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1. Description

The Project
Global Education without borders is a 3 years program, bringing together organisations and
multipliers from six Central‐ and Eastern European countries: Austria, Bulgaria, Czech
Republic, Greece, Hungary and Romania to build up a network for exchange of materials,
good practice and strategies on Global Education.

The International Seminar
The international seminar „Global Education: Train the Trainer“ brought together teachers,
trainers, multipliers and stakeholders from Greece, Bulgaria, Rumania, Hungary, Czech
Republic and Austria to focus on the concept of Global Education in train programs (in‐
service and pre‐service). Global Education as a pedagogical approach in times of
globalisation was discussed; experiences about the educational contexts in the European
partner countries were shared. Together we talked about how global issues could be taught
and how Global Education could be implemented in the educational systems.

What is global education?
Global Education is an educational perspective which arises from the fact that contemporary
people live and interact in an increasingly globalized world. This makes it crucial for
education to give learners the opportunity and competences to reflect and share their own
point of view and role within a global society, as well as to understand and discuss complex
relationships of common social, ecological, political and economic issues, so as to derive new
ways of thinking and acting.
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2. Program
Sunday: 3rd of October
- Arrival
- Welcome and get to know each other
Monday: 4th of October
- Global Education – A pedagogy for international understanding and cooperation
[Alicia Cabezudo]
- Examples of teaching Global Education issues [Globalisation / Global dimension of
clothes / Global Education for different age groups]
- Intercultural Evening
Tuesday: 5th of October
- How do in‐service training and pre‐service education of multipliers work in different
countries? [A world café]
- Presentation of case studies from different European countries
- Traditional Austrian Evening
Wednesday: 6th of October
- Closing session and evaluation
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3. Global Education – A pedagogy for international
understanding and cooperation [Alicia Cabezudo]
3.1. Minutes of the presentation
What is Global Education?
1. Brainstorming and discussion on the term „Global Education“ and on the different
levels of the concept.
2. Different dimensions of Global Education: Content, Methodology, Values
3. Within Global Education there exist various connections:

Holism
(Starting point of the relations)
Dialogue
(Key word in the methodology)

Critical Thinking
(Not to accept everything)
Values Formation
(Everyone is forming values
every time)

Local/Global
(The basis for Global Education)

All sectors of the society

All Issues interrelated

Holism
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Question: What is the starting point to deal with a topic in the classroom (e.g. Human
Rights); from the global to the local or from the local to the global?
There are two possibilities
1. Introduction on the concept – local research e.g. interviews in the school – global
level
2. Introduction on the concept – global level e.g. how Human Rights are understood
somewhere else? – Human Rights in our own environment
Local/Global: Encompasses the geographical view as well as the cultural dimension.

Dialogue

Open to
new ideas

Respectful
learning

Participatory
democratic teaching
and learning

Critical
Thinking

Moving spirit,
heart and mind

Commitment

Action &
Transformation

Values
Formation

Early family
socialisation
Cultural Roots

Universal Values
Consensus according to
international
parameters and legal
framework
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3.2. Global Education as a Transformative Learning
Draft Conceptual Paper for discussion: GE Austria Seminar / October 3‐6 /2010, Alicia
Cabezudo
There is a lot of terminology associated with the process of developing a new
consciousness on Global Education to add and join to the strongly national‐regional
education which has characterised much of education systems worldwide.
In this paper we want to look at the notion of transformative learning in developing the
concept of Global Education and will argue that the relationship with diversity and
multiculturalism is a vital starting point for approaching the main themes in our field .
Riane Eisler describes the challenge of the age as one of moving from a dominator culture to
one of working in partnership. Working in partnership is one of the main goals in Global
Education. The ‘dominator model’ according to her is reflected in the patriarchal structures
of power, a hierarchy based on the threat or use of force. She has written of this ‘dominator
culture’ as a historical interpretation of cultural violence (Galtung, J.2001) 1, something
deeply ingrained in and within the social, cultural and economic institutions of all or most
societies. The pattern is very clear in the education systems where global themes and
building consciousness on world problems are not relevant in comparison with micro‐
national visions of different themes that don’t lead to international understanding and
cooperation within nations and peoples.
The violence inherent in domination ‐reproduced many times in educational systems ‐ exists
in so many different facets of our culture and is deep within the structures of globalised
societies. It is there in the way we abuse the natural world, in the drive for profit above all
else, in market values, sexual slavery and overflowing prisons. It is also in the competitive
educational institutions where knowledge is consumed as an unchallenged commodity to be
sold to the highest bidder. And yet there are more and more grassroots examples of people
working together to create small and growing networks to challenge the power ‐ model.
Global Education must then be about the transformative vision required to move to a
model of partnership between people, cultures, and religions, within institutions at micro
and macro levels. The project of western education has to a large extent been one of
separating ourselves from each other and creating an adversarial relationship between
peoples particularly if they belong on different cultures or ways of thinking.
By separating subjects and categorizing knowledge we have created hierarchies of
knowledge and devalued another “ways of knowing”. The detachment that is created
through the process of the banking system (Freire P.) 2 of education does not locate us in a
connected world and we have been unable to make the important connections that are so
important.
1
2

Galtung,J. Peace by Peaceful Means.
Freire,P. Education of the Opressed.
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Transformative learning as part of Global Education involves a deep structural shift in the
basic premises of thought, feelings and action. This implies a real change in perspective
towards a radical interconnectedness and a real sense of the possibilities of social justice and
peace. The three moments of transformative learning are defined as
• The critique of the dominant culture’s formative appropriateness
• A vision of what an alternative to the dominant form might look like
• A process of change to create a new cultural form that is formally appropriate
This seems to correspond well to the Haavelsrud3 conceptual framework on Peace Education
where diagnostic, predictive and prescriptive knowledge are so important. Problem orientation
and participatory decision‐making are intrinsically present in such a framework. We have to be
able to critically examine the current reality and creatively explore how to move beyond this.
The goal of this kind of learning is to develop connections between people in order to globalize
peace, care and compassion. By creating these connections in circles of co‐operation and
solidarity instead of dividing people through competition, conflict, fear and hatred peace
learning can face the challenge of greed, inequality and over‐consumption.
Transformative learning offers a way to move away from domination to embrace partnership.
The transformation may occur at micro levels to influence the macro in the sense of creating
citizenship who take on the responsibility that cannot be left to governments. At the same time
we need to work at macro levels too by bringing the ideas of Participatory Democracy into the
mainstream. At the moment we have so many different branches of education working for
their own agendas: development education, human rights education, environmental education,
citizenship education, gender education, interfaith education, etc. These need to define the
common ground of Global Education to create a real impact on the formal education system. At
the same time non‐formal education has a huge role to play in bringing people towards a wider
understanding of their real power to influence the future.
But Global Education is not only about global themes, world problems and how to find
solutions altogether ‐ it is also about to envision a common future of Peace and Justice for all
connecting micro‐macro perspectives .And how to make this vision real and possible starting
from our small spot in the world and our working place.
A focus on the kind of future we want is therefore crucial in such a transformative vision
tightened to Global Education. The dream drives the vision in this sense and the collective
imagination must apply itself to the dream.
Global Education can contribute to the visioning process, but it can also play a role in the
critique and the creation of new forms where social movements, civil society, indigenous,
minorities groups of any kind of roots and community – non formal learning approaches ‐ are
3

