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This toolbook is based on Global Education principles
and was developed as part of the international project,
“Global Education without Borders”. Experts from six different countries contributed to the realisation of this manual. It aims to support and encourage teachers and multipliers to address global issues consistent with the principles of Global Education in their lessons, seminars and
workshops and to use a variety of methods. The following
tools and activities can be used in a range of formal and
non-formal educational settings and we recommend individualising them to your needs and learning environment.
We hope that this toolbook will be a great source of inspiration.
Dr. Franz Halbartschlager, Project Coordinator of „Global
Education without Borders“, Head of the Education Unit of
Südwind Agency, Austria
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However, there is general agreement on the fact that
our political, economic, social and cultural life is about to
undergo a dramatic change and that the beginning of the
21st century is characterised by fundamental and rapid

How, then, should education and schools confront
these challenges? The educational perspective of Global
Education has evolved since the 1990s. This concept can
be understood as education against the background of a
globalising world. Global Education is committed to global
sustainable development and social justice and considers
global issues and questions as part of general education.

Borders

This development towards a global society is often
summarised by the term “Globalisation”. Questions of the
possibilities and risks of globalisation processes for us as
individuals and for mankind as a whole are often debated.
From a critical perspective, globalisation enhances negative developments without balancing them with positive
factors. Climate change is fuelled by the increasing global
mobility of people and goods, free trade causes unfair and
inhumane working conditions in low-wage countries and
generally speaking the gap between rich and poor widens
globally and in our own societies. Only a small and privileged segment of society benefits from the opportunities
offered by globalisation.

changes. This can be seen in the development of new
technologies, the emergence of new networks, the increasing knowledge (and lack of knowledge) and the rapid
speed of the ongoing developments. We are ever more
aware of the world’s increased complexity and its contradictions and we frequently feel disoriented by it.

Needs and
Lifestyles

The wider world has become an obvious part of our lives.
Television and the internet give us access to global information and international news. Our food, friends and acquaintances are multicultural and come from all over the
world. Global political, economic and socio-cultural developments are reflected in our daily lives: We easily get to
know people with a different view of the world, different
attitudes and lifestyles. Hand in hand with bigger economic and political units goes the emergence of nationalism,
new forms of marginalisation and discrimination. Every
development of this kind brings about controversies and
debates and represents new challenges for society as a
whole and each one of us.

Globalisation

Preface
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ABOUT GLOBAL EDUCATION

Global Education:
Seeing the World in a New Way
Global Education encourages people to reflect on their attitudes,
judgments and the world.
Our garlic comes from China, the music we listen to from
the USA, the football we play with from India, our best
friend from Chile, our jeans from Turkey, their individual
parts, however, came from many different areas of the
world and may have travelled thousands of kilometres.
Global political, economic and socio-cultural developments are having more and more influence on our daily
life. Many changes pass by unnoticed, some of them are
welcome, but most of them today pose challenges that our
grandparents would not have been able to imagine.
People all over the world are affected by the increasingly complex nature of our world and consequently many
people are disoriented. Unanswered questions arise: How
can we meet the challenges of workforce mobility and
flexibility? How can we keep pace with rapid technological
progress? How can we support participation in a pluralistic society? What are the consequences of our personal
consumption? Given the fact that changes do not bring
about all the answers, it is essential to have excellent orientation skills and critical thinking skills in order to be
able to understand the complexity of our global interconnected society.
That is where Global Education comes in. As an educational perspective it deals with values and communicates knowledge and skills that help people to enjoy a fulfilling life in our globalised world. Global Education is a
concept committed to global sustainable development and
social justice and considers global issues and questions
part of general education.

What is Global Education?
The term Global Education has been used in Englishspeaking countries since the 1970s. In central Europe the
term was first used in the 1990s. Since then, ongoing discussions have taken place regarding this concept in formal
and non-formal education.
The following two common definitions of Global Edu■■
cation are often quoted and stated in the Maastricht
Global Education Declaration, adopted in 2002:
Global Education is education that opens people’s eyes
■■
and minds to the realities of the globalised world and
awakens them to bring about a world of greater justice,
equity and Human Rights for all.
Global Education is understood to encompass Development Education, Human Rights Education, Education
for Sustainability, Education for Peace and Conflict
Prevention and Intercultural Education; being the global
dimension of Education for Citizenship

The World as One Whole – Global Education Topics
Topics related to Global Education are multifaceted. In
our view, a quality education should encompass issues like
social justice, distribution of resources, peace and conflict
prevention, global climate change, relationship to the environment, intercultural dialogue and co-existence. According to the educationalist Wolfgang Klafki the so-called
“key issues of today and tomorrow” – by which he means
topics that are vital for life and survival in today’s world –
are the starting points for learning in a global sense.
It is very important to note that Global Education is
not primarily about problems of the “Third World” that
are far away. Global Education deals in particular with
questions of the roles we all play in a globalised world that
is characterised by diversity and the roles we play in a
changing society. In this context it is also essential to acknowledge that our world-view is bound to our culture
and has its own peculiarities and we need to encounter
others’ world-views respectfully and with curiosity. Additionally, it is critical to recognise changing perspectives
and diverse views as a learning principle. We should look
at our lives in relation to the global world and realise how
our lives may be interconnected with people and societies
of the Global South, for example.
Making the World Comprehensible: Teaching Methods
in Global Education
Creating educational processes and methodological
material in a reflective way plays an important role within
the field of Global Education. The following cornerstones
are essential:
The starting point for the learning process is the learner’s
■■
environment, experience and interests. Global Education
should be designed to give learners the opportunity to
reflect on their own values and points of view, including
prejudices and stereotypes. It should create an atmosphere where complex situations such as contradictions
and the feeling of disorientation are allowed and considered. In addition, it should help learners to improve their
skills in dealing with these problematic issues.
Using a variety of methods and shifting between them is
■■
particularly important in the field of Global Education.
This addresses people with different learning styles and
includes various types of learning. The choice of methods
should be based on the learning contents, with a main
emphasis on social and interactive learning.
An interdisciplinary and interconnected approach is cen■■
tral to Global Education. This is an important challenge
to meet, especially in formal education.
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Instead of a Summary
Global Education does not teach specific contents or
points of view. Global Education enables learners to approach themselves and their environment in our globalised world with an open, critical mind and to form
their own opinion and actively advocate for their point of
view. Knowledge of global issues and respect for other
people and our environment form the framework of the

Dr. Franz Halbartschlager, Project Coordinator of „Global
Education without Borders“, Head of the Education Unit of
Südwind Agency, Austria

Media and Media
Consumption

The Global Education learning approach focuses on learning as an ongoing process, which cannot be narrowed
down to content and predetermined learning and teaching
roles. Interacting with others can imply changing roles.
Being conscious of the fact that everyone is learner and
educator is a fruitful approach which puts everyone on an
equal footing.
Global Education contents and methods as well as the
learners’ needs require flexible management of time and
space. This is why Global Education should not be limited
by fixed timetables, room schedules and seating plans.
Since Global Education addresses sensitive issues like racism and forced migration, it is of particular importance to
create an atmosphere where all participants are at ease,
where free expression is welcome and where conflicts and
different opinions are discussed with respect. It is respect
that makes it possible to live together and that enables
taking responsibility for the way we live our lives. At times
being empathetic can be quite challenging, but only when
we confront ourselves with different viewpoints we are
able to develop critical ways of thinking.
During this process different positions are reflected,
new ones are considered and conflicting views are confronted. The focus is not on achieving a result which is
satisfying for everyone because it is not about levelling
opinions and views. What is more important here is to respect and consider different opinions. As every person has
different interests, their differing needs can lead to conflicts (at a global as well as local level). That is why it is important to allow conflicts in the learning environment in
safe surroundings, so to speak. Conflicts will always exist
and Global Education should not be in an ivory tower separated from this phenomenon. Instead, a respectful solution-focused approach to conflicts should be encouraged.
Our long-term experience has shown that children and
young people respond positively to these methodological
approaches and that they can actively participate in this
respectful atmosphere. The learner-centred approach,
which conveys the feeling of being taken seriously, is very
important in this context.

content and ideology of Global Education. Global Education does not provide the answers to all the questions of
our time but offers the potential of supporting children
and young people in becoming conscious global citizens
who question the world and are committed to their ideals.

Education

The Global Education Learning Environment and Learning Approach

ABOUT THE PROJECT

GLOBAL EDUCATION WITHOUT BORDERS
Starting situation
In the last few years the concept of Global Education has
become acknowledged as a pedagogical perspective of
considerable value. Pedagogues and scientists from various
other fields have contributed to the elaboration of new approaches and the enhancement of Global Education. A remarkable scientific and public discourse is going on about
the relevance of certain approaches and models in the field
of Global Education. Some might say this is counterproductive and inhibits the implementation of concrete measures. In fact this discourse opens up new possibilities. One
important principle of Global Education is the enforcement of critical and multifaceted thinking. This is what let
the concept remain process-oriented – one immanent factor of Global Education. The steady dialogue brings along
new tools and adapts the concepts to new requirements
and circumstances.
Meanwhile, this discourse on Global Education goes
on in many European countries. In some of them there already exist strategic plans to implement Global Education
into the formal and non-formal education system.

Creation
■■

of a Global Education Material Package for
practitioners
Website including an international expert-database
■■

Our project approach
In the project “Global Education without Borders” organisations from six European countries (Austria, Bulgaria,
Czech Republic, Greece, Hungary and Romania) built up a
network for the exchange of materials, good practice and
strategy on Global Education. All these organisations can
be renowned as key actors in the field of Global Education
in their countries. By collaborating on an international
level and exchanging the organisations’ experiences we try
to strengthen Global Education in all six countries.
We consider the following approaches to strengthen
Global Education to be crucial:
Raising of public awareness on the importance of Global
■■
Education in the formal and non-formal education system (including adult education);
Capacity building among multipliers (teachers, adult
■■
educators, NGO staff, …);
Strengthening and setting up a national and international
■■
discourse on the importance of Global Education:
Raising the amount of learning materials on Global Edu■■
cation topics;
Enforcing the procedure on implementing Global Educa■■
tion on a structural level in the education systems of the
partner countries.

Our project activities
■■
International

seminars for the training of multipliers on
different relevant Global Education topics
National seminars and round tables
■■
■■
Development and implementation of workshops in
schools
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Globalisation
Needs and
Lifestyles

European Perspective – Greece
European Perspective is an independent NGO with the
legal status of a non-profit company, founded in Athens in
1993 by Greek citizens. It is active in the field of International Developmental Cooperation, Social Economy and
Civil Society. European Perspective stands and works for
social justice, equality and respect for human rights.
www.europers.org
Anthropolis – Hungary
Anthropolis – Anthropological Public Benefit Association – was founded by young anthropologists in 2002. The
association published the first anthropological periodical
in Hungary (anthropolis), produced documentaries on
Hungarian minorities, migrants & on the Millennium Development Goals (MDG), organised media campaigns and
awareness-raising festivals. In addition, Anthropolis
founded the first Hungarian Development Education Resource Centre. www.anthropolis.hu
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NaZemi – Czech Republic
NaZemi was founded in October 2003 with the objective to raise the awareness of the Czech public about
working, social, environmental and economical conditions
of production in the global South and about Fair Trade as
one of the positive alternatives. Over the years it has been
actively involved in awareness raising, campaigning and
educational activities. www.fairtrade.cz

Media and Media
Consumption

C.E.G.A – Bulgaria
Creating Effective Grassroots Alternatives works to
support the sustainable democratic development of disadvantaged communities based on citizen participation in
finding solutions to local problems. Furthermore, it promotes Global Education in Bulgaria through capacity
building and networking of teachers and young people.
www.cega.bg

CSDF – Romania
CSDF – Civil Society Development Foundation – is an
independent Non-Governmental Organisation, established
in 1994 at the initiative of the European Commission. It
runs a national resource centre, promotes the non-profit
sector in Romania and is responsible for the administration and technical assistance for the European programmes addressed to Romanian non-profit organisations.
www.fdsc.ro

Cooperation and
Competition

Südwind – Austria
For 30 years Südwind, an Austrian Non-Governmental
Organisation (NGO) has been advocating for a sustainable
global development, Human Rights and fair working conditions across the world. Through curricular and extracurricular educational work, the publication of Südwind magazine and other related publications, Südwind ensures that
the issue of global dependencies and their consequences
remain part of the public discourse.
www.suedwind-agentur.at

Borders

Project organisations

USING THE HANDBOOK

CHANGE YOUR VIEW –
A toolkit for Global Learning
This handbook is aimed at pedagogues in formal and informal education, adult educators, NGO staff and people
who want to address global questions in their pedagogical
work. This manual offers a variety of materials and activities on global issues. Target groups are youth and adults.
Using these methods, participants should be encouraged
to engage with global issues, to reflect on the relation between North and South and to promote socially responsible and sustainable behaviour.

Content
In the manual you will find documents for activities on six
different topics which, in our point of view, are essential at
this time. Each chapter was developed by the project partners in their country and assembled into a common manual.
Each chapter consists of an introductory part which
brings up the topic and the activity instructions. The activities of each chapter are very different. On the one
hand, this represents the approach of methodological diversity which underlies the concept of Global Education.
On the other side, we have tried to combine a variety of
methods which can be used for other topics in a modified
way. Therefore you can find short introduction exercises
as well as complex role-playing games.
(1) Globalisation
The term “Globalisation” is relatively new. Remarkably
enough, it became a well known term illustrating global
relations in politics and the economy within a few years.
Meanwhile, the term is used without any hesitation to describe and explain a range of developments. In this chapter you find various tools for reflecting the phenomenon
“Globalisation” and its effects.
(2) Competition and cooperation
Competition and cooperation are two concepts that
are present in our world, in our lives and even in the
things we do on a regular basis. The activities in this chapter provide possibilities to explore the topic, to experience
and to question cooperation and competition and to apply
this experience to our own lives and the reality of today’s
world.

(4) Needs and lifestyle
There are certain basic needs common for all people
around the world, such as the needs for food, water, shelter and clothing. When people cover their basic needs,
other needs emerge which are related to their comfort,
their well-being, their psychological condition and their
holistic development. But different people define and satisfy their needs in different ways and to a different degree.
The activities in this chapter question different lifestyles in
different parts of the world, material and non-material
needs and what the consequences are for the environment
and humankind.
(5) Media and media consumption in a globalised world
Media is changing. Sometimes our children understand the new ways of media better than we do, but this
doesn’t make us incapable. As the world gets smaller, it is
vital to understand its ways, news, people and culture. The
media, and the basic skills of media consumption – criticism, understanding text and visuals, gathering background information etc. – are essential. This chapter introduces tools for learning how to deal with media in a
globalised world.
(6) Education
Education is present all around the world, at any time
and in all kinds of contexts, always changing, being adapted or developed. It has been argued that high rates of education are essential for countries to be able to achieve high
levels of economic growth and wealth for their citizens.
However, in many parts of the world education is still facing various challenges and many people don’t get education as they would normally have the right to. In this
chapter you find several tools, which are dealing with
these and related issues.

Format
All tool descriptions follow the same pattern. In the box
below you will find the categories and a brief description.
Depending on the activity, these categories are also found
in the instructions in each chapter.

(3) Borders
Borders are usually understood as boundaries of countries or other entities with some level of sovereignty. Borders are man-made and too often drawn without taking
into consideration natural environment or cultural systems. Borders can be visible or invisible, like the glass ceiling where the other side can be seen but not entered. In
this chapter you find a range of activities for reflecting on
different kinds of borders.
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Type of Activity

Introduction Exercise, Energiser, Association Exercise, Mapping Exercise, Role
play, Simulation Exercise, Drawing Exercise, Experimental Exercise, Group discussion, Group work

Time Requirements

10 – 120 min.

Room/Space Requirements

Suggestion for the best place for running the tools

Group Size

From 4 to unlimited

Age Group

12+

Material Needed

A list of all things needed for running the tools

Procedure
 Preparation
 Instruction

A detailed description of the certain steps of facilitating the activity.

Debriefing and Reflection

Debriefing and reflection are some of the most important parts of the learning
process. Here you find questions for analysing the gained experience.

Follow-Up

Here you can find some further ideas for following up the activity.

Tips for the Facilitation

Some special instruction and tips for the facilitator can help using the tool.

Materials

Annexes and attachments needed for the activity.
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Globalisation

Description of the objectives of the activities

Cooperation and
Competition

Goal

Borders

A short description of the activity should give a first impression of the tool

Needs and
Lifestyles

Overview

Media and Media
Consumption

Name of the activity

Education

Title of Tool
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Globalisation

Introduction to the topic

GLOBALISATION
What is globalisation?
The term “globalisation” is relatively new. Remarkably
enough, it became a well known term illustrating global
relations in politics and the economy within a few years.
Meanwhile, the term is used without any hesitation to describe and explain a range of developments. If we look
into the past, we can see quite a lot of examples matching
the requirements which nowadays would be considered as
consequences of globalisation.
Migration
Examples of great migration streams include the so
called “invasion of barbarians” to the Roman Empire, the
great migration from England to North America in the
1630s, the California Gold Rush from 1848–1850, the emigration of the Irish, caused by the great famine in the mid of
the 19th century, the huge migration streams, caused by hunger in the Sahel countries in late 20th century and so on.
Global Trade
Starting from the early 17th century, the East India
Trading Company became one of the most influential players in the world. The global trade with cotton, silk, indigo
dye, saltpetre, tea and opium enabled the owners of the
company to gain enormous economic and political power.
At the zenith of its power the company ruled Indian society and determined the social life of millions of people.
Global Goods
Originally, the potato was cultivated in Peru, South
America. According to agriculturalists, it has been grown
for more than 10 000 years in this area. In the 16th century,
the Spanish conquistadores took the potato to Europe
where it became one of the most eaten vegetables.
Culture
The famous Halloween festival has roots in the Celtic
festival of Samhain and the Christian holiday All Saints’
Day, but is today largely a secular celebration – with remarkable popularity in North America.
In the most cases globalisation is associated with economic issues such as the borderless trade of goods and
services or the outsourcing of production into so-called
low-wage countries. In the year 2008 the OECD defined
globalisation as follows: “The term globalisation is generally used to describe an increasing internationalisation of
markets for goods and services, the means of production,
financial systems, competition, corporations, technology
and industries. Amongst other things this gives rise to increased mobility of capital, faster propagation of technological innovations and an increasing interdependency
and uniformity of national markets.”
In reality, the focus on economic relations is insufficient.
When talking about the dimensions of globalisation, a lot
more perspectives have to be taken into consideration. In
the Millennium Report the United Nations states: “The
greatest challenge we face today is to ensure that globalisa-

tion becomes a positive force for all the world’s people, instead of leaving billions of them behind in squalor. Inclusive
globalisation must be built on the great enabling force of the
market, but market forces alone will not achieve it. It requires a broader effort to create a shared future, based upon
our common humanity in all its diversity.”

Debate on the topic
The phenomenon of globalisation encompasses various dimensions. Therefore it makes sense to discuss the topic on the
basis of certain approaches. Some of them are listed below.
Culture
The process of globalisation could lead – in a pessimistic way of thinking – to a threat for the variety of cultures.
In the current discussion there exists the populist assumption that increasing global relations would inevitably lead
to a mishmash of culture and would mean the end of
unique traditions. This reasoning is based on the assumption that culture is something completed and stagnant. In
reality culture is always fluent and subsists on exchange
and new influences.
Politics
Since nowadays a lot of political fields can’t be treated
on the level of states, transnational organisations and multilateral agreements have gained importance in the last
decades. Issues like climate change, migration, poverty
and trade have got a global dimension and demand global
solutions. One important player, in addition to national
governments and international organisations, is the global
civil society. It has got the potential and possibilities to
bring along sustainable developments.
Economy
The globalisation of the economy refers to the phenomenon of economies and borders opening up, resulting
from the increase in trade and capital movements, the
movement of people and ideas, spread of information,
knowledge and technology and from a process of deregulation. The negative effects include the production of
goods in low-wage countries, where workers rights are
systematically violated, and the increasingly unequal distribution of wealth.
Environment
The global climate change, the steady decrease of rainforest or the amount of plastic in our oceans are phenomenons which are concrete consequences of the world’s development in the last decades. The rising consumption of
goods, the increasing mobility and the use of dirty sources
of energy have lead to a point where we feel and experience the negative consequences of globalisation in our environment more and more. Those problems are no longer
regional or local. They are global and should therefore become matters of global responsibility.
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Further reading
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Jonathan MICHIE: The Handbook of Globalization. Edward Elgar
Publishing Inc 2011.
Karl MOORE – David LEWIS: Origins of Globalization. Routledge
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Jürgen OSTERHAMMEL – Niels P. PETERSON: Globalization: A
Short History. Princeton University Press 2005.
George RITZER: Globalization: A Basic Text. Wiley-Blackwell 2009.
Fernando SALVETTI: “Glocal” Working: Living and Working across
the World with Cultural Intelligence. Franco Angeli 2010.
John L. SEITZ: Global Issues: An Introduction. Wiley-Blackwell 2007.
Harold L SIRKIN – James W. HEMERLING – Arindam K. BHATTACHARYA: Globality: Competing with Everyone from Everywhere for Everything. New York: Business Plus 2008.
Charles SMITH: International Trade and Globalization. Anforme
2007.
Manfred B. STEGER: Globalization: A Very Short Introduction. Oxford University Press 2009.
Josef STIGLITZ: Globalization and Its Discontents W. W. Norton &
Company 2003.

Useful web sources:
United Nations: www.un.org
Le Monde Diplomatique: www.mondediplo.com
Eurostat – Statistics published by the European Commission:
epp.eurostat.ec.europa.eu
The World Bank: www.worldbank.org
Worldmapper – The world as you have never seen it before:
www.worldmapper.org
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Globalisation

Educational dimension
In our globalised world education can and should help
young people meet the challenges they are confronted
with – now and in the future. Our lives are increasingly
determined by developments and realities in other parts of
the world. One pedagogical concept trying to cope with
these circumstances is Global Education. By using interactive and playful methods it gives children knowledge, skills
and understanding and helps develop values to contribute
to a world in which global citizens live together, ensuring a
liveable environment for themselves and future generations.

Tools

Globalisation bingo
Overview

By walking around and asking questions the participants get to know each other and recognise global relations in their everyday lives.
Goal
■■
Getting to know each other
■■
Reducing personal barriers
■■
Becoming conscious of global influences and the relation to own experiences
Type of Activity Introduction exercise
Time Requirements 15 – 20 minutes
Room/Space Requirements Participants should have
enough space to walk around in the room.
Group Size 10 – 30 people
Age Group 12+
Materials Needed
Bingo sheets
■■
■■
Pencils

Follow-Up
The exercise is a good appetiser and could easily be an introduction, followed by any of the following exercises in
this module.
Tips for the Facilitation
winner might be rewarded with a small prize for his/
her efforts.
If the group size exceeds 20 people, the facilitator may
■■
demand 10 different names on the bingo sheets.
The
■■

PROCEDURE
Preparation
Review the statements in the bingo sheet and check
whether they are applicable for the concrete group of participants. If some are not relevant, feel free to adapt them.
Instructions
Step 1: Hand the bingo sheets and the pencils/pens to the
participants and ask them to gather as many signatures
from the people in the group as possible.
Step 2: The participants walk around and ask others from
the group to answer the questions on the bingo sheet. If
the asked person can affirm the question, they sign in the
field of the statement.
Step 3: The person who has at least ten out of 12 names
on the sheet shouts out “BINGO”.
Debriefing and Reflection
When all or most of the participants have made “Bingo”
ask the group to sit down in a circle. Ask them if they
liked the exercise and:
Was it hard to get the task done? Was it easy?
■■
■■
Did you learn something new and what?
■■
Did you get interesting information about the other
participants in the group? What was the most common
statement? What was the rarest?
Did you realise something you knew before but never
■■
reflected on?
Were you surprised at how many things around you have
■■
something to do with globalisation?
What else could be added as a statement in the sheet?
■■

Globalisation bingo
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Globalisation bingo

Knows where his/her T-shirt
comes from

Has consumed a „fair“ product in
the last week

Goes to work by foot or bicycle

Has got friends from other
countries

Has got a Facebook/ Twitter/
Skype account

Has got a car

Has already been in a developing
country

Was not out of Europe yet

Eats tropical fruits regularly
(e.g. oranges, mangos,
pineapples)

Speaks Spanish

Knows who Bob Marley was

Knows where his/her mobile
phone was produced

Tools

What does globalisation mean for you?
Overview
The term “globalisation” is used in a very broad sense.
The participants express their associations with “globalisation” and see that there are various dimensions of
the topic.
Goal

Tips for the Facilitation
Of course, this game can be played with all terms you
want. Furthermore you can ask the participants to mention his/her name, the name of the person he/she received
the ball from (if the group members already know each
other a bit) and an association with the term.

■■
Getting

to know each other
aware of the term „globalisation“ and one’s
own associations
Type of Activity Introduction exercise
Time Requirements 15 – 20 minutes
Room/Space Requirements Participants should have
enough space to stand/sit in a circle.
Group Size 5 – 30 people
Age Group 14+
Materials Needed
Small ball (made of wool or plastic)
■■
■■
Becoming

PROCEDURE
Preparation
Ask the participants to sit/stand in a circle.
Instruction
Step 1: The small ball is in your hand. Ask the group:
“Think about the word „globalisation“. What comes to your
mind when you hear this term?”
Step 2: Explain to the group that the ball will now be
thrown around within the circle and everyone who receives the ball should tell his/her name and his/her association on the term “globalisation”. This procedure continues till every person has had a turn.
Step 3: Afterwards, you ask the participants to repeat his/
her name and mention his/her association regarding the
question „How does globalisation influence my own life?
Think of an example occurring in your everyday life“.
Debriefing and Reflection
You can explain to the participants that globalisation as a
term is used for a wide range of developments and dimensions.
Possible questions to the participants:
Do you often use the term “globalisation”?
■■
■■
How would you explain the term?
■■
Do you know synonyms for it?
■■
Which dimensions could globalisation encompass?
Follow Up
The group can do a common brainstorming on further associations or dimensions of globalisation.
Creating a mind-map might help to structure the different
approaches.
What does globalisation mean for you?
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Overview
By asking questions the participants realise that, for
many of us, a lot of things and habits we have nowadays are related to other parts of the world. Global relations determine all of our lives.
Goal
■■
Getting to know each other
■■
Realising influences of globalisation
■■
Realising dimensions of globalisation
Type of Activity Introduction exercise
Time Requirements 15 – 25 minutes
Room/Space Requirements Participants should be
able to sit together in small groups.
Group Size 10 – 30 people
Age Group 14+
Materials Needed
Prepared questions considering the group’s charac■■
teristics
■■
Some sheets of blank paper and pencils

PROCEDURE
Preparation
The choice of appropriate questions is crucial for this
exercise. Therefore, adequate preparation is connected
with the knowledge about the characteristics of the group.
Introduction:
Step 1: Divide the group into several smaller groups of 3
to 8 people. Ask the small groups to estimate the answer
to a question concerning the whole group, e.g. “How many
of you have eaten potatoes last week?”
Step 2: The smaller groups now have to come to an agreement on the answer and write the estimated number on a
sheet of paper. After some discussion the groups show
their estimation to the others.
Step 3: Now you ask the participants having e.g. eaten potatoes the last week to raise their hands. The group with
the estimation closest to the correct number gets a point.
Step 4: Repeat this procedure several times with different
questions. The group having the most points at the end
receives a prize (e.g. some fair trade sweets).
Questions could be:
many of you are wearing a T-shirt produced in
South East Asia?
How many of you have eaten chocolate last week?
■■
■■
How many of you have got a notebook made in China?
■■
How many of you speak Spanish/English/French?
■■
How many of you drink coffee everyday?
■■
How many of you like music from Latin America?
How
■■
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What do we have in common?

