture word you wrote and recorded mediator description
• Every vote, as indicated by two asterisks in each column the word you most like an asterisk
and their second choice
• Each share how they felt and recommendations.
Expected result:
• Within 3-4 words / concepts shared vision (eg vision of justice: "True. Justice.
Adequacy")
• To think and talk on the topic of choice and shared future.
• important:
• These sessions highlight just our initial ideas to develop, deepen and change in the
dialogue process.
Why do these sessions?
• Make out as World citizens
• To think and talk on the topic of choice and shared future
• To develop tolerance and ability to hear and understand
• To provoke thought
• To expand our idea on the topic of education
• To enrich each other
• To harmonize the meaning of words

Form draw a possible answer the following questions:
•
•
•
•

How and where to move the world?
How and where to move Bulgaria
How and where education is moving in the world?
How and where we choose to move education in Bulgaria?
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Collect anonymous drawings and film tray:
• The selection of participants in the group is added to the results of previous groups and
form clusters / topics about which people are united;
• Each participant, if possible, make one or more such meetings;
• Anonymous drawings are possibly the virtual exhibition;
• Background - natural movement, dialogue about the future.

Steps and timing.

Step/Time
1. Recall the form - 5 minutes
2. Poll beliefs - 5 minutes
3. Participants draw the answers to four questions anonymously in his own unique way to
focus on the issue N: 4 15 minutes
4. Speeches (mediator recorded and codified), 3 minutes per participant
5. Gymnastics Rest 1 minute
6. Each participant recorded three words are the basic vision, purpose of education in three
areas two minutes
7. Everyone says what sense moisture in the word (mediator recorded and codified)
11 minutes
8. Choice of each participant (put stars on the dashboard) 2 minutes
9. Summary: How do you feel? What have you got? Insights. Sharing. 10 minutes
For more information: teodor@gudevica.org
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2.5 Schools - extracurricular activities
Extracurricular activities, working definition:
•

Activities that fall outside the realm of the normal curriculum

•

Voluntary activities, initiated by students

•

Activities that are usually organized under faculty sponsorship.

Types of activities:
•

UN Model

•

Debate

•

Drama

•

Sports

•

Internships

•

Peer-to peer.

Learning:
•

Co-operative learning

•

Participation

•

Experiential learning
o Phase 1-Experiencing
o Phase 2-Reporting
o Phase 3-Reflecting
o Phase 4-Generalising
o Phase 5- Applying
16
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Activities:
•

Help people to:

•

Be motivated

•

Develop their knowledge and skills, attitudes and values

•

Change

•

Get involved

•

Take responsibility

•

Encourage self-reliance and improve self-confidence

•

Feel solidarity with others.

Tips for running activities:
•

Co-facilitating

•

Managing time

•

Creating a non-threatening environment

•

Set ground rules

•

Give clear instructions

•

Facilitate discussions

•

Debrief, evaluate

•

Review

Resources: www.una-bg.org
Contact: ivanagd@yahoo.com
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2.6 Global Education Tool kit: Globalization modul

Globalisation Bingo
Overview
By walking around and asking questions the participants get to know each other and realise global
relations in their everyday lives.
Goal
§
§
§
§

Get to know each other
Reduce personal barriers
Get conscious of global influences and the relation to own experiences
Introduction to the thematic topic

Type of Activity: Introduction exercise

Time Requirements: 15 – 20 minutes
Group Size: 10 – 30 people
Age Group: 12+
Materials needed
§
§

Bingo Sheets
Pencils

PROCEDURE
Preparation:
Review the statements in the bingo sheet and check whether they are applicable for the concrete
group of participants. If some are not relevant, feel free to adapt them.
Instructions:
Step 1: Handle the bingo sheets and the pencils/pens to the participants and ask them to gather as
much signatures from the people in the group as possible.
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Step 2: The participants walk around and ask others from the group to answer the questions on the
bingo sheet. If the asked person can affirm the question, they sign in the field of the statement.
Step 3: The person who has at least ten out of 12 names on the sheet shouts out “BINGO”.
Debriefing and Reflection:
When all or most of the participants have made “Bingo” ask the group to sit down in a circle. Ask
them if they liked the exercise and:
•
•
•
•
•
•

Was it hard to get the task done? Was it easy?
Did you learn something new and what?
Did you get interesting information about the other participants in the group? What was the
most common statement? What was the rarest?
Did you realize something you knew before but never reflected on?
Were you surprised how many things around you have something to do with borders?
What else could be added as a statement in the sheet?

Follow-up:
The exercise is a good appetizer and could easily be an introduction, followed by any of the following
exercises in this module.
Materials:
Bingo Template
Knows where his/her
mobile phone was
produced

Knows, who was Bob
Marley

Speaks Spanish

Eats regularly tropical
fruits (e.g. Oranges,
Mangos, Ananas)
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Knows where his/her
T-shirt comes from

Has consumed a „fair“
product in the last
week

Goes to work by foot
or bicycle

Has got friends from
other countries

Has got a Facebook/
Twitter/ Skype
account

Has got a car

Has already been in a
developing country

Was not out of
Europe yet
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What does Globalisation mean for you?
Overview
The term “globalisation” is used in a very broad sense. The participants express their associations with
“globalisation” and see, that there are various dimensions of the topic.
Goal
§
§

Get to know each other
Get aware of the term „globalisation“ and own associations

Type of Activity: Introduction exercise
Time Requirements: 15 – 20 minutes
Group Size:5 – 30 people
Age Group:14+
Materials needed: Small ball (made of wool or plastic)
PROCEDURE
Preparation
Ask the participants to sit/stand in a circle.