Haavelsrud,M. The Substance of Peace Education.
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essential as they allow for values not central to formal learning and give voice to the collective
and marginalized.
If Global Education shifts the focus onto the transformation from a culture of reproduction and
domination to one of partnership we are changing the general rules ‐ transforming the value
system underlying the global economy to make it compatible with the demands of human
dignity we all ask for.
We need to see Global Education as part of a wider systems based thinking, learning for peace,
justice and freedom. Participation is the key to enrichment through the power of this learning.
The praxis becomes more coherent within this perspective and allows for a fluent dialogue
within formal and non‐formal education.
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3.3. General reflections [Alicia Cabezudo]
GLOBAL EDUCATION is:
‐ A perspective
‐ A pedagogical dimension in order to understand better facts and events that
highlight the connections, the relationships and interconnections in between
peoples, facts and events.
‐ It has to be considered from a MICRO‐MACRO views
‐ It has to be considered according TIME – SPACE components.
‐ It is a methodological proposal that lead to,
Reflection
Research by multiple resources
Invite many actors
Can be applied in formal and non‐formal activities
Call for planning and action
Call for a common thinking on how to face different issues and solve problems together
Promotes participatory exchanges on horizontal level in discussions
Builds individual and collective knowledge
IT IS ABOUT:
Methodology
Contents
Resources / materials
New actors in the process of learning
To build knowledge, interest, awareness and commitment for further development
Talking about changes and move for them: in my class? in my school? in my family
relations? in my neighbourhood? in my community? in my church? in my city/town?
Etc. etc.
Is Global Education REPRODUCTIVE?
If YES . . . why?
If NO . . . why?
Is Global Education TRANSFORMATIVE?
If YES . . . for what?
If NO . . . why?
Alicia Cabezudo/ October 6th 2010
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4. 4. Examples of teaching Global Education issues
In this chapter you will find the collected methods of the workshops which were conducted
during the international seminar.

4.1. Globalisation
4.1.1. World Game
Goal
− The Participants become aware of their own estimations regarding the world's
population, wealth and energy use and their distribution.
− These estimations get confronted with the real numbers and distribution realities.
− Statistical data gets tangible and comparable.
− The unequal distribution of the world's resources gets visible.
Time Requirements: 20 – 30 minutes
Group Size: 10 – 30 persons
Materials needed:
− Region cards
− Chairs (as many as participants)
− balloons
− Instructions (including statistical data)
Methodology: exemplified game (optional: discussion)
Preparation:
The region cards – symbolizing the world's regions – are spread in the room.
Procedure:
1. World population
The participants split up in direction of the region cards like they assume the world's
population is distributed in reality. The conductor now corrects occurred distribution
mistakes and replies to upcoming questions regarding the distribution of world’s
population.
2. World's wealth
The chairs symbolize the world's wealth. The participants arrange the chairs
according to their estimations of the world's wealth distribution. The conductor asks
Page 12
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them to take position according to the real proportion of the world population and
let them try to sit on the chairs – symbolizing the regions' wealth. The participants
will see that in some regions there are more chairs than people and in some there is
less. This circumstance makes the real distribution of wealth and population visible.

3. World's Energy Consumption
The balloons symbolize the total energy consumption. The participants allocate the
balloons to the regions according to their assumptions. The conductor then shows
the real ratio of energy consumption of the regions. Afterwards all participants split
up and join the regions in the real population ratio. The persons of each region blow
up their balloons. It will get obvious, that the rich regions need a lot of energy to
blow up their balloons, whereas the poor regions have to use less energy.

Follow‐Up:
The conductor can present further statistical data to the participants or start a discussion
about unequal wealth distributions.

Statistical Data for the World Game
P.......Participants

Population
Region

Absolute (mio.)

Percentage

10 P

12 P

15 P

20 P

P25

Europe and Russian
Federation

732

10,8

1

1

2

2

3

North America

345

5,1

1

1

1

1

1

South and Middle
America

576

8,5

1

1

1

2

2

Asia

4.075

60,4

6

7

9

12

15

Africa

987

14,6

1

2

2

3

4

Australia and Oceania

35

0,5

0

0

0

0

0

World

6.750

100

10

12

15

20

25

Source: UN 2008
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Wealth
Region

Absolute (mio. $)

Percentage

10 P

12 P

15 P

20 P

25 P

Europe and Russian
Federation

12.176.700

34,1

3

4

5

7

9

North America

12.431.100

34,8

4

4

5

7

9

South and Middle
America

1.092.500

3,1

0

1

1

1

1

Asia

8.777.900

24,6

3

3

4

5

6

Africa

621.500

1,7

0

0

0

0

0

Australia and Oceania

605.200

1,7

0

0

0

0

0

World

35.704.900

100

10

12

15

20

25

Source: UN 2005

Energy
Region

Absolute (mio. tons
of consumed crude
oil)

Percentage

10 P

12 P

15 P

20 P

25 P

Europe and Russian
Federation

2.813,5

27,52

3

3

4

6

7

North America

2.784,4

27,23

3

3

4

6

7

South and Middle
America

483,1

4,72

0

1

1

1

1

Asia

3.652,3

35,72

4

5

6

7

9

Africa

312,1

3,05

0

0

0

0

1

Australia and Oceania

179,0

1,75

0

0

0

0

0

World

10.224,4

100

10

12

15

20

25

Source: BP 2005
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4.1.2. Association Game
Goal
-

Get to know each other
Get aware of the term ‘Globalisation’ and own associations

Time Requirements: 15 ‐ 20 minutes
Group Size: 5 – 30 persons
Materials needed:
− Small ball
Methodology: Ice‐Breaker game
Procedure:
All participants sit or stand in a circle. The facilitator has got a small ball in his/her hands and
asks the group to think about associations on the word ‘GLOBALISATION’. Then he/she tells
his/her association on the term and his/her name. Afterwards the ball is thrown to another
group member in the circle. The person is asked to tell the group his/her name and his/her
association on ‘GLOBALISATION’. This procedure continues till every person has told his/her
name to the group.
Now the facilitator asks the participants to repeat his/her name and mention his/her
association regarding the question ‘How does globalisation influence my own life?’.
Alternatives:
Of course, this game can be played with all terms you want. Furthermore the facilitator can
ask the participants to mention his/her name, the name of the ball he/she received the ball
from (if the group members already know each other a bit) and an association on the term.

4.1.3. I (dis)agree
Goal
− Getting into the topic
− Reflecting on global dependencies and developments
Time Requirements: 20 ‐ 30
Group Size: 5 ‐ 30
Materials needed:
− 2 sheets of paper saying 'I agree' and 'I disagree'
− Several statements on Globalisation (developments, dimensions, relations ...)
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Space Requirements:
There should be enough room for all participants to move comfortably in the room.
Procedure:
The facilitator puts the sheet saying 'I agree' to the one side and the other sheet to the other
side of the room. With some imagination the participants can now see a scale with different
steps in between – from 'I agree' to 'I disagree'.
The facilitator gives a statement and the participants are asked to position themselves
according to their opinion. If a person fully agrees with the statement, he/she moves to the
sheet saying 'I agree'. If fully disagreeing he/she moves to the other side of the room. There
are also possible steps in between. If a person doesn't fully agree or disagree but
tendencially, he/she moves somewhere between the two poles. The facilitator can ask some
persons to explain the reason for moving to the position they chose. This procedure is
repeated by using different statements on the topics for several times.
Follow‐Up:
The facilitator can furthermore discuss some tendencies regarding certain statements or
make the group aware of the abstract term 'GLOBALISATION' and it's various dimensions.
Possible Statements:
- The world became richer in the last 30 years.
- Globalisation made people think more openly.
- In a globalised world we don’t need borders any more.
- Stopping the climate change is an unrealistic goal in a trade‐oriented world.
- Technology is capable of saving mankind’s future.