■■
How

many of you use the internet every day?
many of you can dance Salsa?
■■
How many of you have already been to South America?
■■
How

Debriefing and Reflection
Point out that a lot of our activities, attitudes and habits
are influenced by an increasingly interdependent world.
Communication technologies have brought us together,
consumption patterns (global brands) unify consumers all
over the world and cultural traditions have spread, adapted and changed remarkably.
You can furthermore pick out and explain the global dimension of a specific question.
Example: How many of you have got a notebook made in
China?
In recent years the production of electronic devices has
increased remarkably in China. Western brands like Apple, HP or IBM have outsourced their production into so
called low-wage countries, where the labour costs are
much lower than in Europe or the US.
Tips for the Facilitation
When picking out some questions to explain the global dimension, it is necessary to present some possibilities to
read up on the subject or present some statistics.

Globalisation

What do we have in common?

Tools

Personal globe-story
Overview
Symbols, words or pictures associated with “globalisation” are gathered and combined to a whole picture illustrating the “personal globe-story”.
Goal
■■
Becoming aware of global interdependencies and the
connections to own experiences
■■
Introduction to the thematic topic
Type of Activity Association exercise
Time Requirements 1 hour
Room/Space Requirements Participants should have
enough space to work without constraint.
Group Size 10 – 20 people
Age Group 14+
Materials Needed
Pictures, press articles and headlines (no specific fo■■
cus needed)
■■
Pencils, glue, blank posters (possible size: A0)

Step 4: You furthermore ask the participants to present
their personal globe-story to the whole group. Since the
game is quite time-consuming, this procedure is only recommendable for a small group.
Debriefing and Reflection
Possible questions you ask the whole group after getting
together again:
Can you think of any words/expressions associated with
■■
globalisation quite often?
Did you have any associations in common when talking
■■
to your partner?
Do you know examples of global developments influenc■■
ing your own life?
Follow-Up
You can hang up the posters in the room (poster gallery)
and let the participants walk around to look at the other
posters.

PROCEDURE
Preparation
Spread all the pictures, press articles and headlines at a
part of the room which all participants are able to access.
Add pencils, glue and blank posters (as many as participants).
Instruction
Step 1: Ask the group to think about the term „GLOBALISATION“, and the participants’ association with this
word.
Step 2: Instruct the participants to take a poster and to
choose some pictures and/or articles, which best symbolise globalisation and the influences it has got on his/her
everyday life. Every person writes his/her name in the
middle of the poster and sticks the pictures/articles/headlines – symbolising globalisation/global interdependencies
– around the name. By using pencils and other creative
items the poster can be adapted to personal requirements
(e.g. write down some more associations or draw a picture). The outcome of this process is quite open to creativity and expresses a “personal globe-story”.
Step 3: After 20 minutes of creating the personal globestory tell the people to go together in pairs and to present
the globe-story to each other.
Mention instructions here like:
the other why these pictures/headlines/articles symbolise “globalisation” for you.
Find out similarities between each other. Are there any
■■
typical symbols/words associated with globalisation?
Tell
■■

Personal globe-story
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Overview

Step 4: Repeat the same procedure with all of the statements

Participants are given space to express their agreement
or disagreement with various statements about globalisation and listen to the opinions of the others.
Goal
Participants express their opinion on various state■■
ments about globalisation.
■■
Participants practice the skill of decision-making.
■■
Participants formulate arguments supporting their
decision and practice listening arguments and opinions of others.
Type of Activity Mapping exercise

Debriefing and Reflection
After you have finished the debate, reflect the process of
the discussion with the participants; you can ask them the
following questions:
How did you feel when you had to make a decision?
■■
■■
What was the most difficult one and why?
■■
Which of the statements did you particularly like or dislike and why?
What have you found interesting or surprising? Why?
■■
■■
What new things have you learned?

Time Requirements 20 – 45 minutes

Tips for the Facilitation
At some points, participants will probably find it difficult
to decide whether they agree or disagree. However, motivate them to take a stand and do not allow them to stay
neutral. They will have a possibility to reflect this process
later.

Room/Space Requirements Indoors or outdoors; a
space that can be divided into two parts so the participants can move around easily
Group Size 5 – 30 people
Age Group 14+
Materials Needed
Sheets of paper saying „AGREE“ and „DISAGREE“
■■
■■
Several controversial statements on globalisation (e.g.
developments, dimensions, relations)

PROCEDURE
Preparation
Divide the room/space into two parts by a line (you can
use e.g. paper tape, rope or toilet paper) and place the sign
AGREE on one side and DISAGREE on the other side of
the line. You can also just introduce an imaginary line.
Instruction
Step 1: Ask the participants to stand in the middle (on the
line) or in a space that you name as “opinion free”. Tell
them that you are going to discuss various statements in a
specific way.
Step 2: Tell them the following rules:
I call out a statement and your task is to decide whether
you agree or disagree with it and move to the respective
side of the room. One condition is: you have to make a
choice between “I agree” or “I disagree”, because statements
like: ”it depends on” …, “it is difficult to say…” are not relevant here. Later, you will have space to express your reasons and arguments and you are also allowed to move to
the opposite side if you feel persuaded by the arguments of
the other group. It is allowed to change your opinion.
Step 3: Then tell them the first statement. After everybody has decided and moved, start the debate. Ask people
from both sides to express why they agree or disagree with
the statement. Make sure that both sides have equal opportunity to speak (they should take turns).
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Agree or disagree?

Material
Suggested statements for the topic “globalisation” (choose
the ones that fit your context and the group you are working with best; feel free to rearrange the order of the statements):
The world has become richer in the last 30 years.
■■
■■
Globalisation has made people think more openly.
■■
In a globalised world we don’t need borders any more.
■■
Stopping the climate change is an unrealistic goal in a
trade-oriented world.
Technology will save/is capable of saving mankind’s
■■
future.
Religious beliefs will get less important in a trade-orient■■
ed world.
Multiculturalism doesn’t work.
■■

Globalisation

Agree or disagree?

Tools

Change your perspective
Overview
A certain topic/case of interest is approached from different perspectives. The participants slip into different
roles and discuss the case together.
Goal
■■
Realising influences and dimensions of globalisation
■■
Getting to know different perspectives concerning a
certain topic
Type of Activity Role-play
Time Requirements 1 hour
Room/Space Requirements There should be enough
room for 5 groups to work without constraint.
Group Size 5 – 25 people
Age Group 15 +
Materials Needed
Introduction to the case and description of relevant
■■
roles

PROCEDURE
Preparation
Duplicate the introduction text as many times as participants take part in the activity.
Instruction
Step 1: Introduce the case by reading out the introduction
text (example case see below).
Step 2: Build 5 groups. Each group gets the presented introduction text and one role card (out of five). In the sample case this person could be the European consumer of
flowers or the worker in the flower farm in Kenya. Instruct
the groups to read the role cards carefully and think about
further attitudes/assumptions/arguments this person
might have in a discussion with other persons involved in
the case. Tell them to choose one representative out of
each group taking part in a subsequent moderated discussion. Give them 15 minutes for this part.
Step 3: The following discussion (round table with one
representative of each group) can be moderated by yourself or by a volunteer you already had found before.
The discussion could start with:
“Welcome to a discussion on …! I’m pleased to have five
persons involved in the case of interest at this round table
and would like to ask for a short introductory statement.
I’d like to start with Mr./Mrs. … Could you shortly introduce yourself and tell us your position on the issue.”
The moderator leads the discussion without influencing it
in a content way. Every participant of the discussion
should have enough time to express his/her opinion and
demands. The discussion lasts approximately 20 minutes.

Step 4: Close the discussion by giving thanks to the participants.
Debriefing and Reflection:
You could ask the participants of the discussion the following questions:
How did you feel during the discussion?
■■
■■
Was it easy to slip into your role?
■■
With which person did you find the most commonalities?
■■
Who felt insecure / secure in his/her role?
You could ask the audience the following questions:
do you think about the discussion?
■■
With which role could you find the most commonalities?
■■
What could be possible ways of improving the situation
for everyone?
Did you feel any aversion towards any role?
■■
After asking the questions to the participants/audience
point out the importance of different perspectives when
assessing an issue and forming one’s opinion. Furthermore, you can introduce more information on the topic
and possible ways of improving the situation for certain
participants.
What
■■

Possible improvements in the sample case:
buy certified flowers (FLP, Fairtrade) to
ensure that legal rights of the workers in the flower farms
are not violated.
The flower farms establish adequate waste-water systems
■■
to ensure that surplus chemicals don’t pollute the water
of Lake Naivasha.
Consumers
■■

Follow-Up:
You can hand out additional information/data on the discussed case and brainstorm on further alternatives for the
different roles.
One alternative in the sample case:
The consumer could quit buying flowers grown in Africa
and could buy flowers from local markets grown in their
home area.
Tips for the Facilitation
Prior to the activity read up on the topic/case carefully.
This is essential to clarify open questions coming up. If
possible, find a volunteer for the moderation of the discussion. This keeps you out of the discussion and you can
concentrate on the observation of the process.
If the group is small, reduce the roles to four persons involved in the case.
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Introduction text:
Our economy is globalised. But even if this fact is in
people’s minds while buying coffee or cocoa nowadays,
few think about globalisation while buying flowers. A
huge amount of flowers sold at the European market is
produced in Africa, especially Kenya. Most of them are

shipped to the Netherlands. Via a big stock exchange
the flowers are resold to wholesalers and retailers all
over Europe. It is a profitable business for flower producers even if they have to transport their final product over thousands of kilometres.

Role Cards
German flower producer:

Italian retailer:

My company is one of the biggest flower producers in
Kenya. Due to the low wages here we can produce
much more efficiently. As a return service we supply
the people with thousands of jobs. Therefore I think it
is a win-win situation. Of course we can’t produce at
European standards here, but we try to get as close to
it as possible. For example, we are currently improving
our watering system and we are optimistic that we will
have a perfect circulation system in a few years, so that
we use only as little water as possible.

I don’t really know the farms where these flowers were
produced. I mean, I know that most of them are from
Africa, but not from where exactly. I order them directly from a big Dutch wholesaler. More important
for me is the quality and I can generally say that these
flowers are very good. I don’t think the working conditions are very good there although I have to admit that
I haven’t given it much thought yet. My focus lies on
the look and the durability of the flowers. That is
what’s important to me.

Kenyan worker:

French consumer:

Of course I’m happy to have a job but the working
conditions are terrible. I have to work with extremely
dangerous pesticides every day for ten hours. In addition to this we are equipped with totally insufficient
protection gear. I often feel very weak or get sick because of the toxic materials in these pesticides. I’m also
very concerned about the women collecting flowers
next to us during pesticide spraying. We do all this for
minimal wage. This wage is not enough for a decent
life. But what are my options? Leaving the job would
mean I couldn’t nourish my family any more!

I have never asked about the origin of the flowers I
bought. Normally I purchase them for my mother’s
birthday or maybe on Valentine’s Day. I always buy
them at a small flower shop down the street. Maybe
they are from local fields, maybe they are produced in
the Netherlands? To be honest, I don’t really care as
long as the flowers look good and fresh. Not to mention that they should be sold at an affordable price.

Kenyan fisherman:
The flower industry is a big problem for us fishermen.
Often they let their used water full of chemicals flow
directly into our lake. The nutrients in this water let the
seaweed grow uncontrollably while the residues of the
pesticides kill all the fish! Do you even know what that
means for our business? Sometimes we aren’t able to
catch a fish for weeks. The government has told us they
would intervene, but nothing at all has changed yet. Finally they told us it was all because of bad climate conditions and the flower factories are still polluting our
water.
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World game
Overview
Our own assumptions are not always in line with reality. Based on world’s population and wealth for certain
regions personal assumptions and real relations are
compared. The unequal allocation of wealth becomes
visible.
Goal
■■
The participants become aware of their own estimations regarding the world‘s population, wealth and
energy consumption and their allocation.
■■
Those estimations are confronted with the real numbers and allocation realities.
■■
Statistical data becomes tangible and comparable.
■■
The unequal distribution of the world‘s total wealth
becomes visible.
Type of Activity Simulation exercise
Time Requirements 40 minutes
Room/Space Requirements There should be enough
space for the participants to split up into 6 groups.
Group Size 10 – 30 people
Age Group 12 +
Materials Needed
Continent Cards (one sheet of paper per continent:
■■
(1) Europe and Russian Federation, (2) Africa, (3)
Asia, (4) North America, (5) South and Central
America, (6) Australia and Oceania
■■
Chairs (as many as participants)
■■
Statistical data
■■
Balloons (as many as participants)

PROCEDURE
Preparation
Spread the continent cards – symbolising the world’s continents –in the room so that there is enough space in between them. Count the number of participants and figure
out the appropriate allocation of participants. Approximate values are shown in the statistic data sheet.
Instruction
Explain that there are now 6 continent cards in the room
illustrating Europe (incl. Russian Federation), Africa, etc. …
Step 1:
Tell the participants to imagine being 100 % of the world’s
total population. Ask them to split up and gather around
the continent cards, so that the participants (representing
100 % of the total population) match the real proportions.
Afterwards tell them the proportion mentioned in the statistical data sheet.
You can ask them:
What do you think about the allocation now in compari■■
son to the one you chose yourself?

Are
■■

you surprised by the number of people in any region?
Why?
What can be the reason for having certain picture of the
■■
distribution of the world population in our heads? (E.g.
media, reporting on developing countries.)
Step 2: World’s wealth
You have got as many chairs as participants in the room.
Tell the people to imagine that these chairs represent the
world’s total wealth (measured as absolute Gross Domestic Product – GDP). Ask them to distribute the chairs
around the region cards in the ratio the world’s wealth is
allocated between the regions. Afterwards they go back to
the regions, where they have been before when representing the real world’s population, and should try to sit on the
available chairs.
The logical consequence is that some have got a lot chairs
to sit down (e.g. in Europe, where a relatively small
number of people live in great wealth). In other regions
there are fewer chairs as participants and they have to
struggle to find enough place to sit (e.g. in Asia).
The unequal allocation of wealth gets visible and experienced.
You can ask:
How do you feel now?
■■
■■
Does anybody feel uncomfortable?
■■
What can the reason for the allocation of the world’s
wealth between the regions?
Step 3: World’s energy consumption
You have got as many balloons as participants. Tell the
participants that these balloons represent the world’s energy consumption (measured in crude oil equivalent). Ask
them to distribute the balloons around the region cards as
they think the world energy consumption is distributed.
Tell them the real energy consumption and distribute the
balloons according to the statistic data sheet. Afterwards
they go back to their regions.
You can ask:
What do think about the allocation in comparison to the
■■
world wealth and the world population?
What can be the reason? (E.g. outsourcing of the produc■■
tion, use of A/C, cars, heating, infrastructure)
Debriefing and Reflection
Explain the reason why you chose this exercise (disparity
between people’s wealth). Show them the world maps biased with the factors population, wealth and energy consumption (see below).
Follow-Up
can present further statistical data to the participants
or start a discussion about unequal wealth distributions
and possible reasons.
You can present further biased maps from:
■■
www.worldmapper.org
You
■■

World game
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Tips for the Facilitation
You have to be aware of the generalisation factor of the
simulation game: e.g. not everybody in North America is
super-rich and in Africa people are consuming energy as
well. So be prepared for critical questions.

Statistic data for the world game
World Population
Continent

Participants
total in millions

%

10

15

20

25

30

Europe and Russian Federation

739

10,7

1

2

2

3

3

North America (USA, Canada)

344

5,0

1

1

1

1

2

South and Central America

585

8,5

1

1

2

2

3

Asia

4157

60,3

6

9

12

15

18

Africa

1030

14,9

1

2

3

4

4

37

0,5

0

0

0

0

0

100,0

10

15

20

25

30

20

25

30

Australia and Oceania
World

6892

(related to June 2010) www.weltbevoelkerung.de

World Wealth (calculated from the GDP)
Continent

Participants

total in billion $

%

10

15

Europe and Russian Federation

19.087,90

33,4%

3

5

7

8

10

North America (USA, Canada)

15.139,40

26,5%

3

4

5

7

8

South and Central America

3.934,40

6,9%

1

1

1

2

2

Asia

16.510,90

28,9%

3

5

6

7

8

Africa

1.432,40

2,5%

0

0

1

1

1

Australia and Oceania

1.104,20

2,0%

0

0

0

0

1

57.209,20

100%

10

15

20

25

30

World

United Nations Conference on Trade and Development (UNCTAD): Handbook of Statistics 2010

World energy consumption
Continent

Participants
total in million tons of
consumed crude oil

%

10

15

20

25

30

Europe and Russian Federation

3.631,06

28,6%

3

4

6

7

8

North America (USA, Canada)

3.604,84

28,4%

3

4

6

7

8

720,97

5,7%

0

1

1

2

2

4.024,31

31,7%

4

5

6

8

10

458,79

3,6%

0

1

1

1

1

South and Central America
Asia
Africa
Australia and Oceania
World

262,17
12.702,13

(January 2010) www.cia.gov/library/publications/the-world-factbook
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World game

FUEL USE
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POPULATION
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Overview
Various historical events, although they might have already happened a long time ago and in other parts of
the world, influence our personal life. According to
short explanations the participants match different
events with the appropriate years.
Goal
■■
Awareness raising on global issues
■■
Awareness raising on the interconnection between
personal experiences and global incidences
Type of Activity Mapping exercise
Time Requirements 45 minutes
Room/Space Requirements There should be enough
room for three groups to spread the materials (time
line and cards with events).
Group Size 10 – 30 people
Age Group 18 +
Materials Needed
Cards with important global events
■■
■■
3 time lines (e.g. 1960 – 1980, 1981 – 1995, 1996 –
2010)

PROCEDURE
Preparation
Cut out cards (using the template below or collect your
own facts) mentioning global events within the three time
periods. Write down the date (year) on the back side of
the card. Prepare three time lines (1960 – 1980, 1981 –
1995, 1996 – 2011). You can do this by taking 3xA4 pages
and drawing a line marked with certain dates.

Instruction
Step 1: Divide the participants into three groups. Every
group takes one time bar (e.g. 1981 – 1995) and the
matching event cards. Tell them not to turn the event
cards around (so only the side with the description is visible). The groups try to bring the events (e.g. “The Third
World Social Forum takes place in Porto Alegre”) into the
right order within the given time period.
Step 2: After a group has finished (approximately 15 minutes) allow them to turn around the event cards let them
control their knowledge/assumptions.
Debriefing and Reflection
After the group process the groups get together again and
the participants discuss about their experiences during the
session. In most cases the participants recognise that
many global incidences did have a certain influence into
their own lives. Furthermore, global happenings are often
associated with personal experiences.
You can ask the following questions:
Were there any events you could remember very well?
■■
Where were you? What were you doing that day?
Were there any events you were totally mistaken about
■■
when matching them with a date?
Which are the events which have influenced your life
■■
quite deeply?
You can mention the statement:
“Even if events or incidences happened a very long time
ago or quite far away, they might influence our life remarkably. In our globalised world this makes us to global
citizens.”

1960

1980

1981

1995

1996

2011
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Global time line

EVENTS

The Cuban Missile Crisis takes place.

1962

Yugoslavia is proclaimed to be a socialist republic, and Josip Broz Tito is named President for Life.

1963

The Beatles arrive on their first visit to the USA.

1964

Chinese leader, Mao Zedong launches the Great Proletarian Cultural Revolution.

1966

Israel defeats the Arabs in Six Day War.

1967

Dr. Martin Luther King Jr. is assassinated.

1968

Colonel Gaddafi becomes leader of Libya.

1969

Apollo 13 splashes down safely in the Pacific.

1970

Ceylon becomes a Republic, and renames itself Sri Lanka.

1972

During the 1972 Summer Olympics in Munich, members of the Israeli Olympic team were taken hostage and eventually killed by a Palestinian terrorist group.

1972

General Pinochet overthrows the elected Allende government in Chile in a violent coup.

1973

The Sydney Opera House opens in Sydney, Australia.

1973

UPC (Universal Product Code) barcodes are introduced.

1974

Microsoft is founded.

1975

The Thriller in Manila: Boxers, Muhammad Ali and Joe Frazier, fight in Manila, the Philippines.

1975

Pope John Paul I dies after only 33 days of papacy.

1978

Global time line
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Saddam Hussein becomes President of Iraq.

1979

Start of Iran-Iraq war.

1980

CNN is launched.

1980

Unsuccessful assassination attempt on Pope John Paul II.

1981

Argentina invades Falkland Islands, a British colony, resulting in Falklands War. The war ends
with a British victory.

1982

Apple introduces the first Macintosh computer.

1984

Mikhail Gorbachev becomes Soviet leader.

1985

Chernobyl accident (first nuclear disaster) in Soviet Union.

1986

World population reaches five billion people.

1987

Berlin Wall falls.

1989

The Warsaw Pact is officially dissolved at a meeting in Prague.

1991

North American Free Trade Agreement (NAFTA) is signed.

1993

Nelson Mandela becomes President of South Africa.

1994

Rwandan genocide: 800,000 Tutsi are killed in Rwanda.

1994

WTO (World Trade Organisation) comes into effect.

1995

The Bosnian government declares the end of the Siege of Sarajevo.

1996

U.S. President Bill Clinton is inaugurated for his second term.

1997
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United States and Britain bomb Iraq (Operation Desert Fox).

1998

Google is first established.

1998

NATO-led United Nations peacekeeping forces KFOR enter the province of Kosovo in the
Federal Republic of Yugoslavia.

1999

Air France Concorde crashes near Paris.

2000

The former Soviet/Russian space station, Mir, re-enters atmosphere.

2001

Terrorists crash planes into the Towers of the World Trade Centre and the Pentagon.

2001

Swiss voters vote in favour of joining the United Nations.

2002

The WHO issues a global alert on SARS.

2003

Tsunami waves sweep across much of the coastlines of India, Bangladesh, the Maldives, Burma,
Thailand and Indonesia. At least 290,000 people are killed.

2004

Cyprus, the Czech Republic, Estonia, Hungary, Latvia, Lithuania, Malta, Poland, Slovakia and
Slovenia join the European Union.

2004

Pope John Paul II dies.

2005

Bulgaria and Romania join the European Union.

2007

Fidel Castro resigns as President of Cuba.

2008

Russia shuts off all gas supplies to Europe through Ukraine.

2009

Ash from a volcano in Iceland closes European airspace for several days and causes travel chaos.

2010

The nuclear power plant Fukushima faces a core meltdown after it got hit by an earthquake and
the resulting tsunami.

2011

Global time line
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Overview
By buying Fair Trade products, consumers ensure a
better income for the producers/cocoa farmers in the
global South. This simulation exercise makes the rationale of fair trade tangible.
Goal
■■
Awareness of the differences between conventional
and fair trade of cocoa
■■
Reflection of one’s own consumer behaviour
Type of Activity Simulation exercise
Time Requirements 45 minutes
Room/Space Requirements There should be enough
space for the participants to create cocoa beans and
one table for purchasing goods for human basic
needs.
Group Size 5 – 20 people
Age Group 10 +
Materials Needed
Some material to create cocoa beans (e.g. modelling
■■
clay, pencils, crayon and paper)
■■
Paper money in 1 € coins (10 coins per participant)
■■
Basic needs cards: Food (2 €), shelter (2 €), clothing
(1 €), education (2 €), health care (2 €)

PROCEDURE
Preparation
Prepare several desks and put the materials to create cocoa beans there (pencils, paper …).
Prepare one desk, where you’ll afterwards sell the basic
needs cards.
Copy and duplicate the basic needs cards and the € notes
depending on the group size.
Instruction
Step 1: Give an introduction to cocoa (including production steps, countries of production, products made of cocoa beans etc.). You will find this information easily with
some brief research.
You can start the activity with:
“Imagine you are all cocoa farmers in Nicaragua. Your income depends on the harvest you can bring in and the
price you get for your products on the market”.
Step 2: Let the participants sit down on the desks. Each
person creates 25 cocoa beans. When everyone is finished
(after approximately 15 minutes), let the participants form
a circle with chairs.
Step 3: Divide the participants into two groups: a few
Fairtrade farmers and more non-Fairtrade farmers
You can do this by determining: “From here to here – you
are Fairtrade farmers. The rest are conventional farmers.”
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Fair Trade – a real alternative

Step 4: Then buy the beans from the participants. Fairtrade farmers get 2 € for 5 beans, the other farmers get 1 €
in exchange for 5 beans.
Step 5: Now open the market stall on the prepared desk:
Sell the goods (symbolising the basic needs cards) to the
participants. When every farmer has exchanged his/her
money into goods, get back in the circle and start with the
debriefing questions.
Debriefing and Reflection
You can ask the Fairtrade farmers:
Are you satisfied with your income and the goods you
■■
bought?
You can ask the non-Fairtrade farmers:
Are you satisfied with your income and the goods you
■■
bought?
Why not?
■■
■■
How was your feeling when realising you don’t have the
money to afford all the basic needs? Which basic needs
did you choose and why?
Could this situation be reality for a lot of cocoa farmers?
■■
Explain the functioning of fair trade and the reason why
fair trade relations are important. Consumers are able to
change the living conditions of the producers. Fair trade is
one possible way for consumers to support the producers
to increase their income.
Follow Up
Meanwhile a lot of Fairtrade products exist. You can let
the participants conduct some research on possibilities to
buy Fairtrade products in their home town.
Tips for the Facilitation
It’s recommendable to show the participants some pictures of cocoa beans during the introduction, so they
know what the beans look like.

Globalisation

Fair Trade – a real alternative

Food

Shelter

2

Education

2

2

Health care

2

Clothing

1

Fair Trade – a real alternative
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Overview
The Ecological Footprint (EF) is a measure of how
much productive land and sea is needed to provide the
resources (e.g. energy, water and raw materials) we use
in our everyday life. Furthermore, it calculates the
emissions generated by oil, coal and gas we burn and
determines how much land is required to absorb our
waste. Our Ecological Footprint varies in dependence
on our lifestyle.
Goal:
■■
Awareness of the consequences of our lifestyle
■■
Reflecting one’s own consumer behaviour: what resources do we use, where can we find them, how are
they distributed, and what I can change
Type of Activity Simulation exercise
Time Requirements 20 – 30 minutes
Room/Space Requirements There should be enough
room to work on the computer/notebook.
Group Size No limitation
Age Group 14 +
Materials Needed
PC/Notebook with internet access
■■
■■
Footprint Basics – Overview

PROCEDURE
Preparation
Present the topic “Global Footprint” roughly. You can use
the information “Footprint Basics” as a resource.
Instruction
On the homepage of the global footprint network the
participants create their own footprint: www.footprintnetwork.org/en/index.php/GFN/page/calculators/
Debriefing and Reflection
Everybody presents his/her footprint. In small groups of
4 the participants can discuss why their footprints differ.
What can the participant change in their every-day habits
to live more sustainably?
There can also be a group discussion with all participants
about the following questions:
Why are figures for citizens of western countries more
■■
than double those for the world average?
What does this say about our lifestyle, our consumption
■■
of resources and our attitude to waste?
What problems do you think this might cause in the
■■
future?
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Tips for the Facilitation
Since the website is available in English, German, French,
Spanish and Italian, the activity can be done when teaching foreign languages.
If there is no internet access, you also can print and copy
the questionnaires and do the research on paper.