Instruction
Step 1: The small ball is in your hand. Ask the group: “Think about the word „globalisation“. What comes to
your mind when you hear this term?”
Step 2: Explain to the group that the ball will now be thrown around within the circle and everyone, who
receives the ball, should tell his/her name and his/her association on the term “globalisation”. This
procedure continues till every person had a turn.
Step 3: Afterwards you ask the participants to repeat his/her name and mention his/her association
regarding the question „How does globalisation influence my own life? Think of an example occurring in
your everyday life“.
Debriefing and Reflection:
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You can explain to the participants that globalisation as a term is used for a wide range of developments
and dimensions.
Possible questions to the participants:
•
•
•
•

Do you often use the term “globalisation”?
How would you explain the term?
Do you know synonyms for it?
Which dimensions could globalisation encompass?

Follow Up:
•

The group can do a common brainstorming on further associations or dimensions of globalisation.

•

Creating a mind-map might help to structure the different approaches.

Resources: www.glob-edu.net
Contacts: alexander.pfeffer@suedwind.at
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2.7. Global Education Tool kit: Cooperation and Competion

Cinquefoil
Overview
This activity uses a method of reading and writing for critical thinking in which participants explore their
understanding of the terms cooperation and competition and compare it with the other members of the
group.
Goal
•
•

participants explore their understanding of cooperation and competition and express their
understanding of the terms by creating a cinquefoil
participants compare their understanding of cooperation and competition with other members of
the group

Type of Activity: Association exercise
Time requirement: 20 minutes
Group size: 6 – 30 people
Age group: 11 +
Material needed
•
•
•

small sheet of paper for each participant
big sheets of paper for each group
markers, pencils

PROCEDURE
Preparation
Write an example of a cinquefoil (see materials) on a flipchart paper or on the board and prepare small
sheets of paper with cinquefoil templates for each participant (or draw the template on the board).
Instructions
Step 1: Ask participants to prepare a pencil and something to write on (or distribute small sheets of paper
with prepared cinquefoils).
Step 2: Divide the group into two halves and tell them, that one will work on the topic of cooperation, the
23
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other on competition. Their task will be to create their own cinquefoils on the topic (see the example in
materials and explain how to create a cinquefoil, you can do one as an example on the board). Tell them
that they should not write the first things which come to their minds but that the aim is to take some time
and think thoroughly about the topic, what cooperation and competition really means to them. They
should work individually first.
Step 3: After everybody has their own five-leaf ready, divide participants into pairs or groups of three (they
should be together with the ones who have five-leaves on the same topic) and ask them to share and
discuss their results; after that, they should create their common cinquefoil together based on the ones
they created individually – they should agree on the version that they like the best, taking ideas and
inspiration from all their partners.
Step 4: Distribute big sheets of paper on which they create their final cinquefoils. When they finish them,
display them in the room so everybody can walk around and have a look at them.
Debriefing
Back with the whole group, compare the cinquefoils on cooperation and competition and reflect the whole
activity. You can ask the following questions:
•
•
•
•
•
•

How was it for you to create the cinquefoil?
How did it work to create one in the group?
In what way has your original cinquefoil changed?
When we look at the final ones on cooperation and competition: what do they have in common?
What is different? Why are they different?
What can we learn about cooperation and competition from the cinquefoils? How do we
understand it?

Follow-up:
You can organize a small exhibition presenting the posters with cinquefoils created during the session.
Materials:
How to create a five-leaf:

1st line: a noun (the topic, e.g. competition)
2nd line: two adjectives (description, characteristics of the topic)
3rd line: three verbs (what the topic does or what happens to it)
4th line: a sentence of four words representing your feelings on the topic
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5th line: a noun (a word that summarizes the heart of the matter)

Example:

COMPETITION
difficult - useless
takes place - encourages - motivates
My brother likes it.
Reality

More information about reading and writing for critical thinking:
http://www.soros.org/initiatives/esp/focus_areas/rwct
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Every day...
Overview
This activity looks at our daily lives and examines situations in which we cooperate and/or compete.
Participants analyze those situations (optionally they can use newspapers and magazines where they
search for examples of cooperation and competition) and discuss possible advantages and
disadvantages of approaching them either cooperatively or competitively. This activity uses a method
called Venn diagrams, which is a method of reading and writing for critical thinking.
Goal
•
•
•

participants examine their daily lives with regard to cooperation and competition and name
examples of situations where they cooperate and compete
participants discuss and find examples of situations in which they think it is better to
cooperate or/and compete
participants express their opinion and compare their views with the rest of the group and
cooperate to complete a common task (Venn diagrams)

Activity: Mapping exercise
Time requirement
30 minutes
Group size: 10 - 30 people
Age group: 12 +
Material needed:
•
•
•
•

blank paper slips: 6 for each participant
posters with Venn diagrams (see Material)
markers, glue
magazines, newspapers (optional)