I agree

< ‐‐‐ >

I disagree

4.1.4. Global Timeline
Goal
− Development of a global consciousness
− Awareness on the interconnection between personal experiences and global
incidences
Time Requirements: 45 min
Group Size: 10 ‐ 30 persons
Materials needed:
− cards with important global incidences (incl. Short descriptions of the incidences)
− 3 printed timelines (e.g. 1960 – 1980, 1981 – 1995, 1996 ‐ 2010)
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Methodology: exemplified game (optional: discussion)
Space requirements: enough space to display all the printed cards (on the floor; depending
on the group size
Preparation:
There are created several cards mentioning global incidences (without any specifications
regarding the exact date of the incidence) within the three time periods. Furthermore the
cards contain a short description of the happenings. The cards will later on be dedicated to
the three time periods.
Three bars mentioning the timelines have to be prepared.
Procedure:
The participants are divided into three groups. Every group takes one time bar (e.g. 1981 –
1995) and the matching cards. The group tries to bring the incidences (e.g. “The 3rd world
social forum takes place in Porto Alegre; over 5000 different organisations ...”) into the right
order within the given time period.
In most cases the participants recognise that many global incidences did have a certain
influence into their own lives. Furthermore global happenings are often associated with
personal experiences.
In many cases this procedure lets the global consciousness grow and might strengthen the
feeling of being global citizens.
Follow‐Up:
After the group process the groups get together again and the participants discuss about
their experiences during the session.
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Short description of incidences

The Cuban Missile Crisis takes place.

1962

The Beatles arrive on their first visit to the USA.

1964

Chinese leader, Mao Zedong launches the Great Proletarian Cultural Revolution.

1966

Israel defeats Arabs in Six Day War.

1967

Dr Martin Luther King, Jr. is assassinated.

1968

Colonel Gaddafi becomes leader of Libya.

1969

General Pinochet overthrows the elected Allende government in Chile in a violent coup.

1973

Ceylon becomes a republic, and renames itself Sri Lanka.

1972

The Sydney Opera House opens in Sydney, Australia.

1973

UPC (Universal Product Code) barcodes are introduced.

1974

Microsoft is founded.

1975

The Thriller in Manila: Boxers, Muhammad Ali and Joe Frazier, fight in Manila, the Philippines.

1975

Saddam Hussein becomes President of Iraq.

1979
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Start of Iran‐Iraq war.

1980

CNN is launched.

1980

Unsuccessful assassination attempt on Pope John Paul II.

1981

Argentina invades Falkland Islands, a British colony, resulting in Falklands War. The war ends
with a British victory.

1982

Apple introduces the first Macintosh computer.

1984

Mikhail Gorbachev becomes Soviet leader.

1985

Chernobyl Accident (first nuclear disaster) in Soviet Union.

1986

The Berlin wall falls

1989

North American Free Trade Agreement (NAFTA) is signed.

1993

Nelson Mandela gets President of South Africa.

1994

Rwandan genocide: 800,000 Tutsi killed in Rwanda.

1994

WTO (World Trade Organization) comes into effect.

1995

United States and Britain bomb Iraq (Operation Desert Fox).

1998
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Google is first established.

1998

Air France Concorde crashes near Paris.

2000

The former Soviet/Russian space station, Mir, re‐enters atmosphere.

2001

Swiss voters vote in favour of joining the United Nations.

2002

Michael Jackson is arrested by police on charges of child molestation (he is later acquitted on
all charges).

2003

Tsunami waves sweep across much of the coastlines of India, Bangladesh, the Maldives,
Burma, Thailand, Indonesia. At least 290,000 people are killed.

2004

Cyprus, the Czech Republic, Estonia, Hungary, Latvia, Lithuania, Malta, Poland, Slovakia and
Slovenia join the European Union.

2004

Pope John Paul II dies.

2005

Bulgaria and Romania join the European Union.

2007

Fidel Castro resigns as President of Cuba.

2008

Ash from a volcano in Iceland closes European airspace for several days and causing travel
chaos.

2010
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4.2. Global dimension of clothes
Some of the methods you can find on the homepage www.fashioninganethicalindustry.org,
a project which was conduced together with Südwind from 2007 – 2010.

4.2.1. BINGO
Goal
−
−
−
−

Get to know each other
Reduce personal barriers
Get conscious of global influences and the relation to own experiences
Introduction to the topic

Time Requirements: 15 – 20 minutes
Group Size: 10 – 30 persons
Materials needed:
− Bingo Sheet
− Pencil
Methodology: Ice‐breaker game
Preparation:
The bingo sheets and pencils are handed out to the group members.
Procedure:
The participants walk around and ask other persons of the group to answer the questions on
the bingo sheet. If the asked person can affirm the question, the name of this person is
noted on the bingo sheet. The person who has at least ten out of 12 names on the sheet
shouts out “BINGO”. The winner might be rewarded with a small price for his/her efforts.
If the group size exceeds 20, the conductor may demand 10 different names on the bingo
sheets.
Follow‐Up:
The conductor asks the participants, if it was difficult to affirm the questions. In the most
cases it wasn’t, although the most questions have got a great sphere of influence.
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has already sewn a
piece of clothes for
his‐/herself

has already spoken
up for fair conditions
of employment (e.g.
urgent actions)

bought a piece of
clothes last week

has already talked
about problems in the
textile industry in class

knows where
his/her clothes
come from

consumed a “fair”
product past week

knows how to darn
a pair of stockings

Shares clothes with
friends/relatives

Mends (repairs)
torn clothes (now
and then)

buys second hand or
“vintage” clothing

knows where cotton wears or owns clothes
is grown
from his/her
grandparent

4.2.2. Association Game – Topic Trail
This method is very useful for expanding a topic and showing the interrelation of different
term.
Goals:
- find different connections and possibility for working with a topic
- brings forward an interdisciplinary and cross‐linked thinking
- fan out a topic
Time requirement: 20 – 30 min
Group Size: 5 – 30 persons
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Materials needed:
− Cards with terms
Preparation:
The cards with terms are handed out to the working groups (3‐8 persons). Every group gets
the same c. 30 terms.
Procedure:
The first card with the term FASHION is put on the floor. An association chain will be built.
Fitting cards are put next to each other so that a topic trail will be formed. The following
card should always have a connection and association with the previous card. Who has a
new association is putting the card down and explains with one sentence why he/she is
associating the new term with the previous card.
At the end the working groups have a look at the topic trails of the other groups. Question
can be asked.
Variations:
• After finishing the trail, the participants can write new cards with associations of
their own.
• Participants express their feelings with the terms.
Examples of terms for fashion:
Needs

Recycling

Labour union

Cost

Fair Trade

Resistance

CSR Æ Corporate social
responsibility

Ethics

Conflict of interest

Trend

Solidarity

Organic Cotton

Interdependence

Vision

Pesticides

Sustainability

Creativity

Health

Consternation

Label

Training

Consumers

South Africa

Family

China

Globalisation

Self‐realisation
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4.2.3. My wishes – Your wishes – Our rights
My working life in 10 years
The students arrange their chairs in a circle. “Imagine your working situation in 10 years.
How do you want it to be?” is written on a little card hanging on a pin board. Beneath there
are three columns, numbered from 1 to 3.
The teacher now hands out three little cards to each student, on which the students write
their three most important requests to their future jobs (one request per card).
Now they have to rank their requests. Afterwards they have to stick their cards according to
their ranking in the right gap of the pin board.
Finally these questions are being discussed in class:
• Why is each request so important to you?
• Why is it difficult to rank the requests?
• Is there anything else necessary to make you satisfied with your job?
International regulations of labour
Now the cards get arranged to five new categories: “working time”, “payment”, “working
conditions”, “harassment at work” and “freedom of association.”
After the cards have been newly arranged, the teacher tells the students that there are
certain international regulations for these “requests” and that they are all written down in
international agreements.
•
•
•
•
•
•
•
•
•
•

International pact on economic, social and cultural rights (UN covenant I or UN social
pact)
International pat on civil and political rights (UN covenant II)
Europe: the European Convention on Human Rights (ECHR)
Europe: the European Social Charta (ESC)
America: the American Convention on Human Rights (“Pact of San José”)
Africa: the African Charter on Human and Peoples’ Rights (“Banjul‐Charter”).
Geographical Arabic Area: the Arab Charter on Human Rights (of no relevance for
lack of ratification)
Asia: there is no regional protection of human rights in Asia
International Labour Organization (ILO)
Convention on the Rights of the Child

Afterwards the Students read the following quotations (see appendix) of the ILO agreements
and stick them to the right category. It is important to tell the students, that these are
certain rights which are enshrined in the constitutions of most countries!
You can find a short description of the ILO here:
http://www.ilo.org/global/About_the_ILO/lang‐‐en/index.htm
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C87 Freedom of Association and Protection of the Right to Organise Convention,
1948 [Article 5]
Workers' and employers' organisations shall have the right to establish and join
federations and confederations and any such organisation, federation or
confederation shall have the right to affiliate with international organisations of
workers and employers.