Globalisation
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The Ecological Footprint
MEASURES
how fast we consume resources and generate waste

Energy

Settlement

Timber & paper

Food & fibre

Seafood

COMPARED TO
how fast nature can absorb our waste
and generate new resources.

Carbon Footprint

Built-up land

Forest

Cropland & pasture

Fisheries

Footprint Basics
Humanity needs what nature provides, but how do we
know how much we’re using and how much we have to
use?
The Ecological Footprint has emerged as the world’s
premier measure of humanity’s demand on nature. It
measures how much land and water area a human population requires to produce the resource it consumes and
to absorb its carbon dioxide emissions, using prevailing
technology.
Our current global situation: Since the 1970s, humanity has been in ecological overshoot with the annual demand on resources exceeding what Earth can regenerate
each year. It now takes the Earth one year and six months
to regenerate what we use in a year. We maintain this
overshoot by liquidating the Earth’s resources. Overshoot
is a vastly underestimated threat to human well-being and
the health of the planet, and one that is not adequately
addressed. By measuring the Footprint of a population—

an individual, city, business, nation, or all of humanity—
we can assess our pressure on the planet, which helps us
manage our ecological assets more wisely and take personal and collective action in support of a world where
humanity lives within the Earth’s bounds.
Conceived in 1990 by Mathis Wackernagel and William Rees at the University of British Columbia (Canada),
the Ecological Footprint is now in wide use by scientists,
businesses, governments, agencies, individuals, and institutions working to monitor ecological resource use and
advance sustainable development.

(Source: www.footprintnetwork.org)
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Cooperation and
Competition

Introduction to the topic

COOPERATION AND COMPETITION
What is competition and cooperation?
Cooperation and competition are two concepts that are
present in our world, in our lives and even in the things
we do on a regular basis. You can try to close your eyes for
a moment, think of a „normal day of your life“, and look
for things and activities in which you cooperate and for
those in which you compete. What examples have you
found? For surely there will be some, because we can
come across cooperation and competition when it comes
to every day life activities like work, school, hobbies, business, sports, shopping and even family and relationships.
But what do they actually mean? And which of them is
more favourable?
When we look up the definition of competition in dictionaries, we can get results including words like rivalry,
supremacy, advantage, prize, or struggle. When we look
up cooperation, the results include partnership, interaction, common purpose, benefit or joint action. Of course it
would be over-simplifying to examine the two concepts
through dictionary definitions, but they provide an interesting insight into the meaning of the two words. So let’s
have a look at them more closely.
If we start with competition – we can simply say that
competition is when somebody wins and the other loses.
It is a situation in which people, individuals or groups
strive against each other to achieve a goal. But the goal
can be achieved by only one of them. Competitors usually
do not listen to nor talk to each other. They might not
even be aware of the fact that there actually is somebody
else. It is certain that there are voices which would say that
competition is more effective and productive as it motivates us to do our best. There are also people who would
say that competition is a part of human nature and therefore it cannot be avoided. But is it really so? Anthropologist Margaret Mead found and studied cultures for which
competition was unknown. Zuni Indians of Arizona were
one of them: they had a tradition of a ritual footrace in
which anyone could participate and nobody was ever acknowledged as winner. So is competition really a natural
aspect of human behaviour or is it more likely that it is
produced by the society and culture we live in?
On the other hand, if we understand cooperation as a
joint action, it is obvious that it involves more people,
more ideas, opinions and perspectives of the same thing.
Cooperation is a process, a collective dialogue in which
people can share and exchange ideas, skills and knowledge, in which they can engage and come to a result together. However, this does not mean that there is a need of
a consensus all the time. Cooperation does not mean a
perfect harmony or total agreement. On the contrary, it
can provoke questioning and opportunity for learning
from different perspectives. Cooperation also creates a socalled positive interdependence, meaning that all the group
members work for the same goal and use common resources. In this way, the others depend on you and you
depend on the others, which is a motivational aspect in it-

self. In a competitive environment, there is only the motivation to see the others to fail.
It would be easy but too idealistic to say: From now on,
forget about competing, always cooperate! Nevertheless,
the competency to collaborate is one of the most valuable
and needed skills in today’s world. It includes the ability to
listen, develop empathy and engage with others. Furthermore, we could try to think about cooperation as a key to
productivity, understanding productivity in a broader context than just economical. So far, it has been mainly competition that stood in this position.

Dimensions of cooperation
and competition
Example: Education
We are used to it so much that we might not even notice, but competition is an omnipresent aspect of mainstream education, grading being one of the most obvious
examples. However, there are hidden examples such as
“Who can tell me…?” questions when students are supposed to race to be the first to answer. Neither winners
nor losers profit from such practises. Setting children
against each other is destructive, as its main message is
that other people are obstacles to one’s success. Furthermore, it has been proved by many studies focused on the
subject that children learn better when they cooperate
rather than when they compete. This suggests that providing the possibility to acquire cooperation skills needs to be
among the main goals of education. But not only that. We
need to teach (and learn) how to listen to others, how to
learn from and with others and how to respond based on
the context from where we and the others come from. If
we want to see a change in the world, we should focus on
how to change the world with others, collectively.
Example: Society
There are examples from history which show how collaborative effort led to significant positive changes and results. One such an example could be Chipko Movement,
started in the 1970s, when organised resistance of people
(with strong participation of local women) helped to save
forests throughout India. Chipko Movement was based on
the Gandhian philosophy of peaceful resistance to achieve
the goals. The name of the movement comes from the
word embrace, as the villagers hugged the trees and by this
prevented them from being felled. One of the major
achievements of the Chipko Movement was the ban on
cutting the trees for 15 years in the forests of Uttar
Pradesh in 1980. Later on, the ban was imposed in other
states in India (Himachal Pardesh, Karnataka, Rajasthan,
Bihar, Western Ghats and Vindhayas). All this was done
on the order of the Indian Prime Minister after strong
protests by the activists throughout the country.
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Example: Environment
Some exploitation of natural resources is considered to
be an essential condition to human existence. However,
unsustainable exploitation of resources provoked by the
need for economic growth and progress in technology
threatens our existence at the same time. Moreover, history shows many examples of when competition over resources led to serious conflicts among people and countries. As an example we can take the so-called Great War
of Africa, which started in 1998 in the Democratic Republic of the Congo. The war and the following conflicts were
driven by the trade of minerals, among other reasons,
mainly coltan, which is an essential component used for
the production of consumer electronics, e.g. mobile
phones.
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Useful web sources:
Economics and game theory:
■■
levine.sscnet.ucla.edu
■■
www.gametheory.net

Education:
■■
www.osdemethodology.org.uk
■■
www.throughothereyes.org.uk
■■
www.alfiekohn.org/index.php

Tragedy of the Commons:
■■
www.sciencemag.org/content/162/3859/1243.full

Blood coltan (free documentary online):
■■
topdocumentaryfilms.com/blood-coltan

Cooperation and
Competition

Example: Economics
Competition in economics leads to allocation of productive resources to their most highly-valued uses and encouraging efficiency. Individuals or firms compete to get a
bigger share of the market to sell or buy goods or services.
Opposed to this, the critique of this approach claims that
this kind of market is not natural, but constructed by people to serve the current system of free market economy.
For neo-liberal economics competition means an essential part of the market, because absence of competition
means violation of the free market system. The rule of
supply and demand has been one of the main forces of the
free market economy and has shaped the common understanding of economics, where any restrictions to the market are understood as bad.
Although competition is restricted by laws and regulations in most countries, it can have various negative effects. Such an example could be so called race to the bottom, a situation taking place when countries or regions
compete to attract investors by lowering their environmental, social and other standards.

Tools

Two bananas
Overview

2
■■

A short game that shows different models of cooperation and competition; the basic principle of the game is
further developed in the activity Prisoner’s dilemma. As
the idea of the two activities is very similar, it is not
recommended to combine them.
Goal
■■
Based on a model situation, participants experience
different strategies of cooperation and competition
and their possible consequences.
■■
Participants apply experience from the game to situations from their lives.
Type of Activity Simulation exercise
Time Requirements 10 minutes
Room/Space Requirements Indoors or outdoors,
enough space for the group
Group Size 2 – 20 people
Age Group 12 +

Step 4: When one of the ship wrecked dies or after you
decide to finish the fight, tell the players to leave their
roles and reflect on their feelings and the process of the
game.

PROCEDURE
Instructions
There are 2 options of how to play:

fists – bananas are smashed and not eatable, both players are hungry (0 points)
1 open palm / 1 fist – the player who showed fist wins the
■■
fight and gets both bananas, the other is hungry (1 point
for one player)
You can also introduce a rule which says that after three
■■
days of starvation the survivor dies.

Debriefing and Reflection
You can start by asking following questions:
How did you feel during the game?
■■
■■
How do you feel now?
■■
What strategy did you choose for the first round and
why?
How has your strategy developed during the game? What
■■
was your goal?
Have you encountered similar situations in your life?
■■
What were they? How did you solve them? How could
you apply experience from this game to the situations
from your life?

Option 1: Two volunteers are playing and the rest of the
group can watch and add their comments during the reflection phase.
Option 2: Divide the participants into groups of three
people. Each group appoints a „referee“. Take all the referees aside and explain to them the rules of the game.
Then explain to the rest of the participants what game
they are going to play.
Step 1: Explain the following situation:
You are two survivors of a ship wreck on a deserted island.
The island does not offer much to eat, but there is one banana plant with just two bananas that ripen every day.
You fight over the bananas every day, as it is the only
source of food for you.
Step 2: Explain the rules for the fight:
Two volunteers-players will be facing each other (sitting or
standing). After I say “one-two-three-NOW” both of you will
put you right hand forward – it can be either fist (meaning:
I want to fight!) or palm (meaning: Let’s make a deal!).
Step 3: When the players are ready, start playing. Play several rounds of the game. When following situations take
place, explain what they mean to the players (it is important to do this during the game, not before the game):
2 open palms – both players get one banana (1 point for
■■
both of them)

T wo bananas
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Who is drawing?
In this activity, participants are given a chance to cooperate or compete when given a task – to draw different
objects. After that, they reflect on the process of their
work and apply the experience to the situations from
their daily life.
Goal
■■
Participants experience competition and/or cooperation and express their feelings about it.
■■
Participants identify and discuss benefits of cooperation.
■■
Participants name examples of cooperation and competition from their lives.
Type of Activity Drawing exercise
Time Requirements 10 – 15 minutes
Room/Space Requirements Indoors or outdoors, tables and chairs needed for drawing
Group Size 2 – 20 people
Age Group 10 +
Materials Needed
Cards A and B – one card per one participant
■■
■■
Pencils
■■
Blank sheets of paper (one for each pair of participants)

PROCEDURE
Preparation
Cut out cards from the materials so you have one for each
participant and prepare a blank sheet of paper (A4) for
each pair.
Instructions
Step 1: Ask each participant to prepare a pencil. Inform
them that they are going to play a game during which they
cannot speak. From now on, nobody is allowed to speak,
except you.
Step 2: Distribute the cards so that half of them gets the
card „A“, and the other half gets the card „B“. Make sure
that the participants do not notice that there are two different kinds of cards. They should not become aware of
that, e.g. ask them to stand up and make a line. You can
give out the cards A to the first half of them and then the
cards B to the other half. Take the cards back from them
right away because it will take them just a few seconds to
read them and it will help you to avoid the participants
reading each other’s cards.
Step 3: If you have an odd number of participants in the
group, ask one of them to be a silent observer of the game.
His/her task will be to report later what was happening
during the activity.
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Who is drawing?

Step 4: Tell the participants to make pairs, coordinate
them so that As and Bs are together (e.g. joining participants from different ends of the line). Make the pairs
quickly so that they do not have time to notice your strategy. Remind them not to speak.
Step 5: Each pair sits down opposite each other. Give each
pair a blank sheet of paper.
Step 6: Ask one person in each pair to put their pencil on
the table because each pair can use only one. Both of the
participants should now be holding only one pencil.
Step 7: Tell them that now is the time to do the task
which was written in the card: three, two, one, GO! No
speaking!
Step 8: Observe them during their work. Are they competing or cooperating?
Debriefing and Reflection
After participants have finished their drawings, discuss the
following questions together:
What is the first word that comes to your head now?
■■
■■
How did you feel when drawing?
■■
Did your feelings change during the game?
■■
How would you describe the process? (→ Here you can
ask the participant-observer to comment.)
When did you decide to cooperate (if yes)?
■■
■■
What benefits did it bring?
■■
What would you do differently if you did the activity
again?
The following questions will help the participants to connect the experience to their lives:
Do you remember any situation from your life when you
■■
had to compete but you did not like it or you did not feel
any benefits of it? What situation was it?
Can you think of some general real-life situations in
■■
which it is easier or more effective to cooperate than to
compete?

Cooperation and
Competition

Overview

Cards A:

Your task is to draw a house.

Your task is to draw a house.

Your task is to draw a house.

Your task is to draw a house.

Your task is to draw a house.

Your task is to draw a house.

Your task is to draw a house.

Your task is to draw a house.

YOUR TASK IS TO DRAW A TREE.

YOUR TASK IS TO DRAW A TREE.

YOUR TASK IS TO DRAW A TREE.

YOUR TASK IS TO DRAW A TREE.

YOUR TASK IS TO DRAW A TREE.

YOUR TASK IS TO DRAW A TREE.

YOUR TASK IS TO DRAW A TREE.

YOUR TASK IS TO DRAW A TREE.

Cards B:

Who is drawing?
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Cinquefoil
This activity uses a method of reading and writing for
critical thinking in which participants explore their understanding of the terms cooperation and competition
and compare it with the other members of the group.
Goal
■■
Participants explore their understanding of cooperation and competition and express their understanding
of the terms by creating a cinquefoil.
■■
Participants compare their understanding of cooperation and competition with other members of the
group.
Type of Activity Association exercise
Time Requirements 20 minutes
Room/Space Requirements Indoors or outdoors, participants need something to write on
Group Size 6 – 30 people
Age Group 11 +
Materials Needed
Small sheet of paper for each participant
■■
■■
Big sheets of paper for each group
■■
Markers, pencils

Step 4: Distribute big sheets of paper on which they create their final cinquefoils. When they finish them, display
them in the room so everybody can walk around and have
a look at them.
Debriefing and Reflection
Back with the whole group, compare the cinquefoils on
cooperation and competition and reflect the whole activity. You can ask the following questions:
How was it for you to create the cinquefoil?
■■
■■
How did it work to create one in the group?
■■
In what way has your original cinquefoil changed?
■■
When we look at the final ones on cooperation and competition: what do they have in common?
What is different? Why are they different?
■■
■■
What can we learn about cooperation and competition
from the cinquefoils? How do we understand it?
Follow-Up
You can organise a small exhibition presenting the posters
with cinquefoils created during the session.

PROCEDURE
Preparation
Write an example of a cinquefoil on a flip chart paper or
on the board and prepare small sheets of paper with cinquefoil templates for each participant (or draw the template on the board).
Instructions
Step 1: Ask participants to prepare a pencil and something to write on (or distribute small sheets of paper with
prepared cinquefoils).
Step 2: Divide the group into two halves and tell them
that one will work on the topic of cooperation, the other
on competition. Their task will be to create their own cinquefoils on the topic (see the example and explain how to
create a cinquefoil, you can do one as an example on the
board). Tell them that they should not write the first
things which come to their minds but that the aim is to
take some time and think thoroughly about the topic,
what cooperation and competition really means to them.
They should work individually first.
Step 3: After everybody has their own five-leaf ready, divide participants into pairs or groups of three (they should
be together with the ones who have five-leaves on the
same topic) and ask them to share and discuss their results; after that, they should create their common cinquefoil together, based on the ones they created individually
– they should agree on the version that they like the best,
taking ideas and inspiration from all their partners.
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Cinquefoil

How to create a five-leaf:
1st line: a noun (the topic, e.g. competition)
2nd line: two adjectives (description, characteristics of
the topic)
3rd line: three verbs (what the topic does or what happens to it)
4th line: a sentence of four words representing your
feelings on the topic
5th line: a noun (a word that summarises the heart of
the matter)
Example:

COMPETITION
difficult – useless

takes place – encourages – motivates
My brother likes it.
Reality

More information about reading and writing for
critical thinking:
www.soros.org/initiatives/esp/focus_areas/rwct

Cooperation and
Competition

Overview

Tools

Agree or disagree?
Overview
Participants are given space to express their agreement
or disagreement with various statements about competition and cooperation and listen to the opinions and
arguments of others.
Goal
■■
Participants express their opinion on various statements about competition and cooperation.
■■
Participants practice the skill of decision-making.
■■
Participants formulate arguments supporting their
decisions and practice listening to the arguments and
opinions of others.
Type of Activity Mapping Experience
Time Requirements 20 – 45 minutes
Room/Space Requirements Indoors or outdoors, a
space that can be divided into two parts so the participants can move around easily
Group Size 5 – 20 people
Age Group 14 +
Materials Needed
Sheets of paper saying AGREE and DISAGREE
■■
■■
Notes for the facilitator with statements about competition and cooperation

PROCEDURE
Preparation
Divide the room/space into two parts by a line (you can
use e.g. paper tape, rope or toilet paper) and place the sign
AGREE on one side and DISAGREE on the other side of
the line. You can also just introduce an imaginary line.
Instructions
Step 1: Ask the participants to stand in the middle (on the
line) or in a space that you name as “opinion free”. And tell
them that you are going to discuss various statements in a
specific way.
Step 2: Tell them the following rules:
I call out a statement and your task is to decide whether
you agree or disagree with it and move to the respective
side of the room. One condition is: you have to make a
choice between “I agree” or “I disagree”, because statements
like: ”it depends on” …, “it is difficult to say…” are not relevant here. Later, you will have space to express your reasons and arguments and you are also allowed to move to
the opposite side if you feel persuaded by the arguments of
the other group. It is allowed to change your opinion.

Step 4: Repeat the same procedure with all of the statements.
Debriefing and Reflection
After you have finished the debate, reflect the process of
the discussion with the participants; you can ask them the
following questions:
How did you feel when you had to make a decision?
■■
■■
What was the most difficult one and why?
■■
Which of the statements did you particularly like or dislike and why?
What have you found interesting or surprising? Why?
■■
■■
What new things have you learned?
Tips for the Facilitation
At some points, participants will probably find it difficult
to decide whether they agree or disagree. However, motivate them to take a stand and do not allow them to stay
neutral. They will have a possibility to reflect this process
later.

Material

Suggested statements for the topic “competition versus cooperation” (choose the ones that fit your context
and the group you are working with, feel free to rearrange
the order of the statements):
Competition is fun.
■■
■■
Competition means that there is a winner and there is a
loser.
Competition is inevitable because it is part of human
■■
nature.
Competition strengthens our self-esteem.
■■
■■
Competition brings out the best in us.
■■
Competition builds character and produces excellence.
■■
Cooperation is always more effective than competition.
■■
Cooperation is the key to productivity.
■■
Cooperation means harmony.
■■
Cooperation means to think alike.
■■
People learn better when they cooperate.
■■
It is okay when school education supports competition.
■■
Sports are always competitive.
■■
Without competition, life would be very boring.

Step 3: Then tell them the first statement. After everybody
has decided and moved, start the debate. Ask people from
both sides to express why they agree or disagree with the
statement. Make sure that both sides have equal opportunity to speak (they should take turns).

Agree or disagree?
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Overview
This activity looks at our daily lives and examines situations in which we cooperate and/or compete. Participants analyze those situations (optionally they can use
newspapers and magazines where they search for examples of cooperation and competition) and discuss
possible advantages and disadvantages of approaching
them either cooperatively or competitively. This activity
uses a method called Venn diagrams, which is a method of reading and writing for critical thinking.
Goal
■■
Participants examine their daily lives with regard to
cooperation and competition and name examples of
situations where they cooperate and compete.
■■
Participants discuss and find examples of situations
in which they think it is better to cooperate or/and
compete.
■■
Participants express their opinion and compare their
views with the rest of the group and cooperate to
complete a common task (Venn diagrams).
Type of Activity Mapping exercise
Time Requirements 30 minutes
Room/Space Requirements A regular classroom or
meeting room
Group Size 10 – 30 people
Age Group 12 +
Materials Needed
Blank paper slips: 6 for each participant
■■
■■
Posters with Venn diagrams
■■
Markers, glue
■■
Magazines, newspapers (optional)

PROCEDURE
Preparation
Beforehand, prepare posters with Venn diagrams. If you
want to use option 2, bring various types of magazines
and newspapers.
Instruction
Step 1: To help the participants to get into the topic, ask
them to close their eyes for one minute and think about
their common day, the things they usually do, the situations they come across, the people they meet.
Step 2: They open their eyes. Tell them that in this activity
we will focus on cooperation and competition in our daily
lives.
Step 3: There are two variations for you to choose from:
Option 1: Give the participants a while to think of situations or activities they experience in their daily life and try
to come up with examples of those that are based on cooperation and of those that are based on competition; to
help them, you can give them some examples first (you
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Every day…

can mention: sports, school grades, group work at school,
computer games, job interview, contests on TV…). Distribute to each participant 6 blank slips of paper. Their task is
to write 3 examples of cooperation and 3 examples of
competition on them.
Option 2: Distribute various types of magazines, newspapers and other periodicals and ask participants to find examples of competition and cooperation there (e.g. in the
photos, texts, headlines, adverts). Ask them to cut out
those examples (3 for competition and 3 for cooperation).
Give them a time limit (e.g. 5-10 minutes).
Step 4: After everybody has their 6 examples (either written ones from option 1 or cut-outs from option 2), put the
participants in groups of 4 and give each group a big sheet
of paper with prepared Venn diagrams (see material).
Step 5: The task is to put together and discuss all the examples of cooperation and competition they have (they
can also add new ones) and then divide them between the
three parts of the diagram; tell the participants that before
they decide and stick them to the paper they should try to
examine the examples from different perspectives and
consider various possibilities. After they decide, they glue
the paper slips or cut-outs onto the poster. If needed, they
can add written comments as well.
Step 6: Put the posters up so people can walk around and
have a look at all of them.
Debriefing and Reflection
Finish the activity with a discussion in which you reflect
the content of the posters and also the procedure of the
group work; you can start with questions:
How was it for you to think about your daily life with the
■■
focus on competition and cooperation?
Which were the things that came to your mind first? Have
■■
you ever thought about the things you do in this way?
Have you discovered anything interesting about your■■
self? Do you want to share it with us? How did the group
discussion go?
Lead the discussion towards the questions:
In what kind of situations do you think it is better to
■■
cooperate? Why do you think so?
And are there situations in which it is better to compete?
■■
What are they? Why?
Tips for the Facilitation
Before you start the activity, think about some examples of
cooperation and competition that you could give as examples and how you would place them in the diagram and why.

Info Box
More information about reading and writing for critical thinking:
www.soros.org/initiatives/esp/focus_areas/rwct

Cooperation and
Competition

Every day…

Tools

Material
Venn diagram

cooperation

competition
both

Every day…
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Prisoner’s dilemma

Note
This activity is based on a real experiment, which was
repeatedly carried out in the 1960s and 1970s with the
aim to find the most effective strategies for situations
corresponding to so-called “prisoner’s dilemma”. Prisoner’s dilemma is one of the key themes of the game
theory. This theory, through mathematical models,
seeks the most successful strategy which will lead to
the maximisation of gains of the competing parties.
Prisoner’s dilemma focuses on the situation in which
selfish interest of the individual clashes with the interests of the whole. The solution of prisoner’s dilemma
for infinite (or very high) number of played rounds applying the strategy called “tit-for-tat” became fundamental for many theories of cooperation in many fields
of science. The player following the “tit-for-tat” strategy
simply cooperates in the first round and in the following rounds acts in the same way as his opponent before.
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Prisoner’s dilemma

PROCEDURE
Preparation
the score sheet so it corresponds with the
number of groups that you have (see material).
Prepare the record sheet so it corresponds with the
■■
number of groups that you have (see material).
Prepare the vote cards (2 for each group – a paper card
■■
with a circle and a cross; use different colours, e.g. blue
circle, red cross).
Put the record sheet and the envelope containing the
■■
„end of game card“ on a visible spot (the card should say:
“This game ends after the 13th round”).
Prepare a horseshoe of chairs – one chair for each par■■
ticipant.
Prepare
■■

Instructions
Step 1: Divide the players in 3 or 4 groups of the same
size. Remember that the record sheet and the score sheet
need to correspond with the number of the groups you
have.
Step 2: The players sit in groups around the horseshoe.
Make sure that everybody can see the record sheet. Ask
the groups to think of a short name which will be written
next to their line on the record sheet.
Step 3: Explain the rules of the game:
group has their „voting system“: one card with a
cross, one card with a circle.
The game has 35 rounds. The task of each group is to
■■
agree whether they will play „a cross“ or „a circle“ in a
given round.
At the beginning, each group selects their „speaker“. The
■■
task of the “speaker” in each round will be to show the
card the group agreed on. The cards of all groups will be
shown always at the same time.
Groups gain points in every round according to the score
■■
sheet. (Always find the line which corresponds to the
combination of signs played in a given round. Second
column then shows the gain of group that played a circle,
third the gain of group that played a cross). Count the
points and put them on the record sheet, as well as the
sign played by the group. Make sure that participants do
not see the score sheet.
During the game, players can communicate only within
■■
their group; communication with other groups is not allowed. There is an exception of „communication rounds“
marked with „C“ on the record sheet – during those
rounds, groups can communicate with other groups for
two minutes, then they have time to come to an agreement within their group.
Apart from the „C“ signs, there are also „bonus rounds“
■■
marked on the score sheet, e.g. „B-5“, the number represents how many times will be the gain in this round
multiplied. (Sign B-3 means that the points gained by a
group in corresponding round will be multiplied by 3.)
Each
■■

Cooperation and
Competition

Overview
A simulation game based on a real experiment that
searched for the most effective strategy for competing
parties; the basic principle of the game is the same as in
the activity two bananas, this game develops the idea
further and provides space for deeper experience and
following discussion.
Goal
■■
Participants experience possible strategies of cooperation/competition in situations similar to prisoner’s
dilemma.
■■
Participants experience the difference between absolute and relative gains.
■■
Participants apply their experience from the game to
real situations (deforestation of rain forests, market
mechanisms, security dilemmas etc.).
Type of Activity Simulation exercise
Time Requirements 100 – 120 minutes
Room/Space Requirements Indoors or outdoors with
a seating arrangement in a horseshoe – record sheet
needs to be placed in the front so all participants
can see it.
Group Size 4 – 16
Age Group 15 +
Materials Needed
Score sheet (material)
■■
■■
Record sheet (material)
■■
Vote cards for each group (see preparation)
■■
Envelope containing the „end of the game card“
■■
Markers
■■
Reward for the winner (e.g. a bar of chocolate)
■■
Stopwatch

Tools

■■
The

goal of the game is to gain as many points as possible. The reward for the winner of the game is this bar of
chocolate.