PROCEDURE
Preparation
Beforehand, prepare posters with Venn diagrams (see Material). If you want to use Variant 2, bring
various types of magazines and newspapers.
Instruction
26
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Step 1: To help the participants to get into the topic, ask them to close their eyes for one minute and
think about their common day, the things they usually do, the situations they come across, the
people they meet.
Step 2: They open their eyes. Tell them that in this activity we will focus on cooperation and
competition in our daily lives.
Step 3: There are two variations for you to choose from:

option 1: give the participants a while to think of situations or activities they experience in their daily
life and try to come up with examples of those that are based on cooperation and of those that are
based on competition; to help them elicit from them you can give them some examples first (you can
mention: sports, school grades, group work at school, computer games, job interview, contests on
TV...). Distribute each participant 6 blank slips of papers. Their task is to write on them 3 examples of
cooperation and 3 examples of competition.
option 2: distribute various types of magazines, newspapers and other periodicals and ask
participants to find examples of competition and cooperation there (e.g. in the photos, texts,
headlines, adverts). Ask them to cut out those examples (3 for competition and 3 for cooperation).
Give them time limit (e.g. 5-10 minutes).

Step 4: After everybody has their 6 examples (either written ones from option 1 or cut-outs from
option 2), put the participants in groups of 4 and give each group a big sheet of paper with prepared
Venn diagrams (see material).
Step 5: The task is to put together and discuss all the examples of cooperation and competition they
have (they can also add new ones) and then divide them between the three parts of the diagram; tell
the participants that before they decide and stick them to the paper they should try to examine the
examples from different perspectives and consider various possibilities. After they decide, they glue
the paper slips or cut-outs onto the poster. If needed, they can add written comments as well.
Step 6: Put the posters up so people can walk around and have a look at all of them.
Debriefing
Finish the activity with a discussion in which you reflect the content of the posters and also the
procedure of the group work; you can start with questions:
•
•

How was it for you to think about your daily life with the focus on competition and
cooperation?
Which were the things that came to your mind first? Have you ever thought about the things
you do in this way?
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•

Have you discovered anything interesting about yourself? Do you want to share it with us?
How did the group discussion go?

Lead the discussion towards the questions:
•
•

In what kind of situations do you think it is better to cooperate? Why do you think so?
And are there situations in which it is better to compete? What are they? Why?

Material:

Venn diagrams

cooperation

competition

both

Resources:
http://www.soros.org/initiatives/esp/focus_areas/rwct
Contacts: kristyna.hrubanova@nazemi.cz
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2.8. Global Education Toolkit: Media

Pictures and stories
Overview
Participants will reflect about pictures and the variety of their stories behind
Goal
§
§
§

learning to read and interpret pictures
discussing ideas on global issues
learning to describe and to take notes

Type of Activity: Mapping exercise
Time Requirements: 40 minutes (up to 80 minutes with possible follow-ups)
Group Size: 10 - 15 participants
Age Group: 15 +
Materials needed:
•
•

Selection of different pictures and advertisements out of magazines or
Pictures from the material

PROCEDURE
Preparation
Step 1: Choose a set of global issues pictures from magazines or newspapers (or print pictures found
on the internet). Use pictures from advertisements as well. It’s best to use different kinds of pictures:
documentary (e.g. from a reportage), ads (composed, even manipulative), NGO campaigns, political
propaganda (from different countries and cultures; e.g. India, China, U.S., Lybia, etc.) and more.
Step 2: Cut the pictures in half horizontally or vertically, one half per perticipant
Step 3: Stick the picture halves on cards
Instructions
Step 1: Check if you have an even number of participants present. If not, you will need to join in.
Step 2: Shuffle the cards and hand them out.
29
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Step 3: Ask the participants to observe their picture in silence and to make notes on the details.
Step 4: Ask them to think about how they could describe these details to a listener.
Step 5: Elicit ideas and make a list of tips on the board. It should include:

§
§
§
§
§
§
§

People
Scenery/background/context
Topic
Color
Objects
Movement/actions
Writing

Step 6: Allow 3-5 minutes for the students to study and memorize the pictures. They can put their
pictures face down on their chairs.
Step 7: The participants move around the room and talk to each other, describing their half of the
picture, trying to find their partner.
Step 8: When they have found their partner, they look at the whole picture together and discuss and
write the answers to the following questions. Explain that this is not a test, but rather a means of
finding out how much they already know. They do not have to get the answers ’right’ but they do
have to use common sense. If they don’t know the excact name of the place, for example, they
should make up a suitable one.
Step 9: Ask the pairs to share their results with the class or to get into groups and tell each other the
story of their pictures.
Debriefing:
Debrief the activity by asking questions such as these:
• Was there something new that you have learned?
• What was the most interesting for you to know?
• Do you think you will recognize pictures in a different way in future? In what way?
Follow-up
Each participant could write the story of the picture as:
• a news broadcast
• a blog post
• a letter of protest
• a draft (synopsis) for a movie (fiction)
Material
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To-do list to analyse pictures

(1) Where did this story take place?
(2) Who is involved? Name them.
(3) What is happening?
(4) Why is this happening?
(5) How could the situation be resolved?
(6) How did this picture make you feel?
(7) Can you find any similar situation in your life?
(8) Would you want to experience this? Explain.
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2.9 Global Education Toolkit: Borders