C105 Abolition of Forced Labour Convention, 1957 [Article 1]
Each Member of the International Labour Organisation which ratifies this Convention
undertakes to suppress and not to make use of any form of forced or compulsory
labour
(a) as a means of political coercion or education or as a punishment for holding or
expressing political views or views ideologically opposed to the established political,
social or economic system;
(b) as a method of mobilising and using labour for purposes of economic development;
(c) as a means of labour discipline;
(d) as a punishment for having participated in strikes;
(e) as a means of racial, social, national or religious discrimination.

C111 Discrimination (Employment and Occupation) Convention, 1958 [Article 2]
Each Member for which this Convention is in force undertakes to declare and pursue a
national policy designed to promote, by methods appropriate to national conditions and
practice, equality of opportunity and treatment in respect of employment and occupation,
with a view to eliminating any discrimination in respect thereof.

C100 Equal Remuneration Convention, 1951 [Article 2]
1. Each Member shall, by means appropriate to the methods in operation for determining
rates of remuneration, promote and, in so far as is consistent with such methods, ensure the
application to all workers of the principle of equal remuneration for men and women
workers for work of equal value.
2. This principle may be applied by means of‐‐
(a) national laws or regulations;
(b) legally established or recognised machinery for wage determination;
(c) collective agreements between employers and workers; or
(d) a combination of these various means.
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C182 Worst Forms of Child Labour Convention, 1999 [Article 1‐3]
Each Member which ratifies this Convention shall take immediate and effective measures to
secure the prohibition and elimination of the worst forms of child labour as a matter of
urgency.
Article 2
For the purposes of this Convention, the term child shall apply to all persons under the age
of 18.
Article 3
For the purposes of this Convention, the term the worst forms of child labour comprises:
(a) all forms of slavery or practices similar to slavery, such as the sale and trafficking of
children, debt bondage and serfdom and forced or compulsory labour, including forced or
compulsory recruitment of children for use in armed conflict;
(b) the use, procuring or offering of a child for prostitution, for the production of
pornography or for pornographic performances;
(c) the use, procuring or offering of a child for illicit activities, in particular for the production
and trafficking of drugs as defined in the relevant international treaties;
(d) work which, by its nature or the circumstances in which it is carried out, is likely to harm
the health, safety or morals of children.

4.2.4. All together now – Piecework at the assembly line
PER GROUP: Approximately 20 sheets of A5 paper, a packet of self‐adhesive dots, two pairs
of scissors, four rulers and ten pencils.
MATERIALS PROVIDED
• Instructions for workers 1‐12.
• Instructions for supervisors.
• Visual aids: Sketches 1‐4.

BACKGROUND
In order to manufacture a shirt, many steps are required. In garment factories, these steps
are carried out by several workers. No‐one produces a whole shirt from beginning to end but
instead spends all day sewing cuffs to sleeves, or waistbands to skirts or trousers, or
hemming individual parts, etc. This division of labour considerably reduces the
manufacturing time of a shirt – but makes the seamstresses’ work more monotonous.
Workers are under time pressure as well. Completion of a certain number of pieces each day
is expected to ensure future contracts. Workers are often paid by piece rather than by hour
– this can result in very low pay or very long working hours to reach a minimum salary. To
compound matters, the workers deal with a constant strain on the eyes and a continuous
irritation of the respiratory organs caused by dust and fluff, as well as back problems.
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Through this activity, different steps on an assembly line are playfully illustrated by
‘manufacturing’ a shirt through folding, cutting, etc. Group members, one after another,
carry out the task they are assigned to produce as many high‐quality shirts as possible in the
time available, in competition with other groups. The ‘supervisor’ is responsible for quality
control, as well as maintaining pressure on the workers to complete the orders in time.
RUNNING THE GAME
1. Instructor briefs the students on the background to the activity and explains the task to
the students.
2. Joint trial run.
3. Form groups of at least 6 students and assign tasks (if there are fewer than 12 in a group,
allocate more than one task per student). One student should take on the role of the
supervisor.
4. Groups work for at least 5 minutes.
5. Reflection ‐ Questions that could be asked: How did you feel during the exercise? How did
you feel about the working situation, your colleagues, and the supervisor? Did you enjoy
your ‘work’? The activity could be followed by a film or further work to explore working
conditions in the industry.
Instructions for the Supervisors
As a supervisor you are responsible for pressuring the subordinate workers to speed up and
stop conversations. Using the bathroom as well as helping other workers on the job is
prohibited. At the end you will inspect the quality of the finished shirts, and decide which
shirts will be distributed and which shirts are defective goods.
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Instruction Sheet for Workers 1‐12

Worker 1: Fold the paper in half. Place the paper with the ‘foldline’ on the right side.
(Sketch 1)
Worker 2: Mark a 2 cm border on the top and bottom using your ruler. (Sketch 1)
Worker 3: Mark a 3 cm border on the left (open) side using your ruler. (Sketch 1)
Worker 4: Cut off the border marked (top, bottom, left). (Sketch 1)
Worker 5: Draw a rectangle 3 cm wide and 7 cm high in the bottom left corner. (Sketch 1)
Worker 6: Cut out the rectangle in the bottom left corner.
Worker 7: Unfold the ‘shirt’ and stick one adhesive circle for instruction care onto the
bottom right corner.
Worker 8: Draw in a neckline, 3 cm wide and 1 cm low. (Semicircle)
Worker 9: Sketch 8 little buttons at intervals of 1 cm along the folded line.
Worker 10: Turn the shirt over and fold the first side of the shirt in half.(Sketch 2)
Worker 11: Fold the second side of the shirt. (Sketch 3)
Worker 12: Fold the shirt in half and put it on the stack. (Sketch 4)
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4.2.5. I agree – I disagree
(Explanation see 4.1.3)
Statements for the fashion topic:
- Workers in the garment industry should be grateful for the job fashion companies
provide.
- I would pay more for my clothes if the workers got a better wage.
- Homeworking is better for women than working in a factory.
- Low pay is fine for workers in developing countries because the cost of living is lower
there.
- If children are found working in factory, the factory should be closed.
- Trade unions are a bad influence on workers and simply cause trouble.
- It is entirely companies’ responsibility to make sure that the workers who make their
clothes are treated fairly.
- It is better to buy garments form China because it creates jobs for Chinese people.
- It is better to buy clothes made in Europe because it protects European jobs.
- The workers who make clothes really do not worry me. My concern is that I look
good and can afford to buy the latest fashion.
- It is better to buy clothes from independent retailers than from high street chains.
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4.3. Global Education for different age groups
4.3.1. “World Families”; material set
To order: www.globaleducation.ch, www.verlagruhr.de
The material set consists of:
• 17 pictures (A3) of families from 16 different countries (Australia, Bosnia‐Herzegovina,
Chad, 2xChina, Cuba, Ecuador, Egypt, Germany, India, Italy, Japan, Kuwait, Mali, Turkey,
USA)
• 1 brochure with background information
The following steps:
• (1) Select a picture you like most/you have a relation/connection with; make a short
presentation of the picture; people can work in groups.
• (2) Defining of continents and countries (origin of the families)
• (3) Defining the names of the families
• (4) Defining the expenses for the food (per family, per week)