Step 4: Provide space for questions and if needed, explain
things which were not clear. Each group selects a „speaker“ who will be operating the „voting system“.
Step 5: Now is the time to start the game. As a leader of
the game, always introduce the next round, provide space
for discussion within the teams. If it is time for the „communication round“, provide space for discussion of all the
teams first. Do not moderate this discussion, only limit the
time. Your goal during this part of the game should be as
„invisible“ as possible. It is preferable to give short and
clear instructions which keep the dynamics of the game
going. The discussion is up to the players.
Suggested instructions (regular round):
round, time for team discussion. You have two
minutes.“
„Thirty seconds left.“
■■
■■
„Please prepare the symbol you have selected. Ready?“
■■
„Three, two, one, NOW“.
„Third
■■

Suggested instructions (communication round + bonus
B-3):
„Seventh round, space for discussion among teams. You
■■
have two minutes.“
„Thirty seconds left.“
■■
■■
„Finish the discussion.“
■■
„Now you have time for group discussion. Remember
that the points gained in this round will be multiplied by
three“.
„Please prepare the symbol you have selected. Ready?“
■■
■■
„Three, two, one, NOW“.
Step 6: Put down the combination of signs played in each
round (e.g. 3 circles, 1 cross) and the points gained by
each group into the record sheet. After that, start next
round and give space for group discussion or discussion
among the teams.
Step 7: You can also add the points after several rounds
and show continous results. This gives the players a
chance to relax for a while and you can also stimulate the
game (e.g. „So that is -5 for the blue team, -3 for the green,
-9 for the red and in the lead the yellow team with 0!
Maybe I have not explained the rules clearly enough. Anyway, I have said that the goal is to gain as many points as
possible, haven’t I? And I did not mean minus points…”).
Step 8: Finish the game after the 13th round. This comes as
a surprise for the players (the record sheet has 35 rounds
and they do not expect the game to finish) which can create tension. Eventual protests (e.g. against favouring one of
the groups) can be solved easily by prepared envelope
containing the „end of game card“: take out the card in the
envelope and read it aloud.

Step 9: After you have finished the game, count all the
points. You can set a short break for this.
When the points are counted, focus on reflection, the
■■
most important part of the activity.
First provide space for expressing the emotions that
■■
gathered during the game. Players need time to step out
of their roles and ask questions which were not answered
during the game (e.g. I did not know how to play, what
the goal was … It was useless to play with them anyway…)
Debriefing and Reflection
Continue with questions like:
The game is over. How would you divide the reward?
■■
■■
What was your strategy? What was your goal? (To have
more points without caring about the others? Or to get as
many as possible, all groups together?)
What is the maximum of points that you could get? And
■■
how many did you actually get? Why?
How did you play in the first round and why?
■■
■■
How did your strategy for the following rounds differ?
■■
What do you think the best strategy is?
At some point of the discussion, it is suggested to introduce the experiment itself (see note), in which computer
programmes were competing and as the most successful
strategy proved to be the one applying the “payoff matrix”
strategy. In case you have not touched the topic of absolute and relative gains during the discussion, you can explain the difference now (see info box).
Continue with a personal reflection of the game.
you ever encountered a similar situation? How did
you solve it?
Was the situation more similar to the dilemma in the
■■
first round or to the situation during the following
rounds?
How could we use this experience in real-life situations?
■■
Have
■■

At the end, do not forget to reward players with the chocolate.
Tips for the Facilitation
explaining the procedure of the game, it is very
important to formulate the goal of the game accurately.
If any question occurs, repeat that: “the goal is to gain as
many points as possible”. The players need to interpret
the goal for themselves. Therefore, we do not specify
who should get the points neither how the prize will be
distributed.
It is suggested to prepare “the end of the game card” and
■■
place at a visible spot close to the record sheet. The card
will help to calm down the situation after you finish the
game – it represents an external voice which is difficult to
fight with.
As the procedure of the game is quite complex, it is sug■■
gested to be facilitated by two lecturers. It makes it easier
e.g. when putting down the points on the record sheet.
When
■■
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Info Box

Info Box

Further reading:
Snidal, Duncan. Relative gains and the Pattern for International Cooperation. Available at:
www.jstor.org/pss/1963847

Relative gain in economics builds on the belief that
gains (wealth) cannot be expanded and that the only
way an actor can gain is to take something from another actor.
In a different context, relative gain can be understood
as a proportional gain (how much we gain compared to
others). In this sense, relative gains exist only in comparison with others.
Example: In international relations, politics of UdSSR
and USA during Cold War.

Sources:
Ridley, Matt. The origins of virtue. Penguin Books,
London 1996

Both relative and absolute gains have been used as
models in politics and economics, mainly in international cooperation.

Material
Score sheet for a game with four groups:
Played combination

●

✖

●

●

●

●

+1

…

●

●

●

✖

-1

+3

●

●

✖

✖

-2

+2

●

✖

✖

✖

-3

+1

✖

…

-1

✖

✖

✖

Score sheet for a game with three groups:
Played combination

●

✖

●

●

●

+1

…

●

●

✖

-1

+2

●

✖

✖

-2

+1

✖

✖

✖

…

-1

Example of a filled record sheet
(prepare a record sheet with all 35 fields)
1

2

3

4

C
Blue
Green
Red
Yellow
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5

6

C

B3

7

8

9

C,B2

C

10

11

12

C

13
C,B4

✖

✖

●

✖

●

●

●

●

●

●

●

●

●

-1

-1

-1

-1

+1

-6

-3

-6

-2

-3

-1

-3

-12

✖

✖

✖

✖

●

●

✖

✖

✖

✖

✖

✖

✖

-1

-1

+3

-1

+1

-6

+1

+2

+2

+1

+3

-1

+4

✖

✖

●

✖

●

✖

✖

✖

●

✖

●

✖

✖

-1

-1

-1

-1

+1

+6

+1

+2

-2

+1

-1

-1

+4

✖

✖

●

✖

●

✖

✖

✖

✖

✖

●

✖

✖

-1

-1

-1

-1

+1

+6

+1

+2

+2

+1

-1

-1

+4
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15

16

17

…

35

B3

C

C

…

C

-39
+7
+7
+11

Cooperation and
Competition

Absolute gain is understood as a total effect of a decision on one actor (how much they gain) regardless of
gains made by others.

Tools

Race to the Bottom
Overview
Role-play in which participants experience a situation
which illustrates the “race to the bottom”, which occurs
when different countries try to attract foreign investors;
participants take different roles in groups and act out a
meeting in which they discuss their interests and priorities.
Goal
■■
Participants experience the „race to the bottom“ phenomenon in a simulated situation.
■■
Participants understand the term „race to the bottom“
and are able to explain main features of this phenomenon.
■■
Participants compare their experience from the activity with real life situations.
Type of Activity Role play
Time Requirements 60 minutes
Room/Space Requirements Indoors or outdoors,
chairs and tables recommended to simulate the
meeting setting
Group Size 9-20 people
Age Group 12 +
Materials Needed
Flipchart or blackboard, pencils
■■
■■
Text for each group with description of their role
■■
Priority cards (requirements of the countries and the
investor) for diamond poster
■■
Sheets of paper for diamond poster (one big sheet for
each group and 9 smaller sheets on which they can
rewrite chosen requirements)

PROCEDURE
Preparation
Prepare a big sheet of paper with the sign race to the bottom. If you work with a bigger group, you can prepare
more sheets of paper in order to facilitate the work and
the notation of the groups.
Introduction
Tell the group that they will experience a race to the bottom today. Then call upon them to think about the term
race to the bottom and what it might mean. Start a group
brainstorming on the term and write down all the ideas on
a flip chart. At this stage, do not correct or evaluate them.
If there are one or more persons who know the meaning
of the term, carry out the brainstorming in the same way.
Afterwards, read through the ideas with the group. Close
this part with the announcement that in the following activity, the participants will experience ‘race to the bottom’
themselves.
Role play
Step 1: Divide the participants into 3 groups and explain
to them:

In the following activity we will get an insight into what
‘race to the bottom’ is. One group will represent an investor which has the intention to construct a new factory.
Each of the other two groups will represent one country
which is interested in having the factory on their territory.
Step 2: Hand out a text with the description of their situation to each group and two tasks which should prepare
them for the meeting (2 countries, 1 investor). Also hand
out priority cards with their requirements and a sheet of
paper, on which they can stick the final diamond (participants will find instructions how to create the diamond in
the texts). Then monitor the groups during the work and
encourage them in the preparation. Set the time limit for
reading and elaboration of task 1 and task 2 (15 minutes).
Step 3: After the time limit, start the meeting between the
investment company and the representatives of the selected countries. Take the role of its moderator. To help the
participants to put themselves into their roles, we recommend evoking the feeling of a real business meeting. Introduce yourself as a moderator of the meeting; the discussion can be opened for example in this way:
I would like to welcome all delegations at today’s meeting.
I hope you had a pleasant journey. I was invited today to
moderate this discussion and because this meeting is very
important, I would rather continue to the point and introduce to you the following rules for the procedure…
Step 4: Introduce the following rules (before the meeting,
you can write them on the blackboard or a poster. This
will allow the participants to keep them in mind during
the discussion).
Procedure and Rules for the discussion
1. Each group will be given the same time for their introduction which should cover the answers of task 2
(1 minute). The investors go first, the single countries
follow (e.g. according to the alphabet of the chosen
names).
2. Afterwards, the groups will be given time for consultation and preparation of their questions (3 minutes) for
the adverse party (investors to representatives of the
countries and the other way round). Each group will
have the possibility to ask 3 questions. Point out that at
this stage, the groups should follow their priorities and
requirements determined in the diamond.
3. The groups ask questions. This time choose the opposite
order, which means the representatives of the countries ask
first. Have them take turns in asking individual questions.
4. Last few minutes are determined for the consultation in
the group and preparation of their last question (2 minutes). Each group can ask their last question.
5. The discussion is over after the last question is answered. The investor is given certain time to make his/
her decision where the new factory will be built.
(1 minute).
Race to the bottom
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Step 5: To close the debate, stay in the role of the moderator:
„Let me close this discussion and say good-bye to all participants. I wish the investor success in constructing the
new factory. Congratulations to the winning candidates
and good luck to the others in similar opportunities. Enjoy
the rest of your stay and have a safe journey back home”.
Debriefing and Reflection
After the meeting ends, it is important to make it clear
that the role play is finished and to let the participants
step out of their roles. Ask them how they felt during the
discussion and let them express their feelings, tension or
questions.
What was on your mind during the activity?
■■
■■
What kind of impressions did it leave you with? How was
it?
How do you feel now?
■■
Return to the sheet of paper with brainstorming on race to
the bottom from the first activity. Ask the group to come up
with other ideas or associations which come to their minds
after the role activity. Summarise the new ideas together
and ask them:
How do you now understand the term ‘race to the bot■■
tom’? What do you think it stands for?
Inform them shortly how race to the bottom works and
what its main aspects are (see info box).
Ask the groups to have a look at the diamonds which they
created before the role play and invite them to introduce
them shortly to the rest of the group. Ask them:
Have you fulfilled your requirements or did you have to
■■
change them?
What made you change them?
■■
■■
Would you change your decision now? Would you act
differently? How? Why?
To finish with, lead the discussion towards remembering
similar situations from every-day life; continue with questions:
What kind of situations from every-day life in which you
■■
could be in a similar situation can you think of? How do
you solve them?
How could be such races to the bottom prevented?
■■
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Info Box
Race to the bottom is a situation in which states or
regions (mainly from the global South) compete
against each other in order to attract investors so
they place their factories or plants on their territories,
together with incomes from taxes, job positions, new
technologies. In the attempt to attract the investment, they lower their requirements by changing laws
and regulations: they introduce tax covenants, abate
social and environmental legislation, build infrastructures or industrial areas at their own expense. Consequently, the countries follow the interests of the corporations rather than the interests of their people.

Cooperation and
Competition

6. The investor presents his/her decision and the meeting
comes to an end.

Material
INVESTOR
You have just become a sales representative of a wellknown fashion/garment company. Your marketing targets
all groups of consumers regardless their social status. You
are proud that you are one of the few companies which
make clothes for people from all social groups.
This comes in hand with various difficulties regarding
the financing of your company. Although the high-profile
products are quite overpriced to balance the gains from
the cheaper collections, it is really important to reduce the
costs and make the production process more effective.
You want to keep your profile of a prestigious company,
which also means high salaries for the top management.
Thanks to those circumstances you have decided to
move one of your garment factories to a country that will
offer the best conditions for your business. Among the key
criteria for the selection is good infrastructure, a factory
building which is ready to be used and people willing to
work for you. On the other hand, you are aware that the
country will have their requirements regarding the security of the employees and environmental regulations. All
of this would increase the estimated production cost, and
you would like to reduce those costs as much as possible.
For today, you have called a short meeting of representatives of countries interested in your investment. The
delegations will inform you about the business possibilities
in their countries and what they offer. You have invited all
the groups at the same time deliberately, as you hope this
will motivate them to attract your favour and therefore
lower their requirements as much as possible, which will
enable you to save money.

COUNTRY X
You have just been appointed among the top representatives of your country for the industry and trade. Foreign
investments are very important for your economy and the
people of your country, because they mean new job opportunities. For today, you were invited to a short meeting
regarding new business opportunities in your country by
one of the most prestigious fashion/garment companies in
the world.
The agreement and contract with the company is very
important for your government, because the country is expecting new elections in six months and the topic of new
investments is among the top issues of the election programmes. The government wants to show that they have
learned a lesson from the past decades and that they are
able to attract new investors who care about human dignity
and will offer, apart from the job opportunities, also a safe
work environment, protective devices, fixed contracts, insurance and regular wages. At the same time you want the
plant to be environmentally friendly because you know
about the environmental hazards connected with such productions. In exchange, you can offer top technologies, increasing the effectiveness of the production.
You are aware of the fact that your requirements are quite
high, but you do not want to lower them much. On the other
hand, the success of this meeting is really important for you as
you need to bring new investments into the country.

The meeting will start in a moment. You will need to
present who you are, your requirements and what you are
offering. Because it is going to be a very important meeting, you need to be prepared well. The two following tasks
should help you to get ready.
Task 1:
To get ready for the meeting, arrange the cards representing your requirements into a diamond of priorities. The
most important thing should be on the top, followed by
two less important and so on; glue the cards on a paper
according to the following scheme.
Diamond:

Task 2: Based on the following questions, prepare a short
presentation of your company:
What is your name?
■■
■■
What does your company deal with?
■■
Why do you want to build a new factory?
■■
What are the most important criteria for the selection of
the locality for your new factory?
What will be the benefits of the factory for the locality?
■■
 You will have one minute for the presentation.

The meeting will start in a moment. You will need to
present who you are, your requirements and what you are
offering. Because it is going to be a very important meeting, you need to be prepared well. The two following tasks
should help you to get ready.
Task 1:
To get ready for the meeting, arrange the cards representing your requirements into a diamond of priorities. The
most important thing should be on the top followed by two
less important and so on; glue the cards on a paper according to the following scheme.
Diamond:

Task 2: Based on the following questions, prepare a short
presentation of your country:
What is your name?
■■
■■
What specific features does your country have and what
can you offer?
What requirements do you have of the investor?
■■
■■
Why should the factory be built in your country?
 You will have one minute for the presentation.
Race to the bottom
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High Priority

Low Priority

COUNTRY Y
You have just been appointed among the top representatives of your country for the industry and trade. Foreign
investments are very important for your economy and the
people of your country, because they mean new job opportunities. For today, you were invited to a short meeting
regarding new business opportunities in your country by
one of the most prestigious fashion/garment companies in
the world.
The agreement and contract with the company is very
important for your government, since your country has
been left out by the investors for its instability and frequent
armed conflicts so far. Your team is aware of the bad conditions that are common in sweatshops in other countries
and therefore you demand social certainties for the employees, a good working environment and protective devices, fixed contracts, insurance and regular wages. Furthermore, you require maternity leaves, reasonable accommodation for the employees nearby the factory, basic medical care and schooling for the children of the workers.
With regard to the events of the past years, the technological development has stagnated in your country.
However, you can offer a reliable work force with a big
motivation to work.
You are aware of the fact that your requirements are
quite high, but you do not want to lower them much,
since you want to show your people and the world that the
situation in your country is improving.
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The meeting will start in a moment. You will need to
present who you are, your requirements and what you are
offering. Because it is going to be a very important meeting, you need to be prepared well. The two following tasks
should help you to get ready.
Task 1:
To get ready for the meeting, arrange the cards representing your requirements into a diamond of priorities. The
most important thing should be on the top followed by two
less important and so on; glue the cards on a paper according to the following scheme.
Diamond:

Task 2: Based on the following questions, prepare a short
presentation of your country:
What is your name?
■■
■■
What specific features does your country have and what
can you offer?
What requirements do you have of the investor?
■■
■■
Why should the factory be built in your country?
 You will have one minute for the presentation.

Tools

Priority Cards
Requirements of the countries

Requirements of the investor

Protective devices are provided by the employer.

No special protective devices for the employees.

Enough working space for the workers.

Less work space for the workers; in this way more
people can be employed.

Permanent contracts.

Only temporary contracts.

Wages paid regularly and on time.

No paid holidays.

Right for maternity leave with the guarantee of the
possibility to return and work at the same position.

Infrastructure built and paid for by the country.

Possibility of a two-week paid holiday a year.

Ecological measures taken and paid for by the
country.

Sewage plant built by the investor.

Higher positions in the management for the experts
from our country.

Needed infrastructure built by the investor.

Wages corresponding with the demand and current
prices on the market.

Reasonable accommodation for the workers near the
factory.

Reliable employees.

School for the worker‘s children built by the investor.

Work on Saturdays and Sundays without extra bonus.

Medical care centre built by the investor.

Accommodation costs subtracted from the salaries.

Medical insurance paid by the employer.
Higher management positions for people from our
country.
The production has to be environmentally friendly.

Race to the bottom
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Borders

Introduction to the topic

BORDERS
What are borders?
Currently there are more than 194 countries on our globe.
192 of them are members of the United Nations, while the
status of a few others is debatable for various reasons (the
Holy Sea, Taiwan, Palestine, etc.). The prevailing number
of those countries is divided from one another through
physical borders.
Borders usually draw the lines between territories
where different administrative, legal and/or cultural systems are in place. Most countries have some form of border control to restrict or limit the movement of people,
animals, plants, and goods into or out of the country. Under international law, each country is generally permitted
to define the conditions that have to be met by a person to
legally cross its borders by its own laws, and to prevent
persons from crossing its border when this happens in violation of those laws.
Borders can be:
open – which is the case of most of the inner-country borders, inter-state borders in the USA, and the inter-country
borders within the Schengen area in Europe, as well as the
inter-country borders of India and Nepal;
restricted – which means that there are certain criteria
one has to meet in order to cross the border: being origin,
nationality, possession of a certain document (passport,
visa, permit) or others; this type constitutes most of the
inter-country borders in the world.
closed – this is the case in some conflict areas, where the
borders are set only to divide and never to pass – examples are the borders between Armenia and Azerbaijan, Armenia and Turkey, North and South Korea, Israel and the
Gaza strip.

Debate on the topic
Some say borders are getting more and more insignificant
with the advanced globalisation of the world. That is indeed true for some parts of the world where inter-country
unions are being set up. Yet, the significance of a border
would definitely depend upon which side of it you are on.
Nationality and citizenship
Nationality and citizenship are often used as synonyms, but sometimes they are not interchangeable. Nationality can refer to citizenship of a nation (collective of
people sharing a national identity, usually based on ethnic
and cultural ties and self-determination) even if that nation has no state. On the other hand, citizenship always
needs a state (country), as it describes the relationship between a person and their state as well as the rights and responsibilities of both sides. While borders often distinguish nations from one another, a lot of questions come to
life when one crosses a border and lives permanently in
another state.

Global partnerships
Globalisation has brought to life global opportunities
and global challenges. Environmental issues such as the
greenhouse effect, climate change, pollution and exhaustion of natural resources are problems that concern every
single person on the planet, regardless of borders and sovereignty. The same applies for world conflicts, world demographics, health, human rights and many other issues
which are crossing every border as if it were nonexistent.
These global challenges require global efforts and global
efforts require the building of global partnerships (which
is actually the Millennium Development Goal number 8,
as voted on by the UN General Assembly in 2000). However, the essence of global partnership is questioning the
place of the sovereignty concept in the globalised world
we live in.

Educational dimension
Borders are not a topic for politicians only. Sometimes we
don’t realise what a significant importance they might
have in our life, even if we personally haven’t crossed a
border in our life. Borders are connected and influence a
huge number of questions which are vital our common future.
Borders and the freedom of movement
Freedom of movement is a human rights concept. It
gives everyone the right to move and reside within the
borders of each State. Everyone has the right to leave any
country, including his own, and return to his country
(Universal Declaration of Human Rights, Article 13). Yet,
the application of this right is often in collision with various aspects of international law and numerous travel restrictions all around the world. It also raises the question
about the situation of refugees and asylum seekers, who –
being prosecuted in their country of origin – cannot go
back and yet are most often experiencing difficulties in the
new country they live in.
Bordering poverty
The total number of international migrants today is
around 214 million persons. Migrants would constitute
the fifth most populous country in the world. Furthermore, 700 million people in the world have expressed the
desire to move to another country, if they had the chance,
23% of whom come from Sub-Saharan Africa, which is
considered the poorest part of the world. As poverty is
one of the top reasons for people to migrate, it is understandable that the migration flows are usually from the
East to the West and from the South to the North. However, more and more restrictions are arising to stop this
flow, bringing Europe, for example, – one of the top immigration hosts – the nickname “Fortress Europe”. And while
borders are falling in some parts of the world, they never
fall between rich and poor countries: those are even sometimes reinforced.
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Nature has no borders
Borders are man-made and too often drawn without
taking natural environments and ranges of species into
consideration. This leads to situations where flora and fauna might be threatened if there is no cross-border cooperation or if different rules concerning the environment
apply on the two sides of the border. The same problems
arise concerning air pollution, using common waters or
other natural resources. Furthermore, the cross-border
environmental concerns do not apply only for countries
sharing a border, but goes to the whole planet, as intense
pollution, for example, is impacting the whole globe.

Further reading
Ed.: Huub DIJSTELBLOEM – Albert MEIJER: Migration and the
New Technological Borders of Europe. Palgrave Macmillan
2011.
Patrick MAJOR: Behind the Berlin Wall – East Germany and the
Frontiers of Power. Oxford University Press 2010.
Ed.: Heidi ARMBRUSTER – Ulrike Hanna MEINHOF: Negotiating
Multicultural Europe: Borders, Networks, Neighbourhoods.
Palgrave Macmillan 2011.
Peter ANDREAS: Border games: policing the U.S.-Mexico divide.
Cornell University Press 2009.
Ahron BREGMAN: Israel’s Wars: A history since 1947. Routledge
2002.
Stephen CASTLES – Mark MILLER: The Age of Migration: International Population Movements in the Modern World. The
Guilford Press 2009.
Mark DAYLE: Fighting like the devil for the sake of God: Protestants,
Catholics and the origins of violence in Victorian Belfast.
Manchester University Press 2009.
Ed.: Uk HEO: Conflict in Asia: Korea, China-Taiwan, and India-Pakistan. Praeger 2003.
Ruben ZAIOTTI: Cultures of Border Control: Schengen and the Evolution of European Frontiers. Chicago University Press 2011.

Useful web sources:
■■
United Nations: www.un.org/en/members/index
■■
Millennium Development Goals: www.undp.org/mdg
■■
International organisation on migration:

www.iom.int/jahia/jsp/index.jsp

■■
The UN Refugee Agency: www.unhcr.org/
■■
Conflict History: www.conflicthistory.com
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Cross-border dialogue
Crossing borders must not be considered only as a
physical passing from one to the other side. As mentioned,
most of the borders divide different cultural systems with
different norms of behavior. That would mean one has to
be prepared to challenge one’s own ethno-centric understanding of the world and be able to engage in constructive intercultural dialogue. This certainly does not mean
abandoning one’s culture and melting into the new one.
But if not skilled for intercultural exchange, one could
cause misunderstanding, mistrust, stereotypical reinforcements and conflicts. That leads to the creation of different
cultural spaces within one country, one region and even
one city, where the rules of different cultures apply (ghettos). Once effective intercultural dialogue takes place, one
could say the border has actually been crossed.