Playing with Borders
This tool is based on a children’s game being played on the streets of Bulgaria.
Overview
This is an energizing activity where the participants compete for gaining territories from other
participants.
Goal
§

Energize and entertain the group

§

Experience “playing with borders” of the world

§

Raising awareness on the importance of territories

§

Introduction to the topic

Type of activity: Energizer
Time Requirement: 30-40 minutes
Group Size: Up to 10 participants; if the group is bigger, split the participants in smaller groups, so
that you have groups of 6 to 10 people.
Age Group: 12 +
Materials needed:
§

Outside surface (asphalt, concrete) that could be drawn on or big flat material (cardboard,
plywood)

§

Chalk or markers (depending on the surface)

PROCEDURE
Preparation
A big circle is drawn on the surface and is divided equally to the number of participants, cake-wise
(→ see scheme 1).
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Instructions
Step 1: Ask the participants to choose a country they would like to represent. If the group is
international, each could represent their own country, as far as each participant has their own
unique country. The names of the chosen countries are written on each “part of the cake” and a
small circle is left in the center (→ see scheme 1).
Step 2: The participants step inside the circle, each in their “country”. A random person is chosen to
make the first call. He/she says “Let it be, let it be, let it be… Bulgaria” (name of a country, which is in
the circle, different from their own). The “president” of the called country jumps into the small circle
in the middle, counts loudly from 1 to 5 and screams “Stop!”. In the meanwhile all the other
participants are running away from the circle and freeze when they hear the “Stop!” sign.
Step 3: The “caller” then chooses a person and should suggest the number of steps needed to reach
the person that was chosen.
Step 4: The caller makes the suggestion out loud and then attempts to see if the suggestion was
correct. If yes, the caller is free to take territory of the person reached (up to 25%). If he/she fails, the
chosen person is free to take territory from the “caller” (up to 25%). The changes in the territory are
made with chalk/marker on the surface.
Step 5: The one that was chosen is the new caller and the same procedure is followed, until
somebody takes over the whole territory (or somebody remains with no territory; or a time limit is
set and territories are measured at the end).
Debriefing
When the game is over ask the group to sit down in a circle. Ask them if they liked the exercise and
raise the following questions:
•

Did you feel the desire to gain more and more territories and win the game?

•

Did you feel owenrship towards your territory and imagined it as a country?

•

Did it occurred to you that usually territories are inhabitated by people and people live in the
territories you were exchanging?

•

How do you feel abou the name of the game: “playing with borders”? Would you feel
differently if the name of the game was: “playing with humans”?
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•

Can you recall of events or procesess where territories were “played” like in the game? How
do you feel about it?

You can give examples from history e.g. Poland was divided a couple of times in history and almost
“moved” by Germany and UdSSR; Versailles Treaty after the End of the First World War; Yalta
Conference etc.
•

Why are territories so important to people?

•

Has humankind overcome their desire to “play” with territories nowadays? If not, how could
we change this?

•
Follow-up
The exercise could result in:
•

Homework and research on historical or nowadays events, representing “playing with
borders”;

•

Exploring deeper the subject with the exercise “borders timeline”.

Materials
Scheme 1
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Borders timeline
Overview

The participants get cards with different walls built from 5 BC till 2010 and with different
events who symbolise the fallen down of different kind of borders. The participants in small
team arrange the events in the correct time period. After that, discuss the different kind of
borders and their dimensions.
Goals
§

Raising awareness on events that bridged and divided people;

§

Raising awareness on the borders based on different principles (ethnic origin,
religion, wealth and others)

Type of Activity: Mapping exercise
Time Requirement: 45 minutes
Group Size: 15 – 25 participants
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Age Group: 15 +
Materials needed
§

Printed cards with the description of the different walls;

§

3 printed timelines (e.g. BC – 15th century, 1969 – 1987, 1989 – 2010) with the time
period where each wall has been built or fallen down.

PROCEDURE
Preparation:
•

Review the cards and events and check if they are appropriate for your group. You
can remove and add more events, connected with walls and borders, including more
local events if you work with a local group of participants.

•

Draw the three timelines (see examples in material) on big papers and print the
cards.

Instructions:
Step 1: The participants are divided into three groups. Each group receives an equal number
of cards with the description of different walls.
Step 2: The group tries to bring the cards into the right order within the relevant time period
in up to 15 minutes. The participants discuss the different walls, different kind of borders
and symbols, events which bring or remove borders.
Step 3: While the participants present their arguments about the time when the walls have
been built or fallen down, the facilitator could provide additional information about the
walls and discuss with them impressions and what do they think about the walls.
Debriefing:
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When the exercise is over ask the group to sit down in a circle. Ask them if they liked the
exercise and raise the questions:
•

What do you think about the different walls?

•

What kind of borders/ limits do you put forward?

•

What is usually the reason to build a wall/border?

•

What is usually the reason to tear down a wall/border?

•

What other examples of invisible walls/ borders could you present?

•

What examples of walls that have fallen down (both physical and symbolic) do you
know?