Brochure

Picture: Germany

How to use the pictures
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Debriefing:
a) Content:

‐ Living conditions on the globe
‐ Food / nutrition
‐ Richness / Poverty
b) Reflection on competencies (in the sense of Global Education):
‐ changing of perspectives
‐ empathy
‐ critical thinking and analysis

4.3.2. “Challenges of present and future”; diamond method
The material set consists of:
• 1 sheet of paper: “The main challenges for the future of our global society”
• 7‐9 sheets of paper with statements regarding challenges of present and future:
o Lack of awareness and global responsibility
o Dominant economical system
o Poverty
o Lack of Natural Resources
o Increase in world population and migration
o Climate Change
o War and conflicts
o Terrorism
• The diamond form (could be written on flipchart)
Following steps:
(1) Select the challenges regarding the importance
(2) Forming of a diamond, from very important (top) to less important (bottom)
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Example, how to form the diamond
Debriefing:
a) Content:

‐ World developments / topics of present and future
‐ Interdependencies
b) Reflection on competencies (in the sense of Global Education):
‐ dealing with complexity, contradiction and uncertainty
‐ teamwork and cooperation
‐ changing of perspectives or multi‐perspective approach
c) Commentary: the statements/list of challenges were taken out of a speech of Kofi Annan
(15th November 2006, “Nairobi Framework”)

Key Questions
of present and future
It seems, we can not agree on a list of central challenges
for the present and future of our globe.
Those, who live on a small island, will see the climate
change as the biggest challenge.
Those, who live in Cities, which are threaten by terror
attacs – like New York, Bombai or Istanbul – will have the
impression that the fight agains fundamentalism will be
essential.
Others will mention poverty, global disease or prevention
of genocides.
The truth is, these are all global challenges and we should
face all of them.

Key Questions
of present and future
The gap between poor and rich is still increasing.
Only a few countries will reach the Millennium
Development goals until 2015.
Still a majority of people has to face atrocity,
oppression and conflicts.
Terrorism and reaction on it cause fear and mistrust.

Page 32

Global Education – Train the Trainer

4.3.3. “Unrolling the world”; Montessori material set
The material set consists of:

The material is mainly taken out of this brochure
This can be ordered: www.baobab.at
•

World map, made from textile (the sea, different continents in different colours)

•
•

Animals, made of plastic or wood
Children: pictures of children from different parts of the world + their names (and the
meaning of the name)
Crops: pictures (or in original) of the main crops (wheat, rice, corn, potatoes, sweet
potatoes, manioc, millet)
Religion: set of pictures and statistics about the division of the world population
regarding religious groups (Attachment 1)
Languages: set of pictures and statistics about the division of the world population
regarding language groups (Attachment 2)

•
•
•
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Debriefing:
a) Content:

‐ “The world”: continents, nature, animals, people
‐ Food (crops)
‐ Languages, Religion
b) Reflection on competencies (in the sense of Global Education):
‐ teamwork and cooperation
‐ intercultural competencies
‐ multiperspective approach

4.3.4. “A saying”
(1) Dividing the group in three subgroups
(2) Each group gets a sentence (word by word); the sentence should be brought together
(3) The result will be discussed

“Start by doing what is necessary, then do what is possible, and
suddenly you are doing the impossible.”
Francis of Assisi (1182 – 1226)

Page 34

Global Education – Train the Trainer

5. Intercultural Evening
On the second evening we organized an intercultural evening. All participants brought
something typical from their countries. The music, food, drink, sweets and typical items
where presented on a country‐table and everybody could try the food, the drinks and learn
how to dance. It was fun!
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6. How do in‐service training and pre‐service
education of multipliers work in different countries?
For discussing in‐service training and pre‐service education of multipliers in different
countries we choose to conduct a World‐Café.
The World Café is an innovative methodology for hosting conversations about questions and
matters. These conversations link and build on each other as people move between groups.
As a process, the World‐Café can evoke and make visible the collective intelligence of any
group and is very useful for developing ideas and spinning them further.
Our aim was to get to know the structure of in‐service and pre‐service education of
multipliers, exchange experiences and develop ideas how to anchor the concept of Global
Education in the educational system of the countries.
Therefore we prepared two work tasks which were discussed at the different tables:
• Describe the structure of in‐service (further education) and pre‐service education of
teachers in your country!
• Where are possibilities to bring in the idea of Global Education into the educational
system in the country (of the table)?
We arranged six tables; one for each country. The participants switched from one table to
another. So everybody got to know the specifics of other countries and could bring in their
own experience as well as ideas which had already been discussed at other tables.
These are the results of the discussions:

6.1. Austria
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Lobbying
„Trojan Horses“
School administrative:
LSR
SSR

BMUKK

Pre‐Service

In‐Service

Ministry & Science

University
(5 + 1 year(s))

Pedagogical
High schools

Pedagogical
High schools

(3 years)
Subjects!! 60%

Subjects

Didactic

Didactics

General Pedagog. Training
School Practice

“Further Education”

General Pedagog. Training

15 hours/ semester
(must) obligatory in
APS
AHS: no regulation
(15 hours)

School Practice

“Post Graduate”

• Institutes are deciding about content
• Orders from school‐ administration bodies
(LSR/ SSR Wien)
• SCHILF/ SCHÜLF
• “Bundesseminare” (national wide seminars)
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6.2. Bulgaria

M.E

NGO’s Careers development systems

NGO’s ‐> curriculum

University

Institute

4 years subject +
pedagogy

IN‐Service,
varies in time
you apply & you pay

School
NGO’s trainings
ready program

IN‐service,
paid by the ministry

IN‐Service Training to
the ministry of education
to find the matching points
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Summer schools:
• at seashore – motivation
• cheap
• paid by teacher / or teacher & school
or teacher GO
or NGO
or school

Should be motivation for teachers
unless it is only their love for:
• children
• school change
• innovations
• to be with other teachers who share the same ideas

•
•
•
•
•
•

easier to work with primary teachers
search people in the official in‐service training (+ programs)
having a good programme to sell to somebody
town halls authorities as active partners by resources, sites and city programs
school projects under different EU programs
school reports municipality

6.3. Czech
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Pre‐Service:
Faculty of Education:
Two Levels:
•
•

Bachelor Degree
Master Degree

Work Placements

(motivate teachers to provide optional subjects)

Other Faculties:
•
•

Specialisation
Teacher Training

IN‐Service:
Governmental Institutions:
•
•

NIDV
Further educational institutions

(Lobby in the ministry! faculties!!!)

Semi‐governmental Organisations / Institutions:
•
•

Leisure time centres
Environmental Org.

Regional coordinators?
• Health
• Culture
• Sustainable development

Non‐governmental Organisations:
•

Must be accredited by Ministry of Education as educational Organisation

Freelancers (physical persons):
•

Accredited seminars by Ministry of Education
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6.4. Greece

Primary
4 year university
Pre‐Service:
•
•

Emphasis in pedagogical and social subjects
Pedagogical innovations (including in most Universities. Environmental Education,
Health Education, etc.)

IN‐Service Education:
•
•
•
•
•

PEC (Peripheral Educational Centres, for various subjects in 3 circles compulsory for
all newly appointed teachers)
Activities of school’s advisors / co‐ordinators of Env. Education/ Centres of EE
centrally organized by the MoE
European Programs initiated by the MoE through Universities
NGOs
Leave of absence for Post‐graduate studies
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Secondary Education

Pre‐Service:
There is no substantial Pre‐Service Education in pedagogical subjects. Teachers of SE are
chemists, mathematics etc., so they are trained for their subject and occasionally they may
attend some pedagogical subjects & training. In order to be employed by the Ministry, they
sit in exams also in pedagogical subjects.
SELETE‐ for engineers, ...
IN‐Service:
See primary education

6.5. Hungary

In‐Service:
If you want to be a director there is a special training serial (min sys)
Every second year one training (obligatory)
As your interest (optional):
• Official
• Other
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Pre‐Service:
Practicing in schools
Last year at the service

at leading teacher (min. 25 lessons/ subject)
BAD!!