Tools

Border bingo
Overview
This is an ice-breaking method, which also allows an
introduction to the topic of borders. Each participant is
given a sheet with statements and they have to find a
person in the group these statements apply to through
communicating with them.
Goal
■■
Getting to know each other
■■
Reducing personal borders, while exploring world
borders
■■
Becoming conscious of the influence of borders and
the relation to own experiences
■■
Introduction to the thematic topic
Type of Activity Introduction exercise
Time Requirements 15-20 minutes
Room/Space Requirements Participants should have
enough space to walk around in the room.
Group Size 10 – 30 participants
Age Group 12 +
Materials Needed
Bingo sheets
■■
■■
Pencils

Were
■■

you surprised how many things around you have
something to do with borders?
What else could be added as a statement in the sheet?
■■
Follow-Up
The exercise is a good ice-breaker and could easily be an
introduction, followed by any of the following exercises in
this module.
Tips for the Facilitation
winner might be rewarded with a small prize for his/
her efforts.
If the group size exceeds 20 people, the facilitator may
■■
demand 10 different names on the bingo sheets.
The
■■

PROCEDURE
Preparation
Review the statements in the bingo sheet and check
whether they are applicable for the concrete group of participants. If some are not relevant, feel free to adapt them.
Instructions
Step 1: Hand the bingo sheets and the pencils/pens to the
participants and ask them to gather as many signatures
from the people in the group as possible.
Step 2: The participants walk around and ask others from
the group to answer the questions on the bingo sheet. If
the asked person can affirm the question, they sign in the
field of the statement.
Step 3: The person who has at least ten out of 12 names
on the sheet shouts out “BINGO”.
Debriefing and Reflection
When all or most of the participants have made “Bingo”
ask the group to sit down in a circle. Ask them if they
liked the exercise and:
Was it hard to get the task done? Was it easy?
■■
■■
Did you learn something new and what?
■■
Did you get interesting information about the other
participants in the group? What was the most common
statement? What was the rarest?
Did you realise something you knew before but never
■■
reflected on?
Border bingo
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Border bingo

Has a document (ID or passport)
which allows him/her to travel
internationally

Has a visa stamp in his/her
passport

Wishes to leave the country he/she
currently lives in and move to another one

Has been to another continent

Knows at least 3 animals/birds
which cross transnational borders every year (Write down the
names also)

Knows the names of two rivers
that cross transnational borders
(Write down the names also)

Knows about an event in one country which caused effects in other
countries (Write down an example)

Knows what “asylum seeker” means

Has communicated with people
from abroad without physically
crossing any borders

Has a friend who was born in another country

Has clothes which have crossed a
few transnational borders to
reach him/her

Has crossed transnational border
at least once

Tools

Playing with borders
Overview

This is an energising activity where the participants
compete for gaining territories from other participants.
Goal
Energising and entertaining the group
■■
■■
Experiencing “playing with borders” of the world
■■
Raising awareness on the importance of territories
■■
Introduction to the topic
Type of Activity Energiser
Time Requirements 30-40 minutes
Room/Space Requirements
Wide and flat outdoor setting
■■
■■
Indoor space is also possible if it is big enough to allow running (gym or big conference room with no
chairs, tables and equipment).
Group Size Up to 10 participants; if the group is bigger,
split the participants in smaller groups, so that you
have groups of 6 to 10 people.
Age Group 12 +
Materials Needed
Outside surface (asphalt, concrete) that could be
■■
drawn on or big flat material (cardboard, plywood)
■■
Chalk or markers (depending on the surface)

PROCEDURE
Preparation
A big circle is drawn on the surface and is divided equally
to the number of participants, like a cake.
Instructions
Step 1: Ask the participants to choose a country they
would like to represent. If the group is international, each
could represent their own country, as far as each participant has their own unique country. The names of the chosen countries are written on each “part of the cake” and a
small circle is left in the centre.
Step 2: The participants step inside the circle, each into
their “country”. A random person is chosen to make the
first call. He/she says “Let it be, let it be, let it be… Bulgaria” (name of a country which is in the circle, different from
their own). The “president” of the-called country jumps
into the small circle in the middle, counts loudly from 1 to
5 and screams “Stop!”. In the meanwhile all the other participants are running away from the circle and freeze
when they hear the “Stop!” call.

25%). If he/she fails, the chosen person is free to take territory from the “caller” (up to 25%). The changes in the
territory are made with chalk/marker on the surface.
Step 5: The one that was chosen is the new caller and the
same procedure is followed, until somebody takes over the
whole territory (or somebody remains with no territory;
or a time limit is set and territories are measured at the
end).
Debriefing and Reflection
When the game is over ask the group to sit down in a circle. Ask them if they liked the exercise and raise the following questions:
Did you feel the desire to gain more and more territories
■■
and win the game?
Did you feel ownership towards your territory and imag■■
ine it as a country?
Did it occur to you that usually territories are inhab■■
ited by people and people live in the territories you were
exchanging?
How do you feel about the name of the game: “playing
■■
with borders”? Would you feel differently if the name of
the game was: “playing with humans”?
Can you recall events or processes where territories were
■■
“played” like in the game? How do you feel about it?
You can give examples from history; e.g. Poland was divided a couple of times in history and almost “moved” by
Germany and the UdSSR; the Versailles Treaty after the
end of the First World War; theYalta Conference etc.
Why are territories so important to people?
■■
■■
Has humankind overcome their desire to “play” with territories nowadays? If not, how could we change this?
Follow-Up
The exercise could result in:
Homework and research on historical or current events
■■
representing “playing with borders”;
Exploring the subject deeper with the exercise “borders
■■
time line”.
Tips for the Facilitation
If the exercise is done in school or in a long-term educational activity, you can give the participants the task of researching historical/current events and processes which
resemble the “playing with borders” in the exercise. Presentations and discussions might follow the research.

Step 3: The “caller” then chooses a person and should suggest the number of steps needed to reach the person that
was chosen.
Step 4: The caller makes the suggestion out loud and then
attempts to see if the suggestion was correct. If yes, the
caller is free to take territory of the person reached (up to
Playing with borders
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Cross-border hugs
Overview
Energising activity where the participants have to cross
a border, but can do it only by hugging someone from
the other side of it.
Goal
■■
Energise and entertain the group
■■
Realising that crossing a border could be a problem
■■
Introduction to the topic
Type of Activity Energiser
Time Requirements 30 minutes
Room/Space Requirements Spacious room with
enough space for the chairs to be arranged in a circle
Group Size Unlimited
Age Group 10 +
Materials Needed
Chairs
■■
■■
Paper tape or rope (to divide the room)
■■
Post-its or stickers
■■
Markers

PROCEDURE
Preparation
Divide the room into two halves, using the tape/rope. Arrange the chairs equally on both sides of the room, in two
opposite curves: the chairs should form a circle, divided in
two by the tape/rope. On the centre of the line leave an
open space (“door”). Ask two participants to volunteer as
custom officers to guard the “door” or you play that role.
The chairs must be 2 less than the number of participants
(excluding guards).
Instructions
Ask the participants to sit on the chairs (leaving one participant standing on both sides) and to put a post-it/sticker on their chests. Then explain the rules:

number of marks and needs to cross the border), he/she
waits at the border and has no right to participate until
he/she finds a chair on the other side.
Step 4: When you see that a participant is standing too
long (being on the border or not), you can ask him to
leave the game. In this case one chair is also going out.
You can wait until most of the participants drop out or
you can stop the game when all the participants have
crossed the “border” and the group is energised.
Debriefing and Reflection
When the game is over ask the group to sit down in a circle. Ask them if they liked the exercise and raise the following questions:
Was it easy to cross the border?
■■
■■
Did the participants who dropped out feel bad about it?
■■
What is the feeling of not being able to cross the border?
■■
What is the feeling of being marked?
■■
What is the difference between the crossing of the border
in the game and the actual crossing of inter-country
borders?
Is hugging a symbol of the usual neighbouring relations
■■
between people sharing a border?
Think of positive and negative examples.
■■
Tips for the Facilitation
Example statements could be:
Anyone who has a pet.
■■
■■
Anyone who is wearing jeans.
■■
Anyone who has a brother or sister.
■■
Anyone wearing the colour purple.
■■
Anyone who loves ice cream.
You can also use the statements of the Bingo Borders
sheet, as they will get the participants further into the
topic.

Step 1: You are explaining the rules of the game:
I am going to explain the rules of the game now. I will
read statements now. If these statements are true for you,
then you must get up and find another chair; but it is obligatory to find the chair on the other side of the border.
You can cross the border only through the “door”.
Step 2: Every time they cross the border, they will be
marked by the custom officer on their post-it/sticker,
which will be their passport.
Step 3: In order to cross the border, every participant
should hug a participant from the other side, who also
needs to cross the border. Furthermore, hugging will only
work if both participants have equal number of marks/
stamps on their passports. If somebody could not find a
match (participant from the other side who has the same
Cross-border hugs
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Map of the world
The participants will recognise how often borders are
crossed by them or by activities, related to their lives.
Goal
Raising awareness of the global connections of today’s
■■
world
■■
Discussing the global connections each of us takes
part in
■■
Locating the role of the borders in today’s world and
in the future
Type of Activity Mapping exercise
Time Requirements 30 minutes
Room/Space Requirements Spacious room with
enough space for the chairs to be arranged in a circle
Group Size Unlimited
Age Group 10 +
Materials Needed
Big paper version of a world map (or projected on a
■■
wall)
■■
Markers
■■
List of statements (see below)

PROCEDURE
Preparation
Review the list of statements and check if they are appropriate for your group. You can adapt them.
Instructions
Step 1: Show the participants the map of the world and
ask them what they see. Check if they also mention borders; if not, ask them if they see borders. You can also ask
why they have forgotten to mention them.
Step 2: Explain the participants that you will be reading
statements. Whenever a statement is true for any of them,
he/she has to stand up. Make them give examples and
name as many countries/places of the world as possible.
Step 3: Every time a country or a place has been mentioned, you have to connect this place with the place you
are right now with a line. Make as many connections as
possible.
Step 4: Every time count with the participants (approximately) how many borders each line crosses.
Debriefing and Reflection
When the list of statements is over ask the group to sit
down in a circle. Ask them if they liked the exercise and
raise the questions:
Are you surprised by the number of border-crossings that
■■
you generated?
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Had
■■

you thought that you are part of so many crossborder connections?
Judging from the situations described, what are the ways
■■
to engage in cross-border connections?
What is the effect of trade on borders? Could it be de■■
scribed as positive or negative and why?
What is the effect of new technology on borders?
■■
■■
Do the processes described in the statement also affect
the environment and how?
What is the role of borders in the world as we know it?
■■
■■
What will be the role of borders in tomorrow’s world?
Follow-Up
You can ask the participants to research and make a
project (presentation, report, poster) on the way some of
the goods we use travel until they get to us.
Tips for the Facilitation
You can adapt or add more statements to the list, depending on the group and the time.

Material
List of Statements
been in at least one country other than my own.
■■
I’ve been in at least one continent other than my own.
■■
I have a friend in at least one country outside Europe
(you could change the name of the continent).
I have a souvenir from at least one country outside
■■
Europe.
I have food at home which was not produced in this
■■
country.
I have technology at home which was not produced in
■■
this country.
I have clothes which were not produced in this country.
■■
■■
At least once I have received paper mail from abroad.
■■
At least once I have received e-SPAM.
■■
I have a cell phone.
I’ve
■■

Interesting Facts:
is mainly generated by servers in the US, South
Korea, Canada, and Poland.
Most cell phones contain coltan that was mined in
■■
Congo, while the plastics are usually made in China.
SPAM
■■

Borders

Overview

Tools

Take me to the other side
Overview
Simulation activity where the participants are put in a
situation of refugees who need to flee from their country by crossing a dangerous border.
Goal

Raising
■■

awareness on the problems of refugees
crossing a border under pressure
■■
Team building exercise
■■
Experiencing

Type of Activity Simulation exercise
Time Requirements 45 minutes
Room/Space Requirements You would need a narrow
place. In the case that you are outdoors, you could
use the space between two trees which are close to
one another. If you are inside you can use the frame
of an open door.
Group Size Unlimited
Age Group 14 +
Materials Needed
Rope or paper tape
■■

PROCEDURE
Preparation
You have to arrange the rope (tape) between the trees
(frame of the door) in a way that there is very limited
open space that allows crossing. Crossing should be possible only with the help of other participants.

Debriefing and Reflection
When the exercise is over ask the group to sit down in a
circle. Ask them if they liked the exercise and raise the
questions:
How did you feel during the game?
■■
■■
If there were people who were left behind, how would they
feel? How did the others feel about them?
Is the situation realistic?
■■
■■
Have you heard about similar situations? What happened there?
Was the exercise running under pressure? What would
■■
the pressure be like in a real-life situation?
What will happen with those who were left behind the
■■
borders?
What will happen with those who managed to cross?
■■
Follow-Up
For follow-up you can recommend the online game
Against All Odds (www.playagainstallodds.com). It will
give answers to the last two questions of the discussion
and will enrich the experience.
Tips for the Facilitation
you do the exercise in school or as part of a longer educational activity, you can give the participants the assignment to research similar real-life situations and organise
a follow-up presentation and discussion.
You can bring the exercise added value by also discussing
■■
the team work: the process of drawing strategy, of helping
participants to cross, etc.
If
■■

Instructions
Step 1: All the participants should be on one side of the
“border”.
Step 2: Tell the participants that they are part of a religious group which has been outlawed with recent political
changes. The police and the army have been given orders
to arrest all representatives of this religious group. The
captured people are given two options: they either change
their religion, or they are imprisoned. That is why the participants must flee the country. The army is after them and
will arrive at the border any minute. Give them limited
time, appropriate for the size of the group.
Step 3: The group should discuss a strategy to pass all of
its members to the other side. They can’t touch the rope,
as deadly electricity is running.
Step 4: If somebody touches the rope, they are left on the
wrong side of the border.
Step 5: Once the time is over, passing is no longer possible and those who are left (if any), are jailed.

Take me to the other side
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Info Box
What exactly is a refugee?

Real-life examples:
The so-called Revival Process in Bulgaria consisted of series of measures taken by the Communist regime and
aimed at forceful assimilation of the Muslims on the territory of the country. Its peak was between 1984 and 1989.
The measures consist of: forceful change of the Turkish
names with Bulgarian, ban for using languages other than
Bulgarian, ban on traditional clothing and rituals. Following strikes and protests, the Bulgarian government took
extreme measures. According to Amnesty International in
1986 alone 100 people were killed and 250 arrested.
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Around 360.000 people were forced to cross the border
with Turkey and leave Bulgaria (leaving behind their
homes, lands, jobs and lives).
With the invasion of Iraq in 2002 by a US-organised coalition massive flows of Iraqi citizens left the country.
Many of them turned to Syria as a neighbouring country
which does not require visa for Iraqi citizens. In 2007
UNCHR estimated that Syria has accepted more than
1,200.000 Iraqi citizens. The population of Syria is approximately 18 million people.
In their turn, Syrians started fleeing their country with
the uprising against the Syrian authorities in 2011. Following the revolutionary movements in North Africa and the
Middle East, the people of Syria initiated protests against
the Syrian President Bashar al-Assad’s administration,
which resulted in a civil war. Thousands of Syrians left the
country, seeking shelter in Egypt, Turkey, Lebanon and
others. It is suggested that by July 2011 one million Syrians left the country.

Borders

When a citizen or other legal resident of a country needs
but cannot secure state protection, he or she can cross an
international border to apply for and receive protection.
They are given the internationally recognised status of a
refugee, defined as someone with a well-founded fear of
persecution by authorities or persons in their country of
citizenship or legal residence.
www.refugeesinternational.org

Tools

Multicultural city map
Overview
The participants in small teams receive a task list to
discover in the city and to collect the answers. The
quest that they do is related to places of different cultures and stories connected to the cultures. In the bigger group each team prepares a presentation; the tutor
facilitates a discussion about the cultures, how they coexist and immigration.
Goal
■■
Discussing different cultures and borders in the city
■■
Raising awareness about immigrants, minorities’ situations in the city
■■
Challenging stereotypes regarding immigrants and
people from different ethnic background through
personal stories
Type of Activity Experimental exercise
Time Requirements 45 minutes in plenary and 2 to 3
hours for the city quest
Room/Space Requirements Room with enough space
for presentation; the whole exercise can only take
place in a bigger town.
Group Size 12 – 20 participants
The participants could be separated into teams from
3 to 5 people.
Age Group 15 +
Materials Needed
Photo camera
■■
■■
Glue
■■
Paper
■■
Voice recorder (optional), could be cell phone or MP3
player as well
■■
Map of the city (optional)

PROCEDURE
Preparation
Step 1: The facilitator searches the city in advance for
places of immigrants, people from ethnic minorities or
different religious groups. Such places could be: shops,
cafés, bars, community clubs, restaurants, temples, neighborhoods.
Step 2: The facilitator prepares a map of sites that each
team should find together with a list of tasks/questions to
answer. In addition each team should discover at least a
few places by themselves and present additional information. The participants should be motivated to discover.
Step 3: The facilitator prepares and prints a task list for
the participants:
Collect personal stories of people who moved or are
■■
second generation immigrants;
Find out how many different nationalities live in the city;
■■
■■
Present recipes, music from the people you have met;
■■
Present some stories and/or information about their
home countries or countries of origin;

Add
■■

new information to the maps, which brings extra
points.

Instructions
Step 1: The group is divided into teams of 3 to 5 participants depending on the size:
Step 2: Explain the task of the quest – to find places of
different cultures and their stories. Any extra “finds” bring
additional points to the team.
Step 3: Each team receives a list of tasks to accomplish
during the quest in the city and (optional) a city map or an
area to discover
Step 4: The participants in teams discover different multicultural places in the city guided by the list of tasks. The
quest could be done over the weekend or in their spare
time.
Step 5: Back in plenary/class each team has one hour to
prepare a presentation of about 10 minutes. Depending on
the choice of the facilitator and the group, the presentations could be prepared in advance as homework.
Step 6: Group presentations of the quests.
Debriefing and Reflection
When the whole exercise is over ask the group to sit down
in a circle. Ask them if they liked the exercise and raise the
questions:
How did you feel during the quest?
■■
■■
What surprised you the most; what was the most interesting thing you found?
Do you perceive your city as a place with a lot of different
■■
cultures?
What initial images did you have about people from
■■
certain specific origins?
How did this change?
■■
■■
How do the symbols, the places and the people from different cultures co-exist?
Follow-Up
The facilitator could furthermore discuss some popular
statements about immigrants in their country, what the
participants think about a Europe (world) made up of different cultures, and immigration.
Tips for the Facilitation
in advance for places related to different cultures
(it could be e.g. Chinese and Italian restaurants);
Instead of a map you could just give a task to find e.g.
■■
two restaurants of different cuisine in the area of the city
centre;
Motivate participants to go on a quest and to be creative;
■■
■■
Bring a spirit of competition.
Search
■■

Multicultural city map
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Borders time line
The participants get cards describing different walls
built from 5 BC till 2010 and with different events
which symbolise the falling of different kinds of borders. The participants, in small teams, arrange the
events in the correct time line. After that, discuss the
different kinds of borders and their dimensions.
Goals
■■
Raising awareness on events that bridged and divided
people
■■
Raising awareness on the borders based on different
principles (ethnic origin, religion, wealth and others)
Type of Activity Mapping exercise
Time Requirements 45 minutes
Room/Space Requirements Enough space to display all
the printed cards (on the floor; depending on the
group size)
Group Size 15 – 25 participants
Age Group 15 +
Materials Needed
Printed cards with the description of the different
■■
walls;
■■
3 printed time lines (e.g. BC – 15th century, 1969
– 1987, 1989 – 2010) with the time period marked
where each wall was built or taken down

PROCEDURE

Instructions
Step 1: The participants are divided into three groups.
Each group receives an equal number of cards with the
description of different walls.
Step 2: The group tries to bring the cards into the right
order within the relevant time period in up to 15 minutes.
The participants discuss the different walls, different kind
of borders and symbols, events which establish or remove
borders.
Step 3: While the participants present their arguments
about the time when the walls were built or taken down,
the facilitator could provide additional information about
the walls and discuss participants’ impressions and what
they think about the walls.
Debriefing and Reflection
When the exercise is over, ask the group to sit down in a
circle. Ask them if they liked the exercise and raise the
questions:
What do you think about the different walls?
■■
■■
What kind of borders/limits do you establish yourself?
■■
What is usually the reason to build a wall/border?
■■
What is usually the reason to tear down a wall/border?
■■
What other examples of invisible walls/borders could you
present?
What examples of walls that have come down (both
■■
physical and symbolic) do you know?

Preparation
the cards and events and check if they are appropriate for your group. You can remove and add more
events, connected with walls and borders, including
more local events if you are working with a local group of
participants.
Draw the three time lines (see examples in material) on
■■
big papers and print the cards.
Review
■■

Material
Exemplary time lines:
Before Christ

XV Century

1969

1989

1989

2010
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Overview

Event Cards
When was the Wailing Wall built?
The Wailing Wall or the Western Wall (Ha-Kotel HaMa‘aravi) in Jerusalem is the holiest of Jewish sites, sacred
because it is a remnant of the Herodian retaining wall that
once enclosed and supported the Second Temple.
Throughout the centuries it has been the sacred place for
Jewish pilgrims. It has also been called the “Wailing Wall”
by the Europeans because for centuries Jews have gathered
here to lament the loss of their temple. The wall is situated
in the old city of Jerusalem in an area of Jewish, Muslim,
Christian and Armenian neighbourhoods.

When did the Great Chinese Wall construction start?
6.700 km long, the Great Chinese Wall was built for more
than 2.300 years as a defensive facility. More than 20 Chinese dynasties worked on its construction. For centuries
the facility was actually many smaller walls. In … the Chinese emperor Qin Shahuan gave an order for merging the
parts into a single line. That’s how “The wall of the 10.000
Li” was created. Currently 700 km of the Wall are reconstructed.

When did Constantin the Great start the construction
of the first Constantinople walls?
Visiting the city of Istanbul one can still see the remains
from the city walls dating from 3 different cultures with
great influence from the European culture and the history
of Central and Eastern Europe. The emperor Constantin
the Great moved the capital of the Roman Empire to the
city named after him: Constantinople. A while later it became capital of the Byzantine Empire and the Orthodox
Church. At that time Constantinople was the biggest city
in Europe. The history of the city changed dramatically
when it was invaded by the Ottoman Empire. New constructions, fortifications, temples and palaces were
launched in this period.

When did the Blachernae walls of Constantinople fall?
Blachernae is a suburb in the northeastern section of Constantinople. It was the site of a spring and a number of
churches were built there. At some point it used to host
the emperor’s palace, that is why it was well protected. In
the year …, during the Fall of Constantinople, Ottoman invaders attacked Blachernae with their large cannon, almost
completely destroying the walls there; the Byzantine defenders failed to block the Kerkoporta gate, enabling the
Turks to enter the city.

When were the first peace lines in Belfast build?
Belfast peace lines are a number of separation barriers between Catholic and Protestant communities in Northern
Ireland in the cities of Belfast, Derry and Portadown. The
first line was built after the riots between Catholics and
Protestants in August … The Catholics consider themselves double discriminated: by their nationality and religion. The lines were built as temporary structures as they
were meant to last only six months, but due to their effective nature, they have become more permanent, wider and
longer. During the conflict more than 90.000 Irish moved
into ethnically segregated neighbourhoods.

When did the movie “The Wall” by Pink Floyd appear?
In the year … Pink Floyd released the movie “The Wall”
based on the music of their album “The Wall”. The movie is
made by one of the band’s fans: the director Alan Parker.
Presented at the festival in Cannes, it became a box office
success in Eastern and Central Europe where the communist regime was still present by the time. The lyrics “another brick in the wall” are symbols of the protest against the
totalitarian unification of the people under communist regimes.

When was the Roma neighborhood of Kazanluk (Bulgaria) separated from the rest of the city with a wall?
In 1949 the Bulgarian government issued a recommendation that all Roma who are traveling should settle down.
By 1950 most of the segregated Roma neighborhoods in
the country were formed. Nowadays, these ghettos are the
places with the highest level of poverty and are generating
poverty themselves. Some of those districts are separated
from the rest of the city with a wall. Such walls still exist in
many cities in Eastern and Central Europe, like the wall in
the Bulgarian town of Kazanluk, built in…

When was the first journey of the Euro-tunnel Shuttle
between France and the UK?
The Euro-tunnel Shuttle bridges England and France, as
well as England and the Continent. Only 34 km wide in its
narrowest part, for centuries the Channel was a symbol for
the competition between France and Great Britain over
politics and influence in Europe. The Channel has been
considered the key natural defence of Britain: the most significant failed invasion threats came when the Dutch and
Belgian ports were held by a major Continental power: the
Spanish Armada in 1588, the Napoleonic wars in 1803–
1814, the German army during World War II.The idea for
bridging the two coasts came for the first time in 1802 to
the French mining engineer Albert Mathieu who designed
a tunnel under the English Channel.

Borders time line
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When did the Swiss citizens decide through referendum that they don’t want to join the European Union?
Switzerland has a long tradition of neutrality. The country
is surrounded by the European Economic Community
(EEC). Over 900.000 EU citizens live and work in Switzerland, and many more cross the borders or transit the
country on a daily regular basis. In 1992 Switzerland applied for EEC membership. The accession was rejected by
the Swiss people in a referendum. More than 100 technical
agreements govern relations between Switzerland and the
EEC. Switzerland has been a member of Economic Free
Trade Association (EFTA) since 1960 and has signed the
Free Trade Agreement of 1972 between the EEC and Switzerland, which are the basis for relations.

When was the last part of the Moroccan Wall build?
The Moroccan Wall in Western Sahara is an approximately
2,700 km long defensive structure, mostly sand walls, running through the Western Sahara and the southeastern
territories of Morocco. It consists of sand and stone about
three meters in height, with bunkers, fences and landmines throughout. The barrier mine belt that runs along
the structure is thought to be the longest continuous
minefield in the world. The Moroccan wall acts as a separation barrier between the Moroccan-controlled areas and
the Polisario-controlled section of the territory that lies
along its eastern and southern border. Polisario Front is a
movement for independence of Western Sahara from Morocco initially founded in 1971 by Moroccan students who
started a guerilla war in the desert against Spanish-controlled Western Sahara. In summer 2005, the Moroccan
Army accelerated the expulsion (started in late 2004) of illegal immigrants detained in northern Morocco to the
eastern side of the wall, into the Free Zone.

When was the third defence wall on the border of Melilla built by the Spanish government?
The Melilla border fence is a separation barrier between
Morocco and the Spanish city of Melilla. Constructed by
Spain, its stated purpose is to stop illegal immigration.
Massive intrusions of sub-Saharan people via Melilla had
become a Spanish and European issue. The Spanish government invested 33 million Euros to construct the third
wall. There is a high security system including underground cables connected to spotlights, noise and movement sensors, and video cameras to a central control
booth. This prompted the Spanish government of José Luis
Rodríguez Zapatero to build up a third fence next to the
two deteriorated existing ones, in order to completely seal
the border aside from the regular checkpoints.

When did the Berlin Wall fall?
The Berlin Wall was a barrier constructed to prevent the
emigration and defection from East Berlin and the German Democratic Republic (GDR) to the western part of
the city. It became also a symbol of the “Iron Curtain”,
which divided the communistic administrated Eastern Europe from Western Europe. In … the Berlin Wall fell after
28 years of existence. One year later East and West Germany were reunified.

When did the Greek government announce the construction of the Evros wall?
After having an agreement with Frontex, who took the
guard on the borders of Greece and Turkey, the Greek
government decided to build a wall on the land border
with Turkey on the Evros river. The action was a reaction
to the illegal immigration to Greece through the common
border. It is stated that over 34.000 illegal immigrants
crossed the border in nine months. Most of the immigrants come from Muslim countries in Asia and Africa.
The Turkish government declared that it shares the concerns of its Greek colleagues. The intention of the Greek
government became a problem in the EU, opening again
the discussion about “Fortress Europe” (literally and figuratively).

When did the West Bank barrier construction start?
The West Bank barrier, 720 km long, separates the territories of Israel and Palestine according to the Green line between the two states. Called a “security”, or “anti-terrorist”
fence in Israel, it is referred to as a “racial segregation wall”
in Palestine. The barrier is related to the Second Intifada
which started in 2000, a period of intense violence between Israeli and Palestinian. The barrier has been object
of several court and International institutions‘ interventions. In June 2004, the Supreme Court of Israel ruled that
a portion of the barrier west of Jerusalem violated the
rights of Palestinians, and ordered 30 km of existing and
planned barrier to be rerouted. On July 9, 2004, the International Court of Justice issued an advisory opinion that it
is a violation of international law. At the beginning of September 2004, Israel started the southern part of the barrier.
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Answers
The Wailing Wall

9th century BC

The Great Wall of China

5th century BC

Constantine the Great build a 2.8 km wall when moving the capital of the Roman Empire from
Rome to Constantinople.

306–337

The Walls of Blachernae (in Constantinople) fell under the Ottomans‘ attack.