Materials:
Exemplary timelines:

Cards:

37

Global Education in non-formal youth work
When was the Wailing Wall built?
The Wailing Wall or the Western Wall (Ha-Kotel
Ha-Ma'aravi) in Jerusalem is the holiest of Jewish
sites, sacred because it is a remnant of the
Herodian retaining wall that once enclosed and
supported the Second Temple. During the
centuries it was the sacred place for Jewish
pilgrims. It has also been called the “Wailing
Wall” by the Europeans because for centuries
Jews have gathered here to lament the loss of
their temple. The wall is situated in the old city
of Jerusalem in an area of Jewish, Muslim,
Christian and Armenian neighbourhoods.

When did the Great Chinese Wall construction
start?
6.700 km long, the Great Chinese Wall was built
for more than 2.300 years as a defensive facility.
More than 20 Chinese dynasties worked on its
construction. For centuries the facility was
actually many smaller walls. In …. the Chinese
emperor Qin Shahuan gave an order for merging
the parts into a single line. That’s how “The wall
of the 10.000 Li” is created. Currently 700 km of
the Wall are reconstructed.

When did Constantin the Great start the When did the
Constantinople fall?
construction of the first Constantinople walls?
Visiting the city of Istanbul one can still see the
remains from the city walls dating from 3
different cultures with great influence from the
European culture and the history of Central and
Eastern Europe. The emperor Constantin the
Great moved the capital of the Roman Empire to
the city named upon him Constantinople. Few
ages later it became capital of the Byzantine
Empire and the Orthodox Church. At that time
Constantinople was the biggest city in Europe.
The history of the city has changed together
when it was invaded by the Ottoman Empire.
New constructions fortifications, temples and
palaces were launched in this period.

Blachernae

walls

of

Blachernae is a suburb in the northeastern
section of Constantinople. It was the site of a
spring and a number of churches were built
there. At some point it used to host the
emperor’s palace, that is why it was well
protected. In the year … during, the Fall of
Constantinople, Ottoman invaders attacked
Blachernae with their large cannon, almost
completely destroying the walls there; the
Byzantine defenders failed to block the
Kerkoporta gate, enabling the Turks to enter the
city.

When were the first peace lines in Belfast When did the movie “The Wall” by Pink Floyd
appear?
build?
Belfast peace lines are number of separation
barriers between Catholic and Protestant
communities in Northern Ireland in the cities of
Belfast, Derry and Portadown. The first line is
built after the riots between Catholics and
Protestants in August ….. The Catholics consider

In the year … Pink Floyd released the movie “The
Wall” based on the music of their album the
Wall. The movie is made by one of the band’s
fans: the director Alan Parker. Presented on the
festival in Cannes, it became a box office in
Eastern and Central Europe where the
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themselves double discriminated: by their
nationality and religion. The lines were built as
temporary structures as they were meant to last
only six months, but due to their effective
nature, they have become more permanent,
wider and longer. During the conflict more than
90.000 Irish moved into ethnically segregated
neighbourhoods.

communist regime was still present by the time.
The lyrics “another brick in the wall” are symbols
of the protest against the totalitarian unification
of the people under communist regimes.

When was the Roma neighborhood of Kazanluk When was the first journey of the Eurotunnel
(Bulgaria) separated by the rest of the city with Shuttle between France and the UK?
a wall?
Eurotunnel Shuttle bridges England and France
In 1949 the Bulgarian government issued a and England to the Continent. Wight only 34 km
recommendation that all Roma who are in its narrowest part, the channel was a symbol
traveling should settle down. Till 1950 most of for centuries for the competition in politics and
the segregated Roma neighborhoods in the influence in Europe between France and Great
country have been formed. Nowadays those Britain. The channel has been considered as the
ghettos are the places with the highest level of key natural defence for Britain: the most
poverty and are originating poverty themselves. significant failed invasion threats came when the
Some of those districts are separated by the rest Dutch and Belgian ports were held by a major
of the city with a wall. Such walls still exist in continental power, the Spanish Armada in 1588,
many cities in Eastern and Central Europe. Such Napoleon wars in 1803–1814, the German army
is the wall in the Bulgarian town of Kazanluk, during World War II. For the first time the idea
for bridging the two coasts came in 1802 by the
built in…
French mining engineer Albert Mathieu who
designed a tunnel under the English Channel.

When did the Swiss citizens decide through When was the last part of the Moroccan Wall
referendum that they don’t want to join the build?
European Union?
The Moroccan Wall in Western Sahara is an
Switzerland has a long tradition of neutrality. approximately 2,700 km long defensive
The country is surrounded by the European structure, mostly sand walls, running through
Union (EU). Over 900.000 EU citizens live and Western Sahara and the southeaster territories
work in Switzerland, and many more cross the of Morocco. They consist of sand and stone
borders or transit the country on a daily regular about three meters in height, with bunkers,
basis. In 1992 Switzerland applied for EU fences and landmines throughout. The barrier
membership. The accession was rejected by the mine belt that runs along the structure is
Swiss people in a referendum. More than 100 thought to be the longest continuous minefield
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technical agreements govern relations between
Switzerland and the EU. Switzerland is a member
of Economic Free Trade Association (EFTA) since
1960 and has signed the Free Trade Agreement
of 1972 between the European Economic
Community (EEC) and Switzerland, were the
basis for relations.

in the world. The Moroccan wall acts as a
separation barrier between the Moroccan
controlled areas and the Polisario controlled
section of the territory that lies along its eastern
and southern border. Polisario Front is a
movement for independence of Western Sahara
from Morocco initially founded in 1971 by
Moroccan students who started a guerilla war in
the desert against Spanish controlled Western
Sahara. In the summer 2005, the Moroccan
Army accelerate the expulsion (started in late
2004) of illegal immigrant detained in northern
Morocco to the eastern side of the wall, into the
Free Zone.