University/ College
Primary S. T. – 3 years (6‐9 years old)
Elementary S. T. – 3‐4 years (5‐8 grade)
High School T. – 2 years (5‐12 grade)

(should)
(should)
(should)

Teachers level: Syllabus

School level (free): Framework Curricula, Local Curricula

State level: since 1998 – national Curricula – is not implemented

6.6. Romania
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Pre‐Service:
Colleges‐Pedagogy:
Short‐Term Education: 3 years
•
•
•

Kinder garden
Primary Schools
Secondary Schools
Psycho‐Pedagogical Module (obligatory)

University:
Long‐ Term Education: 3+2 (master)
•
•
•

Secondary Schools
High Schools
University

IN‐ Service:
Teachers’ House (specialised body of the county school inspectorate, formal):
•
•

•

long‐life learning trainings
priorities set by Min. of Education
o IT
o Social inclusion (Roma & special needs children)
o Educational management (for schools headmasters)
free of charge

Accredited Resource Centers (non‐formal and individual opinion):
•

•
•

Topics
o Training of Trainers
o Project Management
o Quality Auditors
o Menthorates (????)
o Mediators
o Methodists
charged (participation free)
accredited centres by the Min. of Education & Min. of Labour
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Second questions
1. SNSPA
10 hours module of Civil Education teaching methods within psycho‐pedagogical
module
2. develop a training on GE at the Teachers’ House
3. GE Week (high school most popular)
4. decentralised‐option, teachers at local level
•
•
•

be more concrete in the general principles of the curricula
introduce it in Civil Education Culture and Education Classes in Romania
optional courses up to 30% at end of high school

•

Romanian Minister of Education has signed for an international doc. setting the
competences that each student should have at end of studies & one of them is
intercultural competences
how to motivate teachers?
(besides salary, young teachers are motivated by interaction and sharing with
others etc.)

•

5. NGO‐accredited courses on GE as option for IN‐Service non‐formal training
•
•

Practical material to be developed and available for teachers
Building network of NGOs would lobby at int. level
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7. Case studies
Overview
(1) Czech
Global Issue in ELT
Lecturer: Martina Pavlíčková, Society for Fair Trade, CZ

(2) Austria
Training Course ‐ Global Education for teachers
Lecturer: Franz Halbartschlager, Südwind Agentur, Ingrid Wagner, PH Vienna

(3) Greece
Applying Global Education in Greece – Organising the Global Education Weeks
Lecturer: Christos Christidis, GAIA

(4) Czech
Seminar for teachers in Society for Fair Trade
Lecturer: Kristýna Hrubanová, Society for Fair Trade, CZ

(5) Austria
Global Education Primary Schools
Lecturer: Monika Reiter and Christine Junek, GEPS Marktgasse

(6) Bulgaria
Training seminar for teachers: Development Education in Bulgarian Schools. Methods and
opportunities
Lecturer: Vladislav Petkov, CEGA Foundation
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7.1. Czech

Global Issues in ELT

Global Issues in ELT

Martina Pavlíčková

Kristýna Hrubanová

Společnost pro Fair Trade (Society for Fair Trade), Brno

Global Issues in ELT

WHAT DID YOU LEARN ABOUT IN YOUR
ENGLISH LESSONS?
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Společnost pro Fair Trade

Global Issues in English Language Teaching (ELT)
Společnost pro Fair Trade and Sudwind 8/2007-7/2008
______________________________________________
Autumn 2006
- Mini research - Brno seminar for 25 teachers on GE
- Great demand for materials on global issues
WHY TEACHERS OF ENGLISH?

Global Issues in ELT

Why English teachers?
1/ bigger impact – English is also taught outside formal
institutions
2/ studying a foreign language means studying new
things, new cultures
3/ a lot of ELT teachers are free to choose the content
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Global Issues in ELT

The aim of the project:
To raise awareness of global issues and MDGs
among students of English
Main project activities:
- Writing a resource book on GI and MDGs
- Launching a supporting website
- Disseminating the material through seminars

Global Issues in ELT

August – November 2007
- Preparing methodology of the resource book
(content, inputs, methods)
- Call for English teachers (20 interested, 10
Demo)
- Choosing editor – native speaker
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Global Issues in ELT

December – March 2007
- Dec.- short training with 10
tcrs/authors
- Jan - Consulting with SFT, then editor
- Febr, March – rewriting
Lesson plan: www.globalissues.eu

Global Issues in ELT
March
-

Piloting first 12 lesson plans, positive feedback

-

Launch of the website www.globalissues.eu

April – May
-

Seminars for tcrs (2 in Austria + 5 in CZE)

-

Disseminating the pilot version on CD-ROM

June – July – finalization – 32 lesson plans
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Global Issues in ELT
AFTER the project:
Sept 2008 – workshop at CZE conference,
networking
Since then:
-

Acreditted seminar for tcrs – CZE, Austria, GB
Workshops, conferences, faculties of
Education - more than 300 participants in
total

Global Issues in ELT
Marketing of the material:
-

1 Czech publisher interested

-

Sold copies to the US, Japan, North Korea,
Marocco, New Caledonia

-

Winner of the British Council Award
ELTon2010 – Cambridge International Award
for innovation
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Global Issues in ELT
What do we do in seminars?
-

Icebreaker + Intro

-

Mapping out participants´minds and practices

-

Working with photos + MDGs

-

Trying out some lesson plans

-

Analysis of the lesson plans (what activities,
their aims, the role of teacher etc)

-

GE principles and definitions

-

Participants write + and – of integrating GI

Global Issues in ELT
Benefits of the project for the NGO:
-

Working with tcrs/authors, multiplying effect

-

International dimension

-

British Council Award

-

Entering faculties of Education (progressive
Departments of English)
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Global Issues in ELT

Lessons learnt:
-

not every teacher is a good writer of lesson
plans

-

Lesson plan format works the best

-

Strong competition and business interests of
publishing houses.

-

GI material cannot become mainstream

Global Issues

Thank you!
Martina.pavlickova@fairtrade.cz
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7.2. Austria
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7.3. Greece
GAIA EDUCATION CENTRE
APPLYING GLOBAL EDUCATION IN GREECE
GAIA EDUCATION CENTRE applies Global Education in Greece since 1999, in the framework
of Global Education Week ‐ an annual event initiated by the North‐South Centre of the
Council of Europe. GAIA EDUCATION CENTRE is representing Greece in the Network of
European Representatives assisting the NSC in running this event. Usually GAIA E. C.
combines this event with Inter‐European projects co‐financed by the European Commission
– mostly by the EuropeAid budget line but also by other EU programmes, like Socrates,
Grundtvig II etc.
The steps Global Education Week is organized by GAIA E. C. in Greece are usually as follows:
-

-

-

-

-

-

Participating of a GAIA’s representative in the annual meeting of the Network of
Representatives mentioned above, in which the GEW theme of the next school year
is decided and discussed.
Advertising the new GEW – with letters to schools separately or through local
education authorities – at the beginning of each school year and inviting teachers
and other interested people to a relevant preparatory meeting to be held usually by
the end of October.
Organizing this meeting in which the new theme is discussed. Given the flexibility of
GEW, variations of this theme or – rarely – even other possible themes
(corresponding to the reality of some schools) are proposed. Ideas on the best
application of GEW are also exchanged, including teaching methods and practices,
materials and ways of communication. A nucleus team of teachers and other
educators is formed to coordinate the event with the assistance of GAIA.
GEW is applied in schools – usually during the 3rd week of November. Teachers ask
their classes to create – personally or collectively – various works around the theme
chosen (school projects, presentation of papers, pieces of art like paintings, comics,
cartoons etc, music or theatre performances, articles in the school journal, debates,
multicultural events etc). The classroom or other school places are used for the
exhibition of the materials produced by the students. Parents – who are encouraged
throughout to be involved in the event – and other people visit the exhibitions –
often through special school functions.
From January of the next year onwards evaluation forms are sent to the teachers
who participated with their classes in the GEW (see attached samples) including an
invitation to them to participate in an evaluation meeting to be held in February or
March.
The evaluation meeting takes place. Based on the completed evaluation forms
received by the teachers and on the relevant discussion, conclusions are drawn on
the application of the current year’s GEW and ways of improvement are proposed.
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-

Usually in May, a final general exhibition related to the GEW is organized by GAIA –
assisted by the nucleus team mentioned above – in a central place of Thessaloniki, in
which selected students’ works are exhibited for the general public.