1453

The first of the Belfast peace lines was built.

1969

The wall of Roma neighborhood in Kazanluk was built.

1978

Pink Floyd released the movie “The Wall”.

1982

The last fortification of the Moroccan wall was built.

1987

Switzerland rejects the EEC accession through referendum.

1992

Euro-tunnel Shuttle launched for the first time

1994

The constructions of the West Bank Wall begin.

2003

The Spanish government constructed the 3rd fence in Mellila border wall.

2005

The Greek government announced its intention to build the Evros wall.

2010

Borders time line
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Saving the Fairy Tiger
The participants are divided into groups and are given
roles of diplomats from two neighbouring countries
with tense relations. They need to solve an environmental problem and save the Fairy Tiger, which is near
to extinction.
Goal
■■
Presenting the effect borders and international relations might have on the environment and biodiversity
■■
Demonstrating the complex and inter-related dimensions of international relations
■■
Developing negotiation and argumentation skills
Type of Activity Role play
Time Requirements 90 – 120 minutes
Room/Space Requirements Room which is big enough
to allow group work and work in plenary
Group Size 10 – 20
Age Group 16 +
Materials Needed
Case description
■■
■■
Description for each group
■■
Map

PROCEDURE
Preparation
Copy the case description and the descriptions for each
group so that each group has 3-4 copies.
Instructions
Step 1: The group is divided into 3 subgroups: Silvesterland delegation, Greslandia delegation and Hosting Committee. If the group is bigger, you can also introduce
groups of observers, environmental activists, pro-sovereignty union etc.
Step 2: Read the case (below) out loud for everybody.
Then split into the groups, allocate the group descriptions
and give time for them to read and discuss the material.
Each group has to draw up a strategy on how are they going to approach the forthcoming negotiation meeting, list
concrete suggestions and allocate roles within each group.
Step 3: The negotiation meeting should be started and led
by the hosting committee, following the procedure described in their task. The facilitator should not intervene
until the meeting is over.
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Debriefing and Reflection
Once the negotiation meeting is over and agreements have
been signed (or not), ask people to get out of their roles
and discuss:
Are you happy with the result?
■■
■■
Was it hard for you to stay in the role, to argue your
point and to compromise?
Was it easy to stay on the environmental level and could
■■
it be discussed separately from the other issues the countries share?
Do you think the case could emerge in real life? Refer to
■■
the real case, described in → Material.
Is the result of the negotiation meeting realistic? Why?
■■
What would be different?
While arguing, were you taking into consideration the
■■
instructions by your prime ministers? What about the
people who elected you?
What do you think is more important – protecting nature
■■
or keeping the borders intact?

Info Box
A similar case in reality
The borderline between Poland and Belarus in Europe crosses one of the last and largest remaining
parts of the immense primeval forests on the continent: Belavezhskaya Pushcha / Białowieża Forest. It
is one of the few places in Europe where you could
see wisent, the heaviest animal on the European
continent. They were re-introduced in Europe with
wisents from zoos, as the last wild wisent was killed
in 1923.
About 2000 years ago wisents lived in most of
Europe, not only in the forests, but also roaming the
grasslands of Europe. The species is now endangered and has very limited genetic pool, which increases its vulnerability to illnesses. There are currently 800 wisents in the woods of Poland and Belarus. Yet a security fence keeps the wisent herds
physically and genetically separated.

Borders

Overview

THE CASE
Greslandia and Silversterland are two neighbouring countries, which share a common ground border of over 200
km. The borderline crosses an old unique rainforest and
splits it in half. Both parts of the woods are designated
natural reserves, yet that means different things in the two
countries, as the legislation system differs.
The rainforest is the last place in this part of the planet
which the Fairy Tiger still populates, due to the specific
environmental characteristics the woods offer. The tigers,
however, have a very limited genetic pool and their numbers are decreasing. Experts say that the species could be

DESCRIPTION OF GROUP NUMBER 1:
Delegation of Silvesterland
You are representing the delegation of Silvesterland. It
consists of: the Minister of Defense, the Minister of Foreign Affairs, the Minister of Interior Affairs, a low-ranking
expert from the Ministry of Environment and experts and
advisers on migration, security and defense.
Although your group is concerned about the environment in general and the saving of the Fairy Tiger in particular, other issues are far more important for you and
these are the security of the border and the sovereignty of
Silvesterland. You have been instructed by the Prime Minister that no measures may be agreed upon that would
loosen up the discipline and the order of the border with
Greslandia.

saved if physical and genetic contact is ensured for the tigers from both sides of the border.
Greslandia and Silversterland have different political
systems and a long history of political tension. Although
diplomatic relations are in place, they seize up from time
to time, due to misunderstandings in connection to migration, economy and political views. The borders have thus
been physically reinforced with a stable fence, which
makes it impossible for humans and animals to cross it,
including the near-to-extinction Fairy Tiger.
An impartial international group is calling a meeting
between delegations of Greslandia and Silvesterland in order to try to solve the situation and save the Fairy Tiger.

to undermine the power of the Silvesterland state and
provoke rebels and demonstrations with the ultimate aim
of gaining independence.
There is no way you could find a compromise with the
borders, in the light of all these facts. Furthermore, you
have to be very careful of what the Greslandian delegation
suggests, as they are most likely trying to get you in a trap
and further undermine your authority and sovereignty.
The bottom line is that they are more important than
some kind of tiger. You are not very sure how impartial
the hosting committee is either, so you will probably need
to question the rules of the meeting.
Discuss your strategy and list possible suggestions how the
problem could be solved (or not). It might be helpful to allocate roles within the group. Try to guess what Greslandia will suggest and how are you going to respond.

You have to take into consideration that:
has made a lot of attempts to interfere with
your internal policy and it is almost proved that they support the opposition in your country, aimed at changing
the political and economic system of the country.
Greslandia is part of a strong (economically and political■■
ly) intergovernmental union, with which you prefer not
to mess with, as they are expressing negative opinions
about the way Silvesterland has been run all the time and
giving recommendations for changing the political and
economic system. However, open conflict with Greslandia also means open conflict with this Union and you
certainly don’t want that happening.
There is a Silvesterland minority in Greslandia, which
■■
you would like to support and develop, but this can only
happen if good neighbouring relations are in place. Furthermore, there is information about the illegal flow of
immigrants from Silvesterland to Greslandia. You suspect
that it is supported by the Greslandian government to
worsen your international image (and also use the immigrants for their low-paid labour force).
Greslandia is constantly trying to provoke conflicts with
■■
you. Last time they ceased diplomatic relations with
Silvesterland, blaming the Silvesterland government for
using force to dismiss the “democratic” union of Greslandian minority. Yet, you know that this union was trying
Greslandia
■■
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DESCRIPTION OF GROUP NUMBER 2:
Delegation of Greslandia
Your group represents the delegation of Greslandia. It
consists of: the Minister of Defense, the Minister of Foreign Affairs, the Minister of Interior Affairs, a low-ranking
expert from the Ministry of Environment and experts and
advisers on migration, security and defense.
Although your group is concerned about the environment in general and the saving of the Fairy Tiger in particular, other issues are far more important for you and
these are the security of the border and the country. You
have been instructed by the Prime Minister that no measures may be agreed upon that would loosen up the discipline and the order of the border with Silvesterland.
You have to take into considerations that:
Silvesterland is not a democratic country and although
■■
you have tried to support it, it still lacks basic democratic procedures and mechanisms, while the citizens of
Silvesterland are constantly being denied some of their
human rights.
You are part of a strong (economically and politically)
■■
intergovernmental union, the rules and principles of
which you have to apply. Furthermore, the border with
Silvesterland is an external border of the Union and has
to remain well-guarded, otherwise Greslandia might get
punished for that by the union.
There is a Greslandian minority in Silvesterland, which
■■

DESCRIPTION OF GROUP NUMBER 3:
Hosting Committee
Your group represents the International Committee that
will be hosting the negotiation meeting between Silvesterland and Greslandia. In the attempt to gather impartial
groups, the Committee actually consists of some indifferent participants and two biased parts:
One part which has political systems closer to Silvester■■
land and is in good trade relations with the Silvesterland
government. You tend to support Silvesterland in their
positions.
One part which is politically and economically connected
■■
to Greslandia and the intergovernmental union it is part
of. You tend to support Greslandia in their positions.
However, the whole Committee is determined to find
■■
solution for saving the Fairy Tiger, as well as to strictly
follow the rules of the meeting, which are as follow:
• Greslandia and Silvesterland both state their positions (the first to speak is chosen by lot).
• Concrete suggestions are taken from each presentation.
• Each suggestion is then discussed.
• Both countries have to have equal time to speak during the whole meeting.
• The Committee has to put in effort to not allow hot
discussion, conflicts and arguing.
• The Committee is also free to provide input and suggestions.
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you would like to support and develop, but this could only
happen if good neighbouring relations are in place. Yet
there is an illegal flow of immigrants from Silvesterland
to Greslandia. While you try to provide those immigrants
with basic human rights, you can’t do this forever and with
an unlimited number of people. It is also in violation with
the rules of the Union. As some kind of liberalisation of the
borders will most certainly enforce the immigration flow,
you certainly cannot allow that to happen.
On the other hand, Silvesterland has been treating the
■■
Greslandian minority very badly, even using force to
dismiss their democratic union. This has caused a break
in the diplomatic relations from your side and this wound
is not yet healed.
There is no way you could find a compromise with the
borders in the light of all these facts. Furthermore, you
have to be very careful of what the Silvesterland delegation
suggests, as they are most likely trying to get you in a trap
and make you compromise more than you would like. The
bottom line is that the security of your country and the international union is more important than some kind of tiger. You are not very sure how impartial the hosting committee is either, so you will probably need to question the
rules of the meeting.
Discuss your strategy and your list possible suggestions on
how the problem could be solved (or not). It might be helpful
to allocate roles within the group. Try to guess what Silvesterland will suggest and how are you going to respond.

If the negotiation is successful, the agreed suggestions
should be signed by both parties in a memorandum of understanding.

Sea
Greslandia

Silvesterland

Forest

Migration flow

Silvesterland Minority
Greslandia Minority

Border of the Union

Tools

Three sides to every story
Overview
Participants are asked to explore their feelings and
thoughts on migration through drawing while hearing
statistics on world migration and personal stories from
migrants.
Goal
Showing the personal stories that are behind every
■■
crossing of the border for economic immigrants
■■
Discussing the situation of immigrants and their relatives, the choices they are supposed to make
■■
Exploring the issue of immigration
Type of Activity Drawing exercise
Time Requirements 60 minutes
Room/Space Requirements A room with the possibility to project a movie
Group Size Unlimited
Age Group 12 +
Materials Needed
Computer, projector and loud-speakers
■■
■■
Paper and pencils for the participants

Debriefing and Reflection
When the exercise is over ask the group to sit down in a
circle. Ask them if they liked the exercise and raise the
questions:
Ask the participants to present the drawings and discuss
■■
differences between the two parts.
Does the number (214 million) give an idea of all the life
■■
stories that are behind it?
What made the greatest impression from the short statis■■
tical text?
What made the greatest impression from the films?
■■
■■
Is immigration a positive or negative process and why?
■■
Is immigration a local or global problem? Or both?
Tips for the Facilitation
If you have a friend who is an immigrant him/herself or
there is a person on the group who could tell their personal story with regards to immigration, you can ask them if
they want to tell their stories instead of/or together with
playing the movies. The closer the contact with the personal side of the immigration issue is, the better.

PROCEDURE
Preparation
Review the two following videos:
“Juan: an immigrant’s story”, accessible on
■■
www.youtube.com/watch?v=BAWpQaI-f84
„First person: Omar Bar“
■■
www.youtube.com/watch?v=NwuDqb_fiRg.
Check first to see whether they are appropriate for the
group or not. Note that the films are in English. If the
group does not speak English, search for another short
movie that tells a story of an immigrant from a first person point of view in an appropriate language.
Instructions
Step 1: Ask the participants to take paper and pens and to
draw in its upper half what comes to their mind when
they hear the following statement:
The total number of international migrants has increased
over the last 10 years from an estimated 150 million in
2000 to 214 million persons in 2011. 49% of them are
women. In 2009, more than USD 307 billion in remittances went to developing countries, representing some 74% of
total remittances. This is up from USD 83 billion and 63%
in 2000. (Source: International Organization on Migration, 2011)
Step 2: Play the two short movies. Then ask the participants to draw on the lower half what comes to their mind
based on the movie.

Three sides to every story
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Introduction to the topic

NEEDS AND LIFESTYLES
About people’s needs
There are certain basic needs all people around the world
have in common, such as the need for food, water, shelter,
and clothing. When people cover their basic needs, other
needs emerge which are related to their comfort, their
well-being, their psychological condition and their holistic
development. Thus, then comes the need for education,
sanitation, and healthcare which make the lives of people
more comfortable. Finally, there is also the need of people
to belong somewhere, to feel loved and respected and to
fulfil their personal potential. Maslow’s famous pyramid
shows a categorisation of different needs of people.

Peak
Experiences
Self-Actualisation
Psychological Needs
Safety Needs (comfort)
Basic Needs (survival)

Lifestyles: a matter of choice or/and a
matter of necessity?
Different people define and thus satisfy their needs in different ways and to a different degree. People might live in
very different types of accommodation, eat different kinds
of food and wear different clothes. To provide a few examples, people in small towns in Europe live in two-floor
houses made of concrete or wood, whereas in many countries in Africa, in particular in the countryside, people live
in huts made of materials which range from mud, brick, or
dung, to grass and stone, depending on the area. In Europe, the majority of the people live close to a health centre and a school; in many villages in Africa, especially in
the countryside, there are no health centres or schools.
And although going to school is part of the lifestyle of European children, in 2005, in the developing world, about
72 million children of primary school age did not attend
school. Some people live in a community or within big extended families and in other cases more individualistic
lifestyles have emerged. Generally speaking, one could say
that the way people live reflects their values and attitudes.
In many cases however, the different lifestyles all around
the world are determined by a number of factors such as
economical, geographical, cultural, and other factors.

In some cases people have the ability to choose their
lifestyles. In Europe there are people who choose to live in
a village instead of a big city, in other cases they choose to
eat only vegetables or more meat and fish. This is a conscious choice one can make after thinking about it. On the
other hand, we could also note that the fact that people
have the opportunity to choose does not immediately
mean that they make conscious choices. Research demonstrates that people are influenced in their everyday choices
by their surroundings and the mass media of communication (e.g. TV adverts etc.).
Nevertheless, it is important to understand that if that
is the case for people living in the North; this is not always
the case with the people all over the world. The majority
of the people of the planet do not have the opportunity to
choose their way of life. Millions of people live in absolute
poverty; they do not have permanent employment and
therefore they do not have a stable income. They have to
struggle to find clean water and ensure their everyday
meals. Between 2000 and 2009, 88 million children died
because of poverty, hunger, easily preventable diseases and
illnesses, and other related causes.

Material and non-material needs
“Being” or “Having”? As the 20th century witnessed an unprecedented rise in the increase of the material standard
of living first in the western nations and later in other
parts of the world, this seems to be a critical question. In
the year 2000, worldwide private consumption expenditures – the amount spent on goods and services at the
household level – had increased by four compared to the
year 1960. But do “more material acquisitions” bring us
more happiness? People work more hours so as to be able
to buy more things. However, in order to buy more materials they make sacrifices of non-material needs such as
the need for leisure time, the need to spend time socialising with their family and friends, the need to enjoy nature
and just sit back and relax. People complain about the
stress they live in, depression is a modern illness and the
consumption of medicines related to psychological causes
have dramatically increased. Furthermore, apart from the
psychological effects, there are many modern illnesses related to the aggressive pursuit of mass consumption such
as obesity. But this is not all. The 12 % of the world’s population that lives in North America and Western Europe accounts for 60 % of private consumption spending, while
the one-third living in South Asia and sub-Saharan Africa
accounts for only 3.2 %!
Last but not least, this lifestyle which is based on increased consumption gives rise to unease as there is growing concern about the depletion of non-renewable resources and the degradation of the eco-system since the
1960s. Nearly all the world’s ecosystems are shrinking to
make way for humans and their homes, farms, malls, and
factories. WWF’s Living Planet Index, which measures the
health of forests, oceans, freshwater, and other natural systems, shows a 35 % decline in Earth’s ecological health
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since 1970. These trends have led to the development of
the concept of Gross National Happiness and the Gross
National Happiness Index which is based on an attempt to
define an indicator that measures quality of life or social
progress in more holistic and psychological terms than
gross domestic product (GDP).
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Tools

Sailing to a New Land
Overview
The participants imagine they are sailing to a new continent, but to get there they must choose to cast nonessentials overboard.
Goal
■■
Evaluating what is essential for survival and development
■■
Separating wants from needs
■■
Connecting individual human needs and human
needs as human rights for everyone
Type of Activity Simulation exercise
Time Requirements 45 minutes
Room/Space Requirements: A spacious room where
participants will be able to sit in a circle comfortably
Group Size 8 – 20 participants
Age Group 11 +
Materials Needed
Envelopes
■■
■■
Copies of Wants and Needs cards
■■
Glue or sticky tape and sheets of paper

PROCEDURE
Preparation
Copy and cut out a set of Wants and Needs cards for each
group; place them in an envelope.
Instructions
Step 1: Ask the participants to imagine that they are
about to set sail to a new continent. There are no people
living there now, so when they arrive, they will be pioneers
establishing a new country.
Step 2: Divide the participants into small groups and give
each group an envelope with all the Wants and Needs
cards in it, explaining that these are the things they are
packing to take with them for life in the new country. Ask
each group to open the envelope, spread out all their cards
and examine them.
Provide a few blank cards and give the participants an opportunity to add some additional things they think they
might need or like to have.
Step 3: Explain that the boat is setting sail now and begin
a narrative like this:
“At first the trip is very pleasant. The sun is shining and
the sea is peaceful. However, big storm comes up suddenly,
and the ship is rocking. In fact, it’s about to sink! You must
throw three of your cards overboard to keep the boat
afloat.”
Ask every group to decide what to give up. Explain that
they won’t be able to get these things back later. Collect
the cards which have been „thrown overboard“, and put
them together in one pile.

Step 4: Return to the narrative:
“At last the storm is over. Everyone is very relieved. However, a weather report comes that a Category 5 hurricane
is heading straight for the ship. If you are going to survive
the hurricane, you must throw overboard another three
cards! Remember: don’t throw away what you may need to
survive in your new country.”
As before, collect these cards and keep them in a separate
pile.
Step 5: Return to the narrative:
“That was a very close save! However, we are almost at the
new continent. Everyone is very excited. But just as we
sight land on the horizon, a giant whale crashes into the
boat and makes a hole in the side. You must make the ship
even lighter! Throw away three more cards.”
Collect and put these cards into a pile. Announce that finally they have reached the new continent safely and are
ready to build a new country. Ask each group to glue their
remaining cards onto a piece of paper so that everyone
can remember what they are bringing to the new continent. Have you got all the things you need to survive, to
grow and develop well?
Step 6: Ask each group to hang their sheet at the front of
the room and explain what they are bringing to the new
land. After each description, ask the whole group: “Are
you missing anything you will need to survive? To grow
and develop?”
Debriefing and Reflection
Debrief the activity by asking questions such as these:
What did you like about this activity?
■■
■■
How did you decide what you could do without? What
was essential?
Were some decisions difficult? Which ones?
■■
■■
Were there any disagreements as a group on what to keep
and what to throw overboard? How did you solve these
disagreements?
Do all people have the same needs? Who may have dif■■
ferent needs?
What do you think about your final choices? Will you be
■■
able to survive in the new country?
Will you be able to grow and develop well?
■■
■■
How did your group decide what to throw away?
■■
Did the final result surprise you?
■■
If you had to do this activity a second time, would you
throw away any different things?
Emphasise that Human Rights are based on human needs:
the things that every human being needs to survive, grow
and develop well and live a life of dignity. Ask questions
such as these:
Did you have what you need to survive?
■■
■■
Did you have what you need to grow and develop?
■■
What things did you want to have but decided were not
essential?
Sailing to a New Land
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Emphasise that everyone has the same basic needs and
they have a right to meet them! Some needs are necessary
to stay alive, such as food, medical care, clean water and
shelter. But other needs are essential for people to live well
and develop. It is not enough for anyone just to stay alive.
Ask:
Which cards represent things we might want but don’t
■■
have to have for survival?
Which cards represent things we have to have for physi■■
cal survival?
Which cards represent things we might need to grow and
■■
develop well?
What would happen in this new country if you didn’t
■■
have _____? (Choose several different examples from the
cards.)
Tips for the Facilitation
In the box below there are also some empty cards that facilitators can fill in or ask participants to fill in.
Facilitators can ask participants to imagine that both material and non-material things that are written on the
cards weigh equally, so they will not be confused by the
instructions when they will be asked to choose which ones
to throw in order to make the boat lighter.

This exercise was partly taken from Compasito
www.eycb.coe.int/compasito/chapter_4/pdf/4_27.
pdf
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Info Box
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Needs of the children of the world
& our needs
This is a role play and discussion about the needs of
children in different countries of the world. At the beginning, participants read about the life of children
from different countries and then they play the role of
those children.
Goal
■■
Participants think about the needs of the children living in different countries of the world or even within
their own country and become aware of commonalities and differences in their lifestyles.
■■
Participants discuss their own needs and put their
lifestyle in a comparative perspective.
Type of Activity Role-playing game
Time Requirements 60 – 80 minutes, depending on
the size of the group
Room/Space Requirements A spacious room where
participants will be able to sit down in a circle comfortably
Group Size 10 – 20 participants
Age Group 11 +
Materials Needed
4 stories describing the lifestyle of a child from 4 dif■■
ferent countries of the world
■■
Blank paper slips
■■
Markers
■■
Pencils

PROCEDURE
Instructions
Step 1: Depending on the size of your group you divide
the participants into groups of 3-5 people. If the number
of the participants is not even, you can ask one person to
take notes regarding what was important for the group
during the discussion.
Step 2: You give one story to each group and ask them to
read it through.
Step 3: Then the group will play out the story. They will
decide who will play the protagonist of the story and the
rest of the group will also undertake roles that will support
the presentation of the story. Altogether they should try to
present a day of the protagonist. One of them will read the
text out loud. This should not take more than 5 minutes.
Debriefing and Reflection
Debrief the activity by asking questions such as these:
What are the differences among the different “protago■■
nists”?
What is the closest – more distant lifestyle compared to
■■
the reality of the participants?
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Do
■■

the protagonists have what they need?
do all of them have in common?
■■
Are the protagonists of the stories happy?
■■
What makes you happy?
■■
Do you have what you need?
■■
What

Follow-Up
Brainstorming session in groups of 3 about the question:
What do we need to live happily?
Participants are asked to note two things on a piece of
■■
paper: Firstly, what is absolutely necessary for them in
life; Secondly, what makes their life beautiful.
After they have noted those two things they stick their
■■
answers on a flip chart paper and they read the answers.
They discuss their answers.
■■
Creating your ideal life
are asked to draw a picture for their ideal
life or, alternatively, they are asked to write a short story
which will picture their ideal life.