When was the third defence wall on the When did the Berlin Wall fall?
border of Melilla build by the Spanish
What do you know about it?
government?
The Melilla border fence is a separation
barrier between Morocco and the Spanish
city of Melilla. Constructed by Spain, its
stated purpose is to stop illegal immigration.
Massive intrusions of sub-Saharan people via
Melilla had become a Spanish and European
issue. The Spanish government invested 33
million Euros to construct the third wall.
There is high security system including
underground cables connect spotlights,
noise and movement sensors, and video
cameras to a central control booth. This
prompted the Spanish government of José
Luis Rodríguez Zapatero build up a third
fence next to the two deteriorated existing
ones, in order to completely seal the border
outside of the regular checkpoints.

When did the Greek government announce When did the West
the construction of the Evros wall?
construction start?

bank

barrier

After having an agreement with Frontexon, The West bank barrier, long 720 km
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who took the guard on the borders of
Greece and Turkey, the Greek government
decided to build a wall on the land border
with Turkey on Evros river. The action was a
reaction to the illegal immigration to Greece
through the common border. It is stated that
over 34.000 illegal immigrants have crossed
the border in nine months. Most of the
immigrants come from Muslim countries in
Asia and Africa. The Turkish government
declared that it shares the concerns of its
Greek colleagues. The intention of the Greek
government became a problem in the EU
opening again the discussion about “Fortress
Europe” (literally and figuratively).

separates the territories of Israel and
Palestine according to the Green line
between the two states. Called “security”, or
“antiterrorist” fence in Israel, it is referred as
“racial segregation wall” in Palestine. The
barrier is related with the Second Intifada
which started in 2000, a period of intense
violence between Israeli and Palestinian. The
barrier has been object of several court and
International institutions intervention. On
June 2004, the Supreme Court of Israel ruled
that a portion of the barrier west of
Jerusalem violated the rights of Palestinians,
and ordered 30 km of existing and planned
barrier to be rerouted. On July 9, 2004, the
International Court of Justice issued an
advisory opinion that it is a violation of
international law. At the beginning of
September 2004, Israel started the southern
part of the barrier.

Answers:

The Wailing Wall

9th
century
BC

The Great Wall of China

5th
century
BC

Constantine the Great build a 2.8 km wall when moved the capital of the Roman 306–337
Empire from Rome to Constantinople
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The Walls of Blachernae (in Constantinople) fell under the Ottomans attack

1453

The first of the Belfast peace lines built

1969

The wall of Roma neighborhood in Kazanluk built

1978

Pink Floyd released the movie The Wall

1982

Eurotunnel Shuttle launched for the first time

1982

The last fortification from the Moroccan wall built

1987

The Berlin wall falls

1989

The Switzerland rejects the EEA accession on referendum

1992

A bill postulating accessible environment for people with disabilities has been voted in 2000
Bulgaria

The constructions of West Bank Wall begin

2003

The Spanish government constructed the 3rd fence in Mellila border wall

2005

The Greek government announced its intention to build the Evros wall
2010
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2.10 Global Education Tool kit: Needs and Lifestyle

Using the Compass Rose to Discuss the Causes & Consequences of
Different Life Styles
Overview/Introduction

As a ship compass help us to find our bearings in unfamiliar terrain, the compass rose will be
useful in our trip of learning about the different life styles in the world. It can be used to
organise our discussion and explore questions about the causes and consequences of
different life styles with regards to the natural, economic, social and political environment
(decision-making process). All these factors are interconnected and the compass rose helps
us to understand this in practice.
The four main compass points represent:
• North → Natural / ecological questions
• South → Social and cultural questions
• East → Economic questions
• West → Who decides? Who benefits? Political questions
Furthermore, there are the diagonal points too which highlight the relationship between the
4 main points. For instance, NE raises questions about how economic activity impacts on the
natural world; SE raises questions about the relationship between economic activity and
people’s lives.
Participants in the exercise after they will discuss and analyse the causes and consequences
of the different life styles they will also be invited to create a vision for the future of the
people they will have been discussing about. They will have to think about what should
change and how that change could be brought about. Furthermore, they will have to think
about what THEY can do to contribute to this change.
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Goal

•

Participants will explore the factors that contribute to the constitution of different
life styles

•

Participants will realise the commonalities among many different situations; all
factors economic, social/cultural, environmental, political are common at a global
level

•

Participants will realise the complexity involved in the ways people live in different
parts of the world

•

Participants will be encouraged to create a vision about a situation and thus actively
think about how things can change
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Type of Activity: Group discussion
Time requirement: 60 minutes
Group Size: 10 - 20 participants
Age group: 11 +
Material needed:
§