COOPERATION
For the GEW GAIA does not only cooperate with teachers and other educators but also with
the following, mainly, factors:
-

-

-

Local education authorities – particularly with the Education Committee of the City
Council
State education authorities – there is a very satisfactory cooperation with the
Officers Responsible for Environmental Education and the relevant Environmental
Resource Centres in each area in which GEW is applied. Because it is applied in other
Greek areas as well, through a teachers network – founded by GAIA – named New
Educational Perspectives (NEP).
Civil societies – Among them particularly with the Association of Thessaloniki Parents
Societies and teachers’ associations, especially with the Philology Association.
Tertiary institutions – mainly with the School of Pedagogy – Aristotelian University of
Thessaloniki and Department of Ongoing Education – University of Macedonia,
Thecaloniki.
Other NGOs, for example recently with the FAIR TRADE HELLAS in Athens as well as
with its branch in Thessaloniki.

In Thessaloniki, GAIA has also established a Resource Centre for Global Development
Education in the local Town Hall Central Library, which is proved to be very useful to
teachers participating in GEW.
The following attached Evaluation Questionnaires are, of course, originally written in
Greek and translated here in English. They have been made in cooperation with teachers
involved in GEW, revised many times since 1999 and proved to be adequately successful
in gathering information about the application of GEW in Greece. It is self‐understood
that they can be useful as a basis for discussion on evaluation procedures of other such
events or projects for which they may be revised or enriched according to their particular
needs, aims and expected results.
In these questionnaires a question concerning the European Union is included, because –
as underlined above – GAIA E. C. usually applies GEW in a combination with other Inter‐
European projects in which the European Commission is a prime co‐financer.
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GAIA EDUCATION CENTRE
GLOBAL EDUCATION WEEK – School Year: ……..‐……..

QUESTIONNAIRE FOR TEACHERS
Dear colleague
The aim of this questionnaire is to select useful information about your participation in
“Global Education Week” during the current school year. Please, return this questionnaire
unsigned.
Thank you for your cooperation
1. By participating in GEW did you renew your teaching methods and in what degree?
1) Not at all
2) Very little
3) Enough
4) Much
5) Very much

2. By participating in GEW did you learn more about the theme(s) on which you chose to
focus GEW this year?
1) Nothing at all
2) Very little
3) Some
4) Much
5) Very much
3. Did participation in GEW help your students realize the care of the European Union for
developing countries?
1) Not at all
2) A little
3) Enough
4) Much
5) Very much
4. Do you think that through participating in GEW your students approach towards world
issues has, in general, been improved?
1) Not at all
2) A little
3) Enough
4) Much
5) Very much
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5. Was there any improvement in the relationship between you and your students, and
the students with each other, because of the team work and the GEW activities?
1) None
2) A little
3) Enough
4) Much
5) Very much
6. In general, do you think that the school should work on “other things” as well and not
only with the “usual lessons”?
1) Never
2) Rarely
3) Often
4) Very often
5) Frequently
7. As teachers participating in GEW which do you think has been the most significant
“profit” ( 1‐6. /1= the most important)
Recognition by the local authority
Recognition by the colleagues
The wider horizons opened by my students.
New methods of approaching knowledge
Co‐operation with colleagues in the school
Good contact and communication with students
Other
8. If some of your colleagues are cautious of such school projects as GEW, what is the
reason?
(1 – 6 / 1= the most important)
Because they cannot spare any time to do more things than their usual lessons
require.
Because they think that their students are not interested in such projects.
Because they feel uncertain when they have to work on something else except for
their usual lessons.
Because they will have to do some extra work.
Because they are not sure that their involvement could be adequately successful.
Because they think that these projects are not of any use for their students.
Other
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9. What would you propose for the improvement of GEW?
GAIA EDUCATION CENTRE
GLOBAL EDUCATION WEEK – School Year: ……….‐ ………..

QUESTIONNAIRE FOR STUDENTS
Dear student
The aim of this questionnaire is to select useful information about your participation in
“Global Education Week” during the current school year. Please, return this questionnaire
unsigned.
Thank you for your cooperation

1. How much have you learned about the theme of this year’s GEW?
1) Nothing at all
2) Very little
3) A little
4) Enough
5) A lot

2 Did you have any team work?
1) Never
2) Rarely
3) Often
4) Very often
5) Frequently

3. List what you personally did during the GEW? (e.g. school project, piece of
art, presenting a paper, contributing to school journal, participating in
campaigns, exhibitions, other school functions, music or theatre
performances, debates etc)
1.
2.
3.
(more):
4. Did you, do any research (personally or collectively?
1) Never
2) Rarely
3) Often
4) Very often
5) Frequently
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5. Did you learn about the EU concern for developing countries?
1) Nothing at all
2) Very little
3) A little
4) Enough
5) A lot
6. How often did your parents help you with homework or activities related to this year’s
GEW?
1) Never
2) Rarely
3) Often
4) Very often
5) Frequently
6) a lot
7. Do you prefer working on projects like GEW than having a “usual” lesson?
1) Not at all
2) Very little
3) A little
4) Much
5) Very much
8. Did you enjoy the teaching materials used during this year’s GEW?
1) Not at all
2) Very little
3) A little
4) Much
5) Very much
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7.4. Czech (2)

.
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7.5. Austria (2)
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7.6. Bulgaria
Training seminar for teachers:
Development Education in Bulgarian Schools. Methods and opportunities
Practice Summary by C.E.G.A. Foundation

The project
The training seminar Development Education in Bulgarian Schools Methods and
opportunities was organized in the framework of the international project “Accessing
Development Education”, where C.E.G.A. Foundation was acting as an associate partner for
Bulgaria. The project is aimed at promoting Development Education within the educational
sectors of different European countries and include establishing of Teachers Advisory
Groups, international workshops for sharing experience and practices, trainings and
workshops for teachers, etc.
The training
The training was organized in Bulgaria for 23 teachers with the aims:
• To increase the overall awareness of the participants about the globalization and
global problems;
• To build (or upgrade) common understanding for the essence, the aims and the
themes of Development Education;
• To explore knowledge and values concerning the themes: poverty, Human Rights,
consumerism (including Fairtrade), environmental protection;
• To present practical methods and tools for teaching Development Education in
schools;
The training was held in Bulgarian language and was designed and implemented by C.E.G.A.
staff and teachers, who had attended international training for trainers on Development
Education in the framework of the same project.
Target group and approaching participants
The training team used its partners’ network of schools and local NGOs throughout the
country to disseminate information about the training. There were no criteria in terms of
student’s age group the teachers work with, or school subject they teach. As a result we had
a diverse group with different ideas and experience. Some of the participants had been
involved in other events, organized within the ADE project, yet this was the first training to
be held in Bulgarian, which made it much clearer for them.
Methodology and themes
The training was designed in 8 study sessions, each 1:30 h long. The allocation of themes as
follows:
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1 study session
1 study session
4 thematic sessions

1 study session

1 study session

Globalization and global problems (intro)
What is DE?
The themes explored:
- Human Rights and Diversity;
- Poverty;
- Consumerism (including Fairtrade)
- Environmental protection
Practical implementation: various methods
with accent on how to use photos when
teaching DE and sharing experience of
teachers who had already started teaching
DE with their students
Discussing opportunities for teaching DE;
Evaluation and follow‐up

The learning process was based on the methods of non‐formal education, using tools as:
brainstorming, small groups, role‐plays, working with stories, movie projection, and
discussions. After each session a few minutes were allocated for meta‐reflection to discuss
how the methods used within the session could be used by the teachers.