Participants
■■

Needs and
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Overview

4 Stories
1. The Story of Roxy Freeman from Ireland
Until I was eight my family lived on the road, travelling
around Ireland by horse-drawn wagon. I was one of six
children, with three more half-sisters, and our family was
considered small. Having 12 or 13 children was common
among travellers in Ireland.
Instead of going to school, my siblings and I, like many
children from travelling families, were taught about the
arts, music and dance. Our education was learning about
wildlife and nature, how to cook and how to survive. I
didn’t know my time tables but I could milk a goat and
ride a horse. I could identify ink caps, puff balls and field
mushrooms and knew where to find wild watercress and
sorrel. By the age of eight or nine I could light a fire, cook
dinner for a family of 10 and knew how to bake bread on
an open fire.
Life on the road could be harsh. As a child with younger siblings I had to work hard: my daily routine included
fetching water, cooking and changing nappies. We also
struggled financially; my dad’s passion has always been
breeding Gypsy cobs. Sometimes he would get a good
sale, but a lot of the time we were penniless. Then we
worked as a family, fruit picking. One summer, I remem-

ber practically living off mushrooms as we worked on a
mushroom farm. We also picked daffodils; after about five
seasons I developed an allergy to the liquid in the stems
and my skin would blister on contact with it. Any money
we earned went straight to my mother and father.
Our life was always lived outside; working, playing and
socialising was all done around the fire or in the woods
and fields. Wet weather was a curse and we would huddle
up around a wood burner in one of the caravans. For
many years we had no electricity, no television, no radio;
nothing electrical. We had china dolls but no other toys.
And we played cards – thank God for playing cards! If it
wasn’t for them, I would have no mathematical ability
whatsoever.
Source: www.guardian.co.uk/lifeandstyle/2009/sep/07/
gypsy-childhood-prejudice-education

2. Napoga Gurigo from Ghana
Napoga Gurigo from Ghana lives in the village of Tammbuoog in the Tongo hills of Ghana. She does not know
her age but she is probably about 12. She is engaged and
lives with her future husband’s family. There is no clean
water in the village so every day Napoga has to get up at
5.30 am and walk to a muddy hole to get water for the
family.
Normally it takes six hours to collect water as she
must sit and wait before it accumulates in the hole and
clears up a bit. Animals also drink from the same waterhole and the water is very muddy. When she has filled the
buckets she then has to carry the heavy load home. Napoga likes the taste of the water collected from the hole although it is very dirty. She does not boil the water before
drinking it. Napoga does not go to school; collecting water
dominates her life.
In many countries children, particularly girls, are responsible for the collection of water. Girls as young as 10
years old may take the main responsibility for drawing and
carrying the family’s water. Collecting water is not only
physically strenuous but extremely time consuming. One

of the most serious effects is that girls are not able to attend school.
Source: www.globalissues.eu/pdfs/4_int_water.pdf
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3. Ζeki from Indonesia
I live in a house with my parents and siblings. Altogether
we are ten people and a cat. Our home is always bustling
with life and many people are always around which I like a
lot. A lawn and neighbours’ houses surround our house.
There are many shrubs and mum’s flowers in plant-pots. It
is one of the greenest houses in the neighborhood. Right
opposite to our house is a mosque and badminton
grounds. Every now and then in the afternoon, we ride a
bicycle to the playground or we go to play there with a
ball. Our street isn’t too busy because we live in a residential area and cars are restricted here.
We usually get up at dawn, around 5 am, pray and get
ready for the day ahead. Each of us has his or her breakfast
alone, mostly what has been left from dinner – rice or
something else. My school classes start at seven and finish
at twelve, then I go home and take a nap for about an
hour, then I do my homework and study. I sometimes go
biking with my friends from the neighbourhood or play
video games. We also have many books at home because
my dad works in a publishing house and brings a lot of
damaged books that cannot be retailed. I must also help at
home sometimes: rake the leaves or clean the bathroom,

for instance. The best place in the whole house is my room
that I share with my older brother. We have got one big
bed together. My family spends the evenings together –
we have dinner and watch television before we go to bed.
If any member of the family stays out late, he or she must
call. Nine in the evening is already considered late. When
we want to go out, we always have to ask our parents for
permission. Things connected with our belief are very important, especially the evening prayer. All boys have to go
to pray in the mosque in the evening. Reading the Koran
is also obligatory.
The story was taken from the tool “Through Other Doors”,
developed by the Czech organisation NAZEMI,
www.fairtrade.cz/en/5-/

4. Ben from Kenya
My family has 8 members, my parents, my 4 brothers and
sisters, myself and our aunt who also helps with our upbringing. We all lived together in a house. One of the
rooms was used as a living room and as auntie’s bedroom.
The second room functioned as bedroom and kitchen. In
the evening, we always laid the mattresses on the floor and
collected them again in the morning to save space. The
kitchen was in the corner, against the window, and it had a
fire stove for charcoal.
We got up between 6 and 7 a.m. – our dad used to
wake us up every day. We then mostly ran directly outside
to play, mostly football. I loved football and back then I
would do anything just to be able to play. I also enjoyed
ironing. We had a coal iron. But I did not like it when
there were too many clothes to iron.
I had to walk about five kilometres to school. We had
to be there by 7.30 a.m. at the latest because a late arrival
was always punished. We ran straight home after school.
My father was rather strict and he wanted us to have a
good education. He also paid lots of attention to cleanliness. When my feet were dirty, I had to wash them with
cold water. Yuck. He also used to check my clothes. Apart
from these rules, everything was quite fine at home. We
did not have electricity but that did not matter much to
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us. We had a radio that we used to borrow secretly when
father was not at home to listen to reggae. That was my
most favourite music. We also had a dog, which we used
to call Mbuta, a kind of fish. I actually do not know why
we called it that. It died at the age of 13 and then I was
very sad.
The story was taken from the tool “Through Other Doors”,
developed by the Czech organisation NAZEMI,
www.fairtrade.cz/en/5-/

Tools

The trip of a product:
natural and human resources
Overview
Participants learn about the production chain of products we use everyday. They reflect on how we depend
on/need people from other countries of the world and
the ways we are interconnected as our everyday choices
have an impact on many other peoples‘ lives. Furthermore, this is an exercise to reflect on the positive and
negative impacts of the consumption of a product, not
only on other people but on the resources all over the
world.
Goal
■■
Participants realise how their life depends on many
other people all over the world.
■■
Participants think about the interconnectedness of
the world.
■■
Participants think about the resources, natural and
human, needed to enjoy a cup of cocoa or a banana,
or to play with a soccer ball and wear a T-Shirt.
■■
Participants think about alternatives that they can act
upon and talk about actions they want to take in their
own lives to make the world a fairer place where they
will take into account the needs of other people.
Type of Activity Simulation exercise
Time Requirements 60 minutes
Room/Space Requirements A spacious room where
participants will be able to sit down but also big
enough for 20 people to move around
Group Size 10 – 20 participants
Age Group 10 +
Materials Needed
4 stories (bananas, soccer balls from Pakistan, Cocoa
■■
from Kenya, T-shirts from Thailand)
■■
Blank paper slips
■■
Markers in different colors
■■
Pencils
■■
A map of the world with the countries but not coloured

participated in its production before the product ends up
in their house.
The group discussion can be directed around the questions below:
What kind of material is this product made of; or how is
■■
it produced?
Who gathered the different materials necessary for the
■■
production?
Who made it?
■■
■■
How and to where was it transported?
■■
What was the final destination?
■■
How was it distributed?
■■
Where do you get it from?
Step 3: Each group is asked to prepare a flip chart paper
with their answers.
Step 4: The real story is given to them and they are allowed 10 minutes to read it through.
Step 5: Participants are asked to indicate the trip of the
product on the world map. The map will be in black and
white and it will only have the continents and the countries. Thus, participants will paint the countries the product passes through with one color and also draw little arrows to show the direction from the one country to the
other.
Debriefing and Reflection
Debrief the activity by asking questions such as these:
Was there something new that you have learned?
■■
■■
What was interesting for you to know?
■■
How much work is needed so that you can enjoy a banana, a cup of cocoa, or can play with a soccer ball and
wear a T-shirt?

PROCEDURE
Preparation
Facilitators can bring along the products that will be discussed; namely a soccer ball, bananas, a T-shirt and cocoa
and its products, be it chocolate or cocoa powder.
Instructions
Step 1: Participants are divided into 4 groups and they are
asked to choose one product out of the 4 (banana, soccer
ball, cocoa, T-Shirt).
Step 2: Participants are asked to think as a group about
the trip of the product they have and the people who have
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Follow up – Chain game

Little Toys
For a follow-up on the discussion about soccer balls, facilitators can also use the poem below. Thus, facilitators can
give participants a copy of the poem, one participant will
read it and then discussion can follow. Facilitators can ask
what the poem is talking about, what participants think
about the life of the children that the poem is talking
about.
Little girls and boys,
In grim factories –
Squeezed swarms of bees
Making toys.
Like a bear, the big boss
Is not one to play with,
He shows his teeth
At delays with each loss.
Little food, no school,
No dreams of a break –
Child as a tool.
On a holiday
With the toys they make,
Other kids will play.
Christos Christidis, Plain Sonets, Athena Press, 2009, p. 51
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Chain Game
All participants are distributed roles from the chain of
production of one or more products, depending on the
number of participants and the roles in the chain production of the different products (e.g. banana producer, packer, shop keeper, shareholder of a big company trading bananas etc.). Participants stand in a row the one next to the
other and questions are asked to which they will have to
answer by taking steps forward for YES or backward for
NO. The questions could be relevant to the living standards of those different people. Example: Do you have a
car? Do you have a house with 3 bedrooms? Can you go
for holidays once per year? Do your children go to school?
Do you have enough money for food? etc.
At the end of the game participants find themselves at different levels. Then, and as they stand at different positions
in the room the facilitator can ask them what this picture
shows. In addition, the people in front and the people at
the back can be asked how it feels to be at the front or at
the back of the room.

Tools

Banana flower and bananas ©Eugenia Vathakou

BANANA
Farmers grow bananas in plantations in Africa, Asia and
South America. People in those continents rely on bananas as part of their consumption and income. Farmers pick
the bananas when they are still green. Then the bananas
are transported to the packing station, cut in smaller
bunches, washed, labelled and packed in boxes for export.
The bunches are shipped in refrigerated chambers to prevent the bananas from ripening. After ripening in the receiving country’s facilities, the production chain of the banana ends at the shop where consumers purchase them.
Bananas are available all year round.
Most of the banana sector is controlled by five major
companies. A number of these large banana companies
have been accused of tax avoidance, misuse of transferpricing and making use of tax havens. It has been estimated that Dole, Chiquita, and Del Monte have paid only a
little over 14% of profits in taxes between them in the past
five years. Because many workers struggle with low wages,
they find it nearly impossible to earn the minimum wage
solely by working eight hours a day. The absence of labour
rights and significant difficulties for workers to form labour unions are common problems in the banana sector.
Workers who lose their jobs when joining a labour union
are often refused work in other banana plantations. Plantations are usually not safe working environments and the
use of chemicals (pesticides, herbicides, fungicides, insecticides) often affect the health of the workers. These

chemicals adversely affect the environment since they pollute soil, water and the surrounding areas. Deforestation,
lowering levels of biodiversity and soil fertility are also
known to occur as consequences of banana plantation expansion.

The trip of a product: natural and human resources
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SOCCER BALL
Some soccer balls that are used in Europe are made of
cowhide leather. The manufacturing of those soccer balls
is organised by big multinational companies such as Nike.
Nike is the world’s leading supplier of athletic shoes and
apparel and a major manufacturer of sports equipment
based in the United States. The company is headquartered
near Beaverton, Oregon, which is part of the Portland
metropolitan area. However, the manufacturing of its
products may take place in different countries of the world
such as Pakistan where the cost of production is very low
due to the low salaries.
Around 80 percent of the world’s soccer balls are produced in Sialkot in north-eastern Pakistan – by hand. It
takes about an hour-and-a-half to sew together the 32
honeycomb-shaped pieces of leather or synthetic leather
with 650 stitches. The soccer balls are hand stitched by
adults and children in Pakistan. Many children in Pakistan
stitch leather footballs to help their family to buy food and
other items. Stitching means you have to sit still for a long
time and it strains your hands and eyes. However, football
stitching is better than many of the other jobs a child
could do. Some of those children go to school and school
costs money. If they didn’t stitch footballs they wouldn’t be
able to go to school at all. But many other children around
the world do not have time to go to school because they
work. They cannot even play with the toys they produce.
From Pakistan, soccer balls are shipped to distribution
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centres which are found in each continent. The production
chain of the soccer ball ends at the shop where consumers
will purchase them.
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T-Shirt Production © Südwind Agentur

T-SHIRT
The majority of t-shirts are made of 100% cotton, polyester, or a cotton/polyester. In many cases, big companies in
the USA and Europe out-source production to less advanced countries around the world. There they use foreign
labour because they do not have to pay as much as they
would for domestic labour and they do not have to follow
such strict labour laws. In certain cases t- shirts are made
by children who are being forced to work long hours with
no breaks for no pay or/and under dangerous conditions.
This social injustice seen in manufacturing is called
“sweatshop labour”. In developing countries, given these
conditions of manufacturing, the cost of production is
very low compared to the cost in other countries (1/5).
More and more people nowadays demand that the tshirts and other garments that they buy have been manufactured by people that have been paid a living wage, are
covered by health insurance, are free to collectively bargain for better pay and conditions, do not suffer discrimination, and work reasonable hours in a safe, clean working
environment.
However, it is difficult to monitor the chain of production. Virtually all retailers sell products by subcontractors,
who contract out some activities to other firms, about
which the retailer will know little without making a substantial effort. Consider, for example, the chain of production for one US retailer, JC Penney, in one country, the
Philippines. JC Penney infant and children’s apparel are

procured from an importer who gets them from a contractor who relies on subcontractors and home-based production. Through the chain of procurement/production,
JC Penney contracts with over 2,000 suppliers in more
than 80 countries, each of whom may subcontract to other
producers.

The trip of a product: natural and human resources
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COCOA
Your chocolate comes from cocoa beans which come from
cocoa pods that grow on cocoa trees. Farmers grow cocoa
trees on small farms. The cocoa tree flowers and bears
fruit all year round, and produces large cocoa pods that
sprout from tree trunks and main branches. Each tree
produces about 20-30 pods a year. The cocoa pods have
approximately 30-40 seeds sitting in a sweet white pulp –
these are the cocoa beans. It takes a whole year’s crop
from one tree to make 454 grams (1lb) of cocoa.
When they’re ripe, the cocoa pods turn a rich golden
colour. Farmers cut them down from the trees, split them
open and remove the pulp and beans from the outside
husk. In order to get rid of the intense bitter taste, the
beans undergo a process of fermentation. After fermentation, farmers dry the beans. Then they clean the dried
beans from all impurities such as dirt, dust or small pieces
of bags and sort out and grade the damaged or wormy cocoa beans from the rest. After that, they pack them into
sacks and present them to intermediaries, who re-sell
them to exporters. The vast majority of beans are not
processed in their countries of origin – be it for the lack of
technology or due to high custom duties imposed on
processed cocoa. The beans are then transported to countries where processing takes place. The next step in the
process of chocolate production is roasting. It is carried
out at temperatures from 80 to 130 °C and it takes 10–20
minutes, depending on the quality of the beans. Roasting

89

is crucial for the unique cocoa flavour – during roasting,
moisture is reduced, the typical bitter taste is removed and
the colour of the beans is changed. The next steps involve
crushing and grinding. Remnants of husks and germs are
removed from the pulp, which is further processed. It is
ground in special cocoa grinders to disrupt the cellular tissue. Thick creamy paste, which is the basic ingredient for
the production of cocoa butter, cocoa powder and chocolate, is produced. The paste is then pressed. The pressed
fat, called the cocoa butter, is used not only in chocolate
production, but also in cosmetics and the pharmaceutical
industry. Cocoa powder is produced by grinding the remaining press cake, which still contains some fat.
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Compass Rose
Overview
As a ship compass helps us to find our bearings in unfamiliar terrain, the compass rose will be useful in our
trip of learning about the different lifestyles in the
world. It can be used to organise our discussion and explore questions about the causes and consequences of
different lifestyles with regards to the natural, economic, social and political environment (decision-making
process). All these factors are interconnected and the
compass rose helps us to understand this in practice.
Goal
■■
Participants will explore the factors that contribute to
the constitution of different lifestyles.
■■
Participants will realise the commonalities among
many different situations; all economic, social/cultural, environmental, political factors are common at
a global level.
■■
Participants will realise the complexity involved in the
ways people live in different parts of the world.
■■
Participants will be encouraged to create a vision of
the future and thus actively think about how things
can change.
Type of Activity Group discussion
Time Requirements 60 minutes
Room/Space Requirements A spacious room where
participants will be able to sit in a circle and discuss
but also work in different groups
Group Size 10 – 20 participants
Age Group 11 +
Materials Needed
Copies of the development compass rose for each
■■
group or the compass rose drawn on flip chart paper
■■
Photos presenting different lifestyles including also a
short description of the picture
■■
Flip chart papers for all the groups
■■
Markers in different colours

PROCEDURE
Preparation
If you do not have printed copies of the compass rose you
can draw the compass rose on 4 flip chart papers so as to
give one copy to each working group that will be formed
during the exercise.
Instruction
Step 1: Participants are introduced to the compass rose
framework of discussion and how this can be a tool to help
us explore the causes and consequences of different lifestyles. Facilitators explain that the lifestyle of people depends on many factors related to nature, economy, culture,
politics and the interrelationships among all those factors.
Step 2: Participants are divided in 4 groups and are given
one flip chart paper with the Compass Rose on it and one
photo which reflects a certain lifestyle. Facilitators could

also display the photos and ask the groups to choose one
photo which interests them. Then, they are asked to brainstorm and generate questions related to the 4 points of the
compass and the correspondent answers which both they
should write down on 2 blank flip chart papers. (20min)
In order to help the groups in their discussion, facilitators
can also give them the following questions related to the 4
main points of the compass and the diagonal points.
Questions about the 4 main points of the compass rose:
Natural environment: The questions about the natural environment concern the impact of different lifestyles on the natural environment as well as the impact of the environment on
the way people live, the relationships of the living things (including people) and the environment: energy, water, soil, air.
Economic environment: Here the questions are related to
the cost of different lifestyles. It is also related to money,
buying and selling, trading, ownership. How do people
make a living?
Social environment: These are questions about people,
their traditions, culture and the way they live. Furthermore,
questions about gender, race, religion, disability and age affect relationships. How much does their culture, age, or
gender affect their lifestyle? How do people perceive them?
Who decides: Questions here could be related to those
who make decisions, as well as those who benefit or lose
from those decisions. What policies should be developed
to meet the needs of the people on the photos? Are they
represented at the decision-making level and by whom?
How much can the people portrayed in different photos influence the decision-making process that affects their lives?
Examples of diagonal questions
the relationship between the Natural – Economic environment: What is the impact of economic
activity on the natural environment? Is this activity
sustainable?
What is the impact of the natural environment on the
■■
local economy?
Regarding the relationship between the economic and the
■■
social environment: What economic opportunities are
there? Are they accessible to all people?
Regarding the relationship between the social environ■■
ment and the decision making process: in what ways are
people organising to influence change?
Regarding the relationship between the decision-making
■■
process and the natural environment: will the environment be protected for future generations? What will be
the impact of a certain policy on the environment?
Regarding
■■

Debriefing and Reflection
share their questions and answers – each
member of a team can read one question and answer at a
time (10 min).

Participants
■■

Compass Rose
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among more photos the one that will be more interesting
for them.
Additionally, they can ask the participants to think of a
certain lifestyle, bring a photo about it and share in the
class.
The exercise can be adapted to the age group; for example,
for younger children the questions could be prepared by
the facilitator and given to the children who will only work
on the answers; or the diagonal points could be omitted
for children younger than 13 years old.

■■
Participants

pose questions to each other, complement
their lists of questions and answers and discuss points
risen during the discussion they had in groups.

Follow-Up
For the last part of the exercise participants could be
asked to work in the same groups how things could be improved in every situation, actively thinking and formulating their vision for those situations.
Tips for the Facilitation
Facilitators could also change or complete the photo set
included in this module. They can choose, for example,
photos reflecting the lifestyle of different migrant communities living in their country too. In the case of an enriched photo set, the 4 groups will be able to choose from

You can find more information about the compass rose
at this website:
www.teachandlearn.net/teachglobal/cc/u2/a3/

E

W

S
As a ship compass help us to find our bearings in unfamiliar terrain, the compass rose will be useful in our trip
of learning about the different life styles in the world. It
can be used to organise our discussion and explore questions about the causes and consequences of different life
styles with regards to the natural, economic, social and
political environment (decision-making process). All
these factors are interconnected and the compass rose
helps us to understand this in practice.
The four main compass points represent:
Natural / ecological questions
■■
South  Social and cultural questions
■■
East  Economic questions
■■
West  Who decides? Who benefits? i.e. political
questions
■■
North 
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Natural
These are questions about the environment –
energy, air, water, soil, living things and their
relationships to each other. These questions are
about the built as well as the ‘natural‘
environment.

Economic
These are questions
about money, trading, aid, ownership,
buying and selling.

Social
These are questions about people, their
relationships, their traditions, culture and the
way they live. They include questions about
how, for example, gender, race, disability, class
and age affect social relationships.
Furthermore, there are the diagonal points too which
highlight the relationship between the 4 main points. For
instance, NE raises questions about how economic activity impacts on the natural world; SE raises questions
about the relationship between economic activity and
people’s lives.
Participants in the exercise after they will discuss and
analyse the causes and consequences of the different life
styles they will also be invited to create a vision for the
future of the people they will have been discussing about.
They will have to think about what should change and
how that change could be brought about. Furthermore,
they will have to think about what THEY can do to contribute to this change.
Four photos reflecting different lifestyles including a
short description

Needs and
Lifestyles

N

Compass Rose

Who decides?
These are questions
about power, who
makes choices and
decides what is to
happen; who benefits
and loses as a result of
these decisions and at
what cost.

Info Box

© Maro Kouri

the communities to which they come.
Roma children do not go to school, instead they are taught
about the arts, music and dance and learn about wildlife
and nature, how to cook and how to survive. They work,
play and socialise around the fire or in the woods, the
fields and the streets.

Market scene from central Uganda
This is a stall set up by women in a village in central Uganda selling a range of fresh fruits and vegetables. Most market trading is done by women and is an important source

of family income in an economy based on agriculture.
Markets are also important meeting places for family and
relatives.

© Eugenia Vathakou

The life of Travellers
Roma people very often do not stay in one place but they
travel around, living a life outside. They live in caravans or
in rough accommodations close to urban settlements.
Very often they live by selling different agricultural goods
which they buy from producers, they work in farms or
they provide other manual labour which is requested by

Compass Rose

92

©Südwind Agentur

Garbage Collectors in Ghana
According to the UN the world produces 50 Million tons
of electrical waste every year. The main producers are the
EU and the US. About 70 % are transported to Asia and
Africa, although this procedure is illegal. In some areas in
Ghana, this waste harms people and the environment re-

markably. Since the local people don’t have other possibilities to earn their living, they burn the waste to receive the
raw materials.

© Maro Kouri

Homeless people
Homeless are people unable to acquire and maintain
regular, safe, and adequate housing. People with low
income or no income who do not possess a house cannot afford to pay for rent and thus they end up living
and sleeping on the street. Nowadays, with the financial crisis badly hitting the EU, the number of people
living in the streets in capital cities like Athens, Paris
and Brussels has increased considerably. There are
cases where people cannot pay their monthly obligations for their house loans and the banks take their
houses. Homeless can be people of every age and even
families.
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Forest of feelings
Overview
This exercise will help the participants to reflect, discuss and better understand the difference between material and non-material or emotional needs.
Goal
■■
Participants will explore the difference between material and emotional needs.
■■
Participants will reflect on the importance of emotional needs and how happiness/sadness/anger are
related to material things.
Type of Activity Drawing exercise
Time Requirements 30 minutes
Room/Space Requirements A room where participants will be able to sit comfortably is necessary.
Group Size 10 – 15 participants
Age Group 8 +
Materials Needed
A CD player and a CD with soft music
■■
■■
Flip chart paper
■■
Markers
■■
A4 paper in different colours
■■
Scissors

ings. Facilitators could also use papers in different colours
cut in the form of fruits.
Debriefing and Reflection
Participants discuss/explain their drawings.
What makes you experience those feelings?
■■
■■
How do material things influence our feelings?
■■
How does this happen?
■■
Why our happiness sometimes depends on material
things?
What are other things (e.g. non–material) that can make
■■
us happy?
Tips for the Facilitation
This exercise focuses on non-material, emotional needs
and it might happen that for some participants it could recall not always pleasant experiences; therefore, it is important to create the appropriate environment for participants
to feel safe and relaxed so as to share their feelings and
thoughts. Furthermore, facilitators could explain to participants that if someone does not want to participate in
this exercise, they can abstain.

PROCEDURE
Preparation
Facilitators prepare paper trees on flip charts using different colours.
Facilitators will prepare the atmosphere for the exercise.
Soft, relaxing music will be played in the background.
Instructions
Step 1: Facilitators should lead the relaxation exercise.
Participants will be asked to sit comfortably, close their
eyes and relax by doing some simple breathing for about 5
minutes. They will be instructed to breath deeply and
slowly. The instructions for the breathing exercise could be
as follows: “Sit comfortably with your back straight.
Breathe in slowly through your nose filling your lower abdomen with air. Exhale through your mouth, pushing out
as much air as you can while contracting your abdominal
muscles. Continue to breathe in through your nose and
out through your mouth. Try to inhale enough so that your
lower abdomen rises and falls.”
Step 2: After this breathing exercise, participants are
asked to think for 5 minutes about what makes them happy, sad and angry.
Step 3: Then, they are given markers and papers (A4) and
they are asked to draw a picture for each of their feelings
(happiness, sadness, anger).
Step 4: Facilitators put the drawings of the participants on
the trees they have drawn so as to make a forest of feelForest of feelings
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Media and Media
Consumption

Introduction to the topic

MEDIA and MEDIA CONSUMPTION
in a globalised world
Today’s media world
The traditional definition of literacy, when print was the
supreme media format, was the ability to decode, understand and communicate in print. But the world has
evolved, and print is no longer the dominant media format. That role has been usurped by electronic media. To
be literate today, people must be able to: decode, understand, evaluate and write through, and with, all forms of
media as well as to read, evaluate and create text, images
and sounds, or any combination of these elements. In other words, literate individuals should possess media literacy
as well as print literacy, numeral literacy and technological
literacy.
Media is changing. Sometimes our children understand
the new ways of media better than we do, but this doesn’t
make us incapable. The basic skills that they should develop are the same as they were 20, 30, 50 years ago; the only
difference is: these skills are much more important nowadays. As the world gets smaller, it is vital to understand its
ways, news, people, and culture. It is not about reading the
newspapers about our own country or region any more
and reading some pages of foreign affairs afterwards. Our
food may come from the other side of the world, and might
be contaminated, we might support child labour by buying
our clothes, the situation in an African country may influence our economy in two weeks. The illusion that it doesn’t
really affect us is over. Africa and South-East Asia are as
close as the next town, and not taking responsibility may
cost us a lot. How should we know what is going on? The
media, and the basic skills of media consumption – criticism, understanding text and visuals, gathering background
information etc. – are essential.
Media is where the news comes from
While in some countries professional mass media is
becoming more and more unprofessional, and in some
other areas professionalism means manipulation, on the
other hand, the information channels of networked society
are getting more and more advanced. While the professional standards of journalism as we knew it in the 20th
century are being lowered in general, and only some towers remain committed to their principles(e.g. BBC, The
New York Times etc.), our networked society has
strengthened in spreading, commenting and analysing the
global news. NGOs, volunteers of community media (radios, websites, online TV), documentaries, film makers,
experts, publicists, and all kinds of bloggers are more and
more active. The culture of sharing and new ways of involvement are taking over.
Media is where we are target groups of advertisements
Advertisements influence our lifestyles, consumption,
way of thinking, votes, and customs. We are targeted with
products, causes, programmes by companies, the civil sector, and politics. If we understand how they work and how

they can affect us, we will be able to think and act independently.
Media is where entertainment comes from
There are hundreds of arguments, papers and studies
on how TV shows, music, and movies affect us, or even
how they harm us. We cannot remain unilateral receivers.
Media provides knowledge
Media provides knowledge and sometimes entertains
with the illusion of providing knowledge, e.g. the number
of TV channels that broadcast ‘infotainment’ is increasing.
Knowing the difference between an infotainment show
and a real documentary is one of the basic skills of mediaconsumption and enlightened media-consumption can
slowly change the media itself. Does Discovery Channel,
NatGeo or History Channel provide us with real knowledge? Our students should know the difference.
Media is where we act
Sharing our thoughts, information, and opinions can
make a change. It can change the consuming habits of our
acquaintances, raise awareness, or even make our politicians behave and act differently. Simply showing that we
care about wars, poverty, exploitation, human rights and
the environment can make a change in certain cases.
Blogs, online communities, the web2 phenomenon, social
media, phone apps etc. are new ways of media that we
have to learn to use. They are also a new way of involvement, and of strengthening active citizenship.

Media Education
The basic principles of Global Education – Active Citizenship, critical and independent thinking, co-operation,
sharing, responsibility – are essential in teaching the
mechanisms of media and media consumption.
Media Education encourages a probing approach to
the world of media: Who is this message intended for?
Who wants to reach this audience, and why? From whose
perspective is this story told? Whose voices are heard, and
whose are absent? What strategies does this message use
to get my attention and make me feel included?
Therefore basics of critical media consumption are:
knowing and understanding our democratic needs, inter■■
ests and rights,
questioning and understanding the interests of the media
■■
players,
critical thinking and the ability to gather information.
■■
Some of the tools introduced in the chapter provide
the chance to see ‘the other side’: to see how media content is produced, and to see the mindsets and methods behind it.
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Useful web sources:
Google search stories
is a useful tool when preparing a lesson plan. You can easily show the
students how you googled the information during the preparation.
This tool will record your search process on video and save it on
Youtube, and you can show them the video in class, or one can also
set homework and ask them to make their own google search video.
www.youtube.com/searchstories

Openbook
An online tool that searches facebook updates. It is a search engine
which basically works like google, plus providing you percentile data.
Openbook can be great help when we talk about networked society,
how people behave on social networks, etc.
youropenbook.org

Edupic

Sonia LIVINGSTONE – Leslie HADDON: Kids Online. Opportunities and Risks for Children. Bristol 2009.

Free photographs and graphics for education.
www.edupic.net

Ruth MATTHEWS – Jo LALLY: The Thinking Teacher’s Toolkit,
Continuum Publishing Corporation 2010.

Google News Time Line

W. James POTTER: Media Literacy. Sage Publications 2011.
Willard H. RICHARDSON: Blogs, Wikis, Podcasts, and Other Powerful Web Tools for Classrooms. Corwin Press 2010.
Jennifer A. SANDLIN – Peter McLAREN: Critical Pedagogies of
Consumption. Routledge 2010.