Copies of the development compass rose for each group or the Compass Rose drawn
on a flip chart paper

§

Photos presenting different life styles including also a short description of the picture

§

Flip chart papers for all the groups

§

Markers in different colours

PROCEDURE
Preparation
If we do not have printed copies of the Compass Rose we can draw the Compass Rose on 4
Flip Chart Papers so as to give one copy in each working group that will be formed during the
exercise.
Instruction
Step 1: Participants are introduced to the compass rose framework of discussion and how
this can be a tool to help us explore the causes and consequences of different lifestyles.
Facilitators explain that the life style of people depends on many factors related to nature,
economy, culture, politics and the interrelationships among all those factors.
Step 2: Participants are divided in 4 groups and are given one flip chart paper with the
Compass Rose on it and one photo which reflects a certain life style. Facilitators could also
display the photos and ask the groups to choose one photo which interests them. Then, they
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are asked to brainstorm and generate questions related to the 4 points of the compass and
the correspondent answers which both they should write down on 2 blank flip chart papers.
(20min)
In order to help the groups in their discussion, facilitators can also give them the following
questions related to the 4 main points of the Compass and the diagonal points.
Questions about the 4 main points of the Compass Rose
Natural environment: The questions about the natural environment concern the impact of
different life styles on the natural environment and the impact of the environment on the
way people live too, the relationships of the living things (including people) and the
environment: energy, water, soil, air.
Economic environment: Here the questions are related to the cost of different life styles. It is
also related to money, buying and selling, trading, ownership. How do people make a living?
Social Environment: These are questions about people, their traditions, culture and the way
they live. Furthermore, questions about gender, race, religion, disability and age affect
relationships. How much their culture, age, gender affects their lifestyle? How do people
perceive them?
Who decides: questions here could be related to those who make decisions, as well as those
who benefit or loose from those decisions. What policies should be developed to meet the
needs of the people on the photos? Are they represented at the decision making level and
by whom? How much people portrayed in different photos can influence the decision
making process that affects their lives.
Examples of diagonal questions
•

Regarding the relationship between the Natural – Economic environment: What is
the impact of economic activity on the natural environment? Is this activity
sustainable?

•

What is the impact of the natural environment on the local economy?
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•

Regarding the relationship between the economic and the social environment: What
economic opportunities are there? Are they accessible to all people?

•

Regarding the relationship between the Social environment and the decision making
process: in what ways are people organizing to influence change?

•

Regarding the relationship between the decision-making process and the natural
environment: will the environment be protected for future generations? What will be
the impact of a certain policy on the environment?

•
Debriefing
•

Participants share their questions and answers – each member of a team can read
one question and answer at a time (10min)

•

Participants pose questions to each other, complement their lists of questions and
answers and discuss points risen during the discussion they had in groups

Follow up of the activity
•

For the last part of the exercise participants could be asked to work in the same
groups how things could be improved in every situation, actively thinking and
formulating their vision for those situations.

Resources: http://www.teachandlearn.net/teachglobal/cc/u2/a3/

Contacts: evathakou@europers.gr
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III. Evaluation and feedback from the participants:

In the 3rd International Seminar 55 participants took part. Below are summurised their
evaluation forms1.
Table 1:

1

The Evaluation form is enclosed at Appendix 1
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Table 2:

Table 3:
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Table 4:

In addition to the stastics:
Did you learn something new? If yes, what:
•

“Thanks to Colm and the discussion and got some good arguments why is
importatnt “to lose time” with GE topics. I’m thinking about how to get more
involved”;

•

Some new intersting methods, esp. toolkit, ideas from presentation of Colm;

•

Mostly some interesting tools and techniques from different workshops such
as coopearation and tools fair;

•

we discussed a lot about III world and their problems, in fact we know nothing
about their live;

•

if we start to talk and not only complain, might be a change for the futur;
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•

new tools and see how work the others;

•

I have more clear ideas about GE and the different directions. I feel motovated
to continue working with this topic.

What is your overall impression from the international seminar? Comments:
•

“I get inspiration and ideas from the participants, not only from the speakers. I
could learn a lot from their professionalism and expirience”;

•

Practical and theoretical!;

•

It was productive and people were great;

•

When you have positive participants and organisers, usually it happens this
way;

•

People are very positve and also there are a lot of things you can learne from
them.
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IV. Participants list

Name

Organisation

e-Mail

Barbara Stumpel

Youth Centre Nang-Pu, Attnang
Puchheim, Upper Austria

Barbara.stumpfl@gmx.at

Martina Siedl

NÖ Jugendwohlfahrt, Youth Centre
Zwettl, Lower Austria

Siedl.martina@gmx.at

Jochen Wakolbinger

Youth Centre in Vienna, mobile
youth work

jogel@gmx.at

Andrea Szinger

Austrian Scouts

Szinger.andreas@aon.at

Markus Bankofer

Austrian Red Cross, Youth Section

Markus.bankhofer@roteskreuz.
at

Franz Halbartschlager

Südwind Agentur

Franz.halbartschlager@suedwi
nd.at

Alexander Pfeffer

Südwind Agentur

Alexander.pfeffer@suedwind.at

Promponas Pantelis
Christos

Scouts of Greece

pprobonas@gmail.com

Eirini Kareta

Fair Trade Hellas

karetaeirini@gmail.com

Maria Angeli

The Spiral

mariaaggeli@gmail.com
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Eugenia Vathakou