Follow up
The participants were given “homework”. They had a month to design and implement a
lesson on their school subject, which explores a DE theme. The participants were told that
the best practices will be presented at a following European‐wide conference in
Development Education, which served as a great motivation for the teachers. 13 of 23
participants have sent their lessons and they are now available for free download on the
Resource Centre of C.E.G.A.’s online portal. 4 of the teachers, who have designed lessons,
gave us feedback that they have actually tried their lessons with students. 4 of them
attended the Conference.
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8. Austrian Evening
For the Traditional Austrian Evening we invited the “Volkstanzgruppe Reichenau” (folk‐dance
group). They showed us how to dance traditional Austrian dances like Polka, Landler,
Zwiefacher and Walzer.
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9. Reflection
9.1. Austria

Looking back…
⇒
⇒
⇒
⇒

Global Education – is it a bit clearer!?
New methods
More workshops ¥
Discussing school structures of the countries
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Looking forward…
⇒ Reflecting on quality criteria ⇔ awareness
⇒ (mini) school projects on GE
⇒ To stay in contact with the others
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9.2. Bulgaria

What happened?
⇒
⇒
⇒
⇒
⇒
⇒
⇒

GE methodology
New activities/ tools
Resources?
Identifying GE as such (from different perspectives)
Emerging partnerships
Local‐global dimensions
Intercultural stuff
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To be…
⇒
⇒
⇒
⇒
⇒

National workshops (1‐2)
Regional workshops (Varna?)
Methodological day with teachers school councillors
Incorporated discussions ad introduce GE to volunteer’s groups
Lobbying to the M, E and IN‐Service
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9.3. Czech

Reflection
Positives:
⇒ Interactive approach
⇒ Activities
⇒ Workshops
⇒ Social evenings
⇒ Exchange of international experience
⇒ Tips for info resources
⇒ New ideas
⇒ Broadening the context
Questions:
⇒ Environment friendly conference venue? Cost‐friendly?
⇒ Paper materials?
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Global Education – Civil Education
⇒
⇒
⇒
⇒
⇒

Concrete suggestions for lesson plan
Implementation of GE to school curricula at all levels
Lobbying for GE in Monika’s regional councils
Developing new subject at university
Translation of Web‐pages and materials
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9.4. Greece

What happened?
⇒
⇒
⇒
⇒
⇒
⇒
⇒

Clarified GE term
Explored tools ad methodologies
Networking
Exchanged information on various educational systems
New ideas emerged
Made proposals how to integrate GE in National Curriculums
Learnt (Austrian, Bulgarian, Hungarian, Greek, Romanian) dances and tasted nice
food!
⇒ Lean good practices (case studies)

Questions
⇒ Which are the criteria and indicators by which a program is evaluated as a GE
program?
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Future Plan
⇒ Dissemination of what we learned through national trainings with multipliers
⇒ Networking with interested in GE actors (teachers + their associations, Ministries,
⇒
⇒
⇒
⇒
⇒
⇒

etc.)
Incorporation of tools and methodologies learned in our actual activities (trainings,
campaigns etc.)
Organisation of GE programs in schools (primary/ secondary)
Dissemination of info + resources through contacts
Enhance the link between NGOs + teachers /associations of teachers + other actors
(LA + Ministries)
Lobbying state authorities for the integration of GE in the school curricula
Actively participate + promote this project in Greece
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9.5. Hungary

The Past‐ What Happened?
⇒
⇒
⇒
⇒
⇒
⇒
⇒

We got to know the situation of GE in other countries
Amazing amount of good examples of school activities
Networking‐ nice informal conversations
Highlander cow
We had some discussion on theoretical background
Structure and method of a seminar like this
Not enough time to discuss the case studies (maybe less presentation, more
discussion time) ‐> questions about GEPS
⇒ It was useful to get an overview about school sys.
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What will happen?
⇒
⇒
⇒
⇒
⇒
⇒
⇒
⇒

Talk more about what is GE
GEW organize in Hungary
Strengthening network between schools‐NGOs
Implement cool WS.‐s’ (workshops) ‐> AG
Online lesson plan exchange platform ‐> Hunor
Create advocacy plan for the ministry
Make a platform for Hungarian stakeholders
Get accreditation
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9.6. Romania

How was it?

+
⇒
⇒
⇒
⇒
⇒
⇒
⇒
⇒
⇒
⇒
⇒

Practical
More focused on NGOs (workshops split between teachers, universities, NGOs)
Interactive methods & how they were changing / alternating
Alicia’s intervention
Experts invited
Concepts & methodology very clearly explained
Workshop design (presentation of methods, doing the exercises, handouts)
Games and exercises during workshops
World café‐ very interesting to get to know educational systems
Dynamism & interactivity
All participants were selected properly (they were involved in discussions,
professionals in their field)
⇒ Traditional Austrian evening
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⇒ Did not agree with some ideas presented by Alicia
⇒ Not so focused on NGOs
⇒ The GEP study case was rather multicultural education (not GE) and it comes out of
the need to integrate students in class
⇒ The CZ – GE study case was too long and rather a presentation than study case
⇒ We skipped some exercises / discussions because we wanted to keep time with the
agenda and maybe sometimes we would have stayed more for this
⇒ Tuesday was more tiring than Monday

Doing Next…
⇒
⇒
⇒
⇒
⇒
⇒
⇒
⇒
⇒

GE seminar with teachers (by May‐June 2011)
PRO‐Women + isj‐est‐nord ‐> common project for GEW 2011
Meeting IMPACT club leaders Bucharest (presentation + plans)
Mobilize IMPACT clubs Romania for GEW 20…
GEW locally 2010 (BZ + Pro Women)
GE sessions for scout leaders
Clarify GE vs. DE
“catedra” – meetings & geography teachers meetings to disseminate
Keep in contact with others
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10. Participants

First name

Surname

Country

First name

Surname

Country

Zuzana

Vašíčková

CZ

Tracy

Bernhard

AUT

Bianka

Machová

CZ

Ingrid

Wagner

AUT

Tomáš

Protivínský

CZ

Waltraud

Gross

AUT

Linda

Chmelařová

CZ

Silke

Hammer

AUT

Monika

Olšáková

CZ

Brigitte

Freimüller

AUT

Kristýna

Hrubanová

CZ

Franz

Halbartschlager AUT

Martina

Pavlickova

CZ

Teclaire

Ngo Tam

AUT

Ágnes

Kökényesi

HU

Alexander

Pfeffer

AUT

Bernadett

Sebály

HU

Doris

Berghammer

AUT

Anna

Szekács

HU

Iva Ivanova

Garvalova

BU

Anikó

Németh

HU

Stanimira Rangelova

Hadjimitova

BU

Katalin

Laskovics

HU

Darina

Markova

BU

Balazs

Lerner

HU

Alya

Vedar

BU

Hunor

Kiraly

HU

Vladislav

Petkov

BU

Apostolopoulou

Aikaterini

GR

Liuba

Batembergska

BU

Malamati

Ditsiou

GR

Ioana Gina

Crihana

RO

Chrysoula

Stamatoukou

GR

Cristian Silvian

Puișor

RO

Christos

Christides

GR

Georgeta‐Paula

Mihai

RO

Eugenia

Vathakou

GR

Alexandra

Ioan

RO

Alicia

Cabezudo

Argentina Mariana

Cazacu

RO

Rada

RO

Iuliana
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