European Perspective

evathakou@europers.gr

Balázs Lerner

Antropolis

balazs.lerner@gmail.com

Hunor Király

Antropolis

Orsolya Kovács

Color Space Association / Sustainable
Ormánság Nonprofit Ltd. / LABOR
cultural experimental space

Gabriella Gutema

Association of Multicultural Families
in Debrecen

Éva Majoros

Hungarian Jane Goodall Institute

Eszter Sára Kovách

Color Space Association

Katalin Visy

UK charity sector

Camelia Cercelan

Mihai Viteazul Highschool

camelia_cercelan@yahoo.com

Vlad Dumitrescu

Civil Society Development
Foundation

vlad.dumitrescu@fdsc.ro

Alma-Monica Gavriluţă

A.R.T. Fusion Association

almamo.gavriluta@yahoo.com

Mădălina Iordăchescu

Mai Bine Association

madalina.iordachescu@maibine
.eu

Radu Răcăreanu

Policy Center for Roma and
Minorities

radu.racareanu@policycenter.e
u

Iuliana Rada

Civil Society Development
Foundation

iuliana.rada@fdsc.ro
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Adriana Zaharia

Michal Pařízek

Martina Vodičková

Federation of Romanian
Development NGOs

VOŠ Jabok – higher school of
pedagogy, Brno
Masaryk University, Brno

Eliška Hanzlová

adriana.zaharia@fondromania.
org

parizek@jabok.cz

vodickova-martina@seznam.cz
eliska.pam@gmail.com

Junák – Scouts
Dana Waldsteinová

Junák – Scouts

Lenka Hlavičková

dana.waldsteinova@centrum.cz
Lenka.Hlavickova@ujep.cz

UJEP
dalibor.naar@gmail.com
Dalibor Naar
kristyna.hrubanova@nazemi.cz
Kristýna Hrubanová

NaZemi

Martin Svetoslavov

Youth Volunteer Network, C.E.G.A.

martin_0190@abv.bg
lp_dead@abv.bg

Daniel Bojankov

Youth Parliament, the city of Gorna
Oriahovitsa

imymoon@hotmail.com

Stanislav Tashev

Volunteer „Rainbow“ club, the city
of Blagoevgrad

nupisarovo@mail.bg

Snejka Visochkova

Headmaster, „Hristo Botev“ School,
the village of Pisarevo, volunteer to
the Keep the nature club

alex.milcheva@gmail.com

Alexandrina Milcheva

Volunteer „European projects“
Association, Varna

petia.ivanova@mail.bg

Petia Ivanova

Association des Etats Gеnеraux des
Etudiants de l’Europe

marielka199@abv.bg

Mariela Albert Naydenova

Volunteer “Anti-Aids campaign”,
the city of Blagoevgrad
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dolly@cega.bg
Dolores Grigorova

C.E.G.A. Foundation

Vladislav Petkov

vladi@cega.bg
C.E.G.A. Foundation

Liuba Batembergska

liuba@cega.bg
C.E.G.A. Foundation

Teodor Vasilev

teodor@gudevica.org
Futur now Association

Iva Garvalova

unassoc@online.bg
UNA Bulgaria Association

Colm Regan

colmregan@gmail.com

University of Malta
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V.Some pictures
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VI. Appendix 1. Evaluation Form

FEEDBACK FORM
1. How far did the international seminar meet your expectations?
100 %
0%
Comments:………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
…………………………… ……………………………………………….............................................

2. How did you find the agenda of the workshop?
Well developed in
terms of time and
topics

Well developed in
terms of topics, but
weak in timing

Well developed in
timing, but weak in
topics

Weak both in terms
of topics and timing

Comments:………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
…………………………… ……………………………………………………………………………
..

3. Please rate the different parts of the agenda, taking in consideration quality of
facilitators, methods, discussion. Please only rate workshops you’ve participated in.

J

K

L

Key note speech by Colm Regan
Workshop: International seminars, trainings and network
Workshop: Local level – community organizing
Workshop: Schools – extracurricular activities
Workshop: Non-formal education in formal settings
Workshop: Designing youth friendly GE activities
Workshop: Action-oriented GE: how to act on what’s learnt
GE Toolkit: Globalization module
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GE Toolkit: Competition and Cooperation module
GE Toolkit: Media module
GE Toolkit: Borders module
GE Toolkit: Needs and Lifestyles module
GE Toolkit: Education module
Good practices fair: GE youth project and initiatives
Tools fair: GE educational techniques

4. Did you learn something new, get new ideas?
Yes

Not sure

No

If yes, what:
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………

5. If you were organizing the seminar, what would you do differently?
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………

6. How would you rate the logistics of the seminar?

J

K

L

Accommodation
Meals
Conference room, materials
Communication with organizers
Comments:………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………........................................................................................................................

7. What is your overall impression from the international seminar?
Very positive

Positive

Indifferent

Negativre
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Comments:………………………………………………………………………………………………
…………………………….……………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
8. Any other suggestions, comments?
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
…………………………………………………………………………………………............................
....................................................................................................................................................................

THANK YOU!
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