A news feed presented in a time line; great for working with tools like
the Global Time Line.
newstimeline.googlelabs.com

Information is Beautiful
Info-graphics on the blog of the world’s greatest info-graphic geek.
It’s really beautiful.
www.informationisbeautiful.net
Media expert Kirstin Butler is writing a novel: “an adaptation of
Gogol for the Google era”, called Dead SULs. Gogol’s “souls” have
been replaced by SULs – Suspended User Lists – from a certain social network. And one desperate entrepreneur, determined to make
his way in the high-altitude scene of tech start-ups and paper millionaires, will do anything to collect as many of them as possible. The
novel is under construction, but it’s website is already on. Excerpts
can be read online, and the site is a great resource on the topic of
contemporary media usage for teachers and students as well. It also
exciting to see how a novel is born (on the authors blog).
deadsuls.com

Reflections of Us
Reflections of Us is a whole lesson plan-kit from New Zealand about
the image of mother country in the media in 12 lesson plans. The
package about new Zealand is easy to adapt to any country. Worth
taking a look for gathering ideas or adapting the whole package.
media-studies.tki.org.nz/Teaching-media-studies/Teaching-junior-media/Reflections-of-Us

Inter-cultural Resource Pack
The resource pack focusing on inter-cultural education is free to
download. It is an outcome of Latin American joint project.
interculturalvoices.wordpress.com/activities
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Dead SULs

Tools

Pictures and stories
Overview
Participants will reflect about pictures and the variety
of stories behind them.
Goal
Learning to read and interpret pictures.
■■
■■
Discussing ideas on global issues.
■■
Learning to describe something and to take notes.
Type of Activity Mapping exercise
Time Requirements 40 minutes (up to 80 minutes with
possible follow-ups)
Room/Space Requirements A spacious room where
participants will be able to sit in a circle and discuss, but also work in different groups
Group Size 10 – 15 participants
Age Group 15 +
Materials Needed
Selection of different pictures and advertisements out
■■
of magazines

PROCEDURE
Preparation
Step 1: Choose a set of global issues pictures from magazines or newspapers (or print out pictures found on the
internet). Use pictures from advertisements as well. It’s
best to use different kinds of pictures: documentary (e.g.
from a reportage), ads (composed, even manipulative),
NGO campaigns, political propaganda (from different
countries and cultures; e.g. India, China, U.S., Lybia, etc.)
and more.
Step 2: Cut the pictures in half horizontally or vertically,
one half per participant.
Step 3: Glue the picture halves onto cards.
Instructions
Step 1: Check if you have an even number of participants
present. If not, you will need to join in yourself.
Step 2: Shuffle the cards and hand them out.
Step 3: Ask the participants to observe their picture in silence and to make notes on the details.
Step 4: Ask them to think about how they could describe
these details to a listener.

■■
Movement/actions
■■
Writing

Step 6: Allow 3-5 minutes for the students to study and
memorise the pictures. They can put their pictures face
down on their chairs.
Step 7: The participants move around the room and talk
to each other, describing their half of the picture, trying to
find their partner.
Step 8: When they have found their partner, they look at
the whole picture together and discuss the following questions and write down the answers. Explain that this is not
a test, but rather a means of finding out how much they
already know. They do not have to get the answers ’right’
but they do have to use common sense. If they don’t know
the exact name of the place, for example, they should
make up a suitable one.
Step 9: Ask the pairs to share their results with the class
or to get into groups and tell each other the story of their
pictures.
Debriefing and Reflection
Debrief the activity by asking questions such as these:
Was there something new that you have learned?
■■
■■
What was the most interesting for you to know?
■■
Do you think you will look at pictures in a different way
in future? In what way?
Follow-Up
Each participant could write the story of the picture as:
A news broadcast
■■
■■
A blog post
■■
A letter of protest
■■
A draft (synopsis) for a movie (fiction)
Material
To-do list for analysing pictures
did this story take place?
■■
Who is involved? Name the participants.
■■
What is happening?
■■
Why is this happening?
■■
How could the situation be resolved?
■■
How did this picture make you feel?
■■
Can you find any similar situation in your life?
■■
Would you want to experience this? Explain.
Where
■■

Step 5: Elicit ideas and make a list of tips on the board. It
should include:
People
■■
■■
Scenery/background/context
■■
Topic
■■
Color
■■
Objects
Pictures and stories
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Destillation
Overview
Participants will critically reflect about the meaning of
messages.
Goal
■■
Learning to take notes
■■
Identifying key information
■■
Using multiple resources
■■
Developing independent research skills
Type of Activity Group work
Time Requirements 45 minutes
Room/Space Requirements A spacious room where
participants will be able to sit in a circle and discuss, but also work in different groups
Group Size 10 – 30 people
Age Group 15 +
Materials Needed
Blackboard or sticky board
■■
■■
DVD or PC for showing video (optional)

Follow-Up
Ask the participants to prepare a new article at home, using their notes, doing their own research (books, internet,
other newspapers, etc.).

PROCEDURE
Preparation
Prepare texts: articles, news, media coverage.
Instructions
Step 1: Draw a large filter funnel and beaker on the board.

Step 3: As soon as a pair is ready, one of the two comes to
the board and writes or sticks the words into the filter
funnel. The other pairs follow and from their selection can
add only words that are not already in the funnel.
Step 4: Start leading a debate on which five (or 10) words
to let through the filter funnel into the beaker. This should
be the essential words that capture or trigger the meaning
of the whole text.
Step 5: Each participant writes notes individually on the
basis of these final words.
Debriefing and Reflection
Debrief the activity by asking questions such as these:
Was there something new that you have learned?
■■
■■
What was the most interesting for you to know?
■■
Do you think you will recognise messages in a different
way in future? In what way?
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Step 2: The participants work on a given text (or video
news coverage, interview, etc.) in pairs. They should find
the most important words (5 to 10, depending on the
length and density of the text).

Tools

Developing a viral video
Overview
In this activity the participants will develop a short ”viral video”, which can be shared by a lot of people on the
internet.
Goal

Knowing
■■

what mass media misses
■■
Knowing what mass media is like
■■
Getting to know alternative communication channels
based on networked society
■■
Strengthening the idea of sharing
Type of Activity Experimental exercise
Time Requirements 45 – 90 minutes
Room/Space Requirements A spacious room where
participants will be able to sit in a circle and discuss, but also work in different groups; Internet access is necessary
Group Size 10 – 30 people
Age Group 15 +
Materials Needed
Toy figurines (e.g. Lego)
■■
■■
Online computer
■■
Camera (optional)

PROCEDURE
Preparation
You should prepare to:
Screen/show a professional TV-commercial;
■■
■■
Screen/show short online videos;
■■
Start a movie project in a basic, easy-to-use software (like
iMovie), creating a title, ready for importing a movie;
Prepare sheets of causes and websites of NGOs related to
■■
those causes.
Instructions
Step 1: Show a good viral internet video that promotes
something (a charity, an NGO, a cause, a cultural festival
etc.). Example: Amnesty TV Episode One. Ask the participants if they know the expression ’viral video’. Explain it.
Compare the ad with the internet video. Ask them what
the advantages are of using a viral video. Besides other answers (like: it’s cheap) it is important to highlight the following:
Involves people
■■
■■
Straight, simple, frank
■■
Not made by professionals
■■
Not using professional manipulative tools
Step 2: Show an example of a professional ad (NGO,
cause, political or commercial) that uses a lot of manipulative elements.
Example:
Nutella ad www.youtube.com/watch?v=RpNLUFA34iw&fe
ature=related Ask the participants to count the manipula-

tive elements (larger than life, models instead of everyday
people, false ideals, lights, environment, music, professional cutting, effects, photoshop, make-up, unnatural way
of speaking, etc.).
Step 3: Ask the participants to make a viral video promoting a cause, using toy figurines. They can all work together
or in two groups. Put the sheets on the wall and ask them
to choose a cause. Leave them 15 minutes to look for information on the websites of NGOs related to the causes.
Examples:
Bicycles
www.cycling-embassy.dk
www.ibiketo.ca
www.copenhagencyclechic.com
www.lcc.org.uk
Saving energy
www.energyquest.ca.gov,
www.energysavingtrust.org.uk
Recycling
http://celluxcsoport.blogspot.com
www.recycling-guide.org.uk
Education in Africa
www.skutecnydarek.cz/c/vyber-podle-typu/skolstvi/
www.schoolsforafrica.com
Start to talk about what your message would be, and what
will make it viral (humour, personal ties, inspiring
thoughts, innovative visual design etc.). The participants
should develop the video, but it must be shorter than
2 minutes! (See the example: Pollution awareness video:
www.youtube.com/watch?v=47_FP1j5BnM)
Step 4: Upload the video to a web2.0 or social site
(YouTube, Facebook, Tumblr, etc.) and start sharing. Discuss the efficiency of each way.
Debriefing and Reflection
Debrief the activity by asking questions such as these:
Why do some organisations make open calls for the peo■■
ple to make videos, poster designs, logos, etc?
Summarise the difference between online communication
(professional communication experts ’manipulating us’) vs.
sharing (people to people, networked society).
Follow-Up
After a few days, measure the number of people who
share the video and talk about their motivation (why they
share and recommend the video or the cause).
You can also try to measure the speed of a successful viral
campaign: e.g.: How many days does it take for a Swedish
or French viral video to be seen in your country?

Destillation
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Using toy figurines you can work with the built-in camera
of any laptop, or a simple webcam, even a cell phone. Using the built-in camera is the most efficient because you
can record directly onto the software you will make ’final
cut’ with, without importing it and dealing with file-extensions. You can use digital titles in the software, or you can
be creative using titles written on paper, or made of objects.
Recommended easy-to-use software: iMovie, Windows
Movie Maker, Avidemux (freeware), ShowBiz
List of further possible topics:
cars in the city
■■
Xenophobia
■■
Fairtrade
■■
Domestic violence
■■
Human Rights
Less
■■

Info Box
Online tools for children for making short cartoons:
Xtranormal: www.xtranormal.com/
Nickelodeon Toon Twister 3D, Go Animate:
goanimate.com
Aniboom:
www.aniboom.com/shapeshifteranimachine.
aspx
Links to viral videos
A teenager’s viral video about bullying:
www.nbcactionnews.com/dpp/news/national/
Teens-viral-anti-bullying-video-raising-awareness-youtube
Bike Rack Rap
www.youtube.com/watch?v=eoFFg0W9UME
French anti-AIDS campaign
www.viralviralvideos.com/2011/04/07/frenchaids-awareness-video/
Crazy Leaders (Amnesty International)
www.youtube.com/watch?v=KjPcanItDbI
Links to some commercial videos:
Guinness
www.youtube.com/watch?v=-pgA8Z7lFVE
McCain/Palin political ad
www.youtube.com/watch?v=bVIaqCjvLpU
Honda CRV
www.youtube.com/watch?v=OtmfMSWTW3I
Raiffeisen
indavideo.hu/video/Bena_reklam_az_osztrak_
futballvalogatottal

Info Box
What is a viral video?
Viral videos are short videos shared by lot of people on
the internet. The most typical viral videos are funny,
short, private videos on a public site like YouTube or
Vimeo. People start to share the video via email, social
media, blogs and it becomes viral in a few days; thousands of people watch and share them all around the
world. Due to some researches, ten years ago the most
popular issues were funny videos about pets, and socalled ’fails’. In the last 10 years some organisations and
advertising agencies have started to use this phenomenon, and make viral videos. This is a cheap and efficient
way to get people’s attention. Professionals learned that
the main strength of a good viral video is its private
voice, its being straightforward, and that it can carry
content that would be inapropriate in a TV broadcast. In
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2007 Nike made a spectacular and expensive video (using more adult content than they would in a TV-commercial) but they had to face the fact that a no-budget
video was way more popular that year: employees of a
nonprofit organisation taped themselves dancing in their
office after a succesful fundraising event with a cheap
camera. The video reached over 3 million views and the
organisation gained new donors.
Media experts say that people have had enough of professional manipulation tools, they don’t like being manipulated all the time. They like the humanity and the
frankness in viral videos, and they would like to share.
Sharing is participating.
Typical awareness-raising virus videos can be seen on
Amnesty International’s Amnesty TV:
www.youtube.com/user/HumanTV

Media and Media
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Tips for the Facilitation
This tool can be split into two parts:
(1) In the first part of the workshop you can talk about viral campaigns and show examples, then begin choosing a cause and starting to think about the actual video’s concept plan. This gives a chance to think and
have more creative ideas.
(2) On the second occasion, the participants can make the
video, share it, and do the follow up. This also gives a
chance to call an expert from one of the NGOs involved in the cause to the second workshop and ask
his/her opinion.
The tool is a great opportunity to talk about how mass
media works and targets us, and how the new ways of
sharing can change this.

Tools

Phoney words
Overview
In this exercise the participants will critically reflect on
the manipulation mechanism of advertisements.
Goal
Identifying fake expressions
■■
■■
Identifying sensational phrasing
■■
Learning the mechanisms of advertising
■■
Gathering information
Type of Activity Mapping exercise
Time Requirements 30-40 minutes
Room/Space Requirements A spacious room where
participants will be able to sit in a circle and discuss, but also work in different groups
Group Size 10 – 30 people
Age Group 15 +
Materials Needed
Paper or blackboard (preferably a sticky board)
■■
■■
Vocabularies, dictionaries, lexica or internet

PROCEDURE
Preparation
your participants to collect special phrases from TV
ads for the next occasion; words that are very scientific,
or sound scientific and seem suspicious. It is enough if
they collect 2 or 3 words/person.
Prepare the rules and principles according to advertising in
■■
your country: laws, advertising standards, principles, etc.
Ask
■■

Instructions
Step 1: Ask the participants for key words and write them
on the blackboard or papers.
Step 2: Ask the participants to form groups. Each group
should work on 2 or 3 words.
Step 3: Let the participants track the phrases (using vocabularies, lexicons, schoolbooks, wikipedia, google, etc.)
and write a brief explanation, each on a different sheet of
paper.

Follow-Up
Briefly introduce to the participants the updated rules or
principles of advertising in your country concerning phraseology. Ask them to re-categorise the problematic phrases:
Violating the laws and principles
■■
■■
Following the word of law, but in a tricky way, and still
unethical
Ask the participants to track the company behind the advertisement. Find its website, and the information about
the product. Find out how you can contact the company.
Discuss whether the contact is relevant.
Will I reach a competent person or department if I write
■■
to this email address or call this number?
Which company is ethical and which one is not?
■■

Info Box
Special sensational and sometimes fake phrases are
usually used in advertisements of beauty and health
products, or household chemistry (collagen, intelligent
detergent, active pearls, power pearls, nutrilift, clorinol
technology, silk protein, 3D cleaning, etc.) but can be
easily found in other ads as well (flexi form, micro-oils,
insect-follow formula). Some of these are real, only
used in a context where they make an impression, but
some of them are non-existent categories, invented by
the advertising agency’s communication experts.
Sometimes they come up even in the ads of banks
(special formulas for savings products, etc.). There are
some websites of consumption awareness where people collect lists of these made-up phrases.
Examples are:
uk.answers.yahoo.com/question/index?qid=20090
510042502AAkgc3T, www.facebook.com/topic.
php?uid=2356137447&topic=2939,
An entertaining web-tool which parodies how advertising slogans are made: www.theadgenerator.org/

Step 4: Ask the participants to present their explanations
and place the sheets on the sticky board.
Step 5: Make catagories and ask the participants to arrange the phrases by category:
Correct (existing)
■■
■■
Correct but not used correctly (even if a more simple and
understandable phrase would be appropriate)
Phoney, wrong, made up
■■
Debriefing and Reflection
Debrief the activity by asking questions such as these:
Which advertisement tricks the consumers and how?
■■
■■
How should ethical advertising look?
Phoney words
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Genre play
Overview
In this exercise the participants will discuss and reflect
on different genres in the world of media.
Goal
Learning genre differences
■■
■■
FELT
■■
Understanding film terminology
Type of Activity Role play
Time Requirements 45 minutes
Room/Space Requirements A spacious room where
participants will be able to sit in a circle and discuss, but also work in different groups
Group Size 10 – 30 people
Age Group 15 +
Materials Needed
DVD or PC for showing video (optional)
■■
■■
A clock to measure time limits

A
■■

personal vlog (video-blog) entry
film of a politician who promises to solve the
problem
Explain that parodies are welcome!

■■
Propaganda

Debriefing and Reflection
Debrief the activity by asking questions such as these:
Was there something new that you have learned?
■■
■■
What was the most interesting/exciting part of the exercise?

PROCEDURE
Preparation
Prepare a video about a global issue; make sure that the
short video is about max. 3 people. Options are: A part of
a documentary or news-footage are suitable.
Instructions
Step 1: Watch the video with the participants; discuss the
situation and key words.
A video in your mother-tongue should be used.
Some recommended videos:
Boda-Boda Ride Around Katine www.guardian.co.uk/
katine/video/2009/may/22/dennis-ewalu-boda-boda
Re-Cycle: The Journey of the Mighty Bike
■■
■■
www.youtube.com/watch?v=0dCvyGyNJJI
Tales from the Kibera Slum
■■
■■
www.dailymotion.com/video/x51blt_tales-from-thekibera-slum-in-nairo_shortfilms
My Name is Khan
■■
■■
www.youtube.com/watch?v=B-9oMD40aVo
■■

Step 2: Ask the participants to prepare a short (3-5 minutes) role play in different genres. Each group (of 2 to 4)
should get a different genre.
Step 3: Discuss the specific criteria for each genre:
news coverage
■■
Documentary
■■
An NGO’s short propaganda film, in order to make people donate to the cause
A Hollywood-style fiction (effectual)
■■
■■
An independent film-maker’s fiction (artistic, drama)
■■
Infotainment TV-show (documentary-like, but sensational)
Short
■■
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A
■■

Tools

Believe it or not
Overview
In this exercise the participants reflect on and critically
discuss media messages and different types of media
strategies.
Goal
■■
Learning not to judge by first impression
■■
Identifying the need of background information
Type of Activity Experimental exercise
Time Requirements 20 minutes
Room/Space Requirements A spacious room where
participants will be able to sit in a circle and discuss, but also work in different groups
Group Size 10 – 30 people
Age Group 15 +
Materials Needed
Blank paper
■■

Tips for the Facilitation
You can go the other way around! Prepare true stories on
global issues that could be fiction, and ask the students to
write fictional stories from movies that could sound true.
You can compose the stories in the style of news. Making
them stylistically the same makes it more difficult to tell
which one is true and which is fictional.

PROCEDURE
Preparation
Prepare sentences that describe fictional episodes (from
movies, books).
Prepare sentences that describe sensational but true episodes (optional).
Instructions
Step 1: Participants work in pairs. Set the class in two categories. One row should work with major events (natural
disasters, wars, etc.), the other with personal stories.
Step 2: Ask the pairs to write sentences (1 to 3 each pair),
describing something from the news of the last 5-10 years.
One half of them should write about major events (disasters etc.), the other about personal stories (a soldier kidnapped by terrorists, a child labourer, a green activist,
etc.). The one-sentence stories should be sensational, stories that draw attention.
Step 3: Collect the sentences and mix them with the fictional ones you have prepared.
Step 4: Read the sentences, and make the participants
vote if it’s true or not. Count the votes.
Step 5: Reveal the fake sentences
Debriefing and Reflection
Debrief the activity by asking questions such as these:
Do you think it is important to use credible media?
■■
Name credible media you know. Do you use them?
What do you think is the difference between yellow press
■■
and credible news?
What do you think are the different methods and tech■■
niques journalists in yellow press and credible news use?
Believe it or not?
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Material
Examples
Fiction

Iran plans to build an internet of their own: the plan is to
block the world wide web in the country and build a government-controlled web.

The US Government is secretly building arks to save humanity‘s treasures and high-society people from a worldwide series of tsunamis.
(Source: the film “2012”)

A 10-year-old boy was kidnapped and trained to fight
against the government’s professional army.

Indian boy survives a shipwreck in a lifeboat together
with animals from a zoo: a tiger and an orangutan.
(Source: the book Life of Pi)

A few hours after the Tsunami shocked Japan, 25 unmarked 2-ton trucks arrived in the Tohuku region and
the strangers started to unload aid packs. They were all
wearing long sleeves, but everyone knew why: to cover
their yakuza tattoos. The 3 largest yakuza-clans of Japan
spent billions of Yens on charity.

A man arrives at JFK Airport, but meanwhile a revolution has started in his country and the immigration officers deny him entrance to the USA. He cannot go home
either, so he lives at the airport terminal for months.
(Source: the film “Terminal”)

Ignacio Alvarez Meyendorff, a drug-mobster from Argentina, son of a German post-war immigrant, built submarines smuggle drugs to the US for years, until he got
caught by US and Colombian police.

Man has to meet his lover secretly, because his country’s
laws prohibit love affairs “simply for pleasure”.
(Source: the book “1984”)

Green activists buy a ship to attack Japanese whale-hunters and draw public attention.

Ultra-green terrorists plan to develop a virus that kills
only humans.
(Source: the film “Twelve Monkeys”)

An Air France plane with 248 passengers was hijacked by
Palestinian terrorists and flown to Uganda. The local dictator welcomed the terrorists and even supported them
with the protection of his army. The Israeli commando
started Operation Thunderbolt, and during the night
flew its soldiers to Uganda. They deceived the local soldiers: they arrived on the spot with a black limousine
just like the one the dictator likes to use. They saved the
hostages in a 90-minute operation. Only one man of the
Israeli crew died: the commander. Years later, his brother
becomes the Prime Minister of Israel.

In one day temperatures in New York City plummet
from sweltering to freezing within hours, due to global
warming.
(Source: the film “Day After Tomorrow”)
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Tools

Breaking clichés
Overview
In this exercise the participants reflect on clichés,
transported by media.
Goal
Gathering arguments against clichés
■■
Type of Activity Experimental exercise
Time Requirements 45 minutes
Room/Space Requirements A spacious room where
participants will be able to sit in a circle and discuss, but also work in different groups
Group Size 10 – 20 people
Age Group 15 +
Materials Needed
Blackboard
■■

PROCEDURE
Preparation
Prepare global issues that were recently mentioned.
Instructions
Step 1: Ask the participants to gather the worst and most
annoying clichés about the discussed global issues or the
people fighting against global problems.
Step 2: Write the most ‘popular’ ones on the blackboard.
(e.g. ‘We shouldn’t collect money for disasters far away, we
have problems in our own country to solve’, ‘ Green activists are not rational’, ‘People who fight for using more bicycles in the cities instead of cars are just a subculture in
fashion’, ‘Homeless people don’t want to work’, ‘Muslims
are all fundamentalists’, etc.)
Step 3: Form groups and select a cliché for every group.
Ask the groups to collect their arguments against their
statement and write a draft. The group chooses a speaker
and helps him/her to prepare for the speech.
Step 4: The speakers present their arguments in 5 minutes.
Step 5: The class votes on the best presentation.
Debriefing and Reflection
Debrief the activity by asking questions such as these:
What is the reason for using clichés?
■■
■■
Can you name a situation when people don’t understand
each other because one or both sides are speaking in
clichés?
Tips for the Facilitation
You can make a competition on who is the best clichébreaker.
Involving outside people (e.g. the whole school) makes it
more exciting. A Cliché-Breaker Festival should be fun: a

competition of presentations with a jury, judging the argumentation, humour, style, the visual presentation and
overall rhetorical skills.

Material

Example 1: Homeless People

CLICHÈ:
Homeless people are the people who drink and don’t want
to work, therefore we shouldn’t spend the working people’s money on them.
Arguments against the Cliché:
Telling a typical homeless life-story: “Mr. X.Y. lived in a
poor part of the country, factory closed, job lost. Moved to
the city to find a job and support his family and lived like
this for years. Meanwhile his wife found someone else;
they are divorced now. He was left alone, without a home
and a constant job, became homeless, and yes, started
drinking.” (based on a social worker’s website)
Facts and Figures:
Most of the homeless people (about 90%) are invisible, because they are ashamed, they live in the city outskirts or
tents in the woods and have jobs or make money with recycling. Sometimes even their colleagues don’t know they
are homeless, but we judge homeless people because we
see the 10% who live on the streets.
Example 2: Cycling Activism
NEWS:
Critical Mass events were held all around the world on
Earth Day. Activists demonstrated on the streets of New
York, Vienna, Berlin, Toronto, Budapest, etc. for improving cycling infrastructure in their cities.

CLICHÈ:
Cycling activism is just a fashion, and cyclists are fundamental.
Arguments against the Cliché:
There are no ‘cyclists’ and ‘motorists’. There are commuters, they are the same people. Some of them just don’t
think it’s appropriate to use cars on short distance rides
inside the city centre because they want a cleaner, livelier,
more friendly city.
The city is not an industry, it’s a place to live.
Commuting with bicycles in the city is much faster and
comfortable (tests, facts, numbers, examples).
Showing best practices from other cities: Copenhagen,
Amsterdam, Paris and London; the changed community
bike system made cities better in a short time.
Investing in bike lanes is the best investment for a city
(data and arguments from urban planners, e.g. the Cycling
Embassy of Denmark)

Breaking clichés
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Introduction to the topic

EDUCATION
What is Education?

Gender inequality

Education in the general sense is any act or experience
that has a formative effect on the mind, character, or physical ability of an individual. In its technical sense, education is the process by which society deliberately transmits
its accumulated knowledge, skills, and values from one
generation to another. Education is present all around the
world, at any time and in all kinds of contexts, always
changing, being adapted or developed. It has been argued
that high rates of education are essential for countries to
be able to achieve high levels of economic growth and
wealth for their citizens. As a consequence, the importance of education and its role has been recognised internationally:
The Universal Declaration of Human Rights (1948)
states that everyone has the right to education (Article 26).
A right to education has also been recognised by some jurisdictions: since 1952, Article 2 of the first Protocol of the
European Convention on Human Rights obliges all signatory parties to guarantee the right to education. At world
level, the United Nations’ International Covenant on Economic, Social and Cultural Rights of 1966 guarantees this
right under its Article 13. However, in many parts of the
world education is still facing various challenges and many
people don’t get education as they would normally have the
right to. This is due to poverty, gender inequality, conflicts
etc. Achieving universal primary education is one of the
eight Millennium Development Goals (MDGs) set by the
Millennium Declaration in 2000 and supported by 191
countries all around the world. Aiming to ensure that, by
2015, children everywhere, boys and girls alike, will be able
to complete a full course of primary schooling, MDG 2
tries to bring education to a better stage in many parts of
the world. In this context, education is essential for overcoming difficulties that have been perpetuated for generations. Besides its traditional informative role (to provide
information to learners), education is even more important
nowadays in its formative role that aims at supporting
learners to develop life skills, to make use of their natural
attitudes, to develop their skills and improve their competences so that, later on, they can act in the globalised world
individually and independently.

Although men and women are legally equal in most parts
of the world, cultural habits limiting women’s participation
are still maintained in many regions, mostly in remote
communities. For girls in some regions, education remains
exclusive. Many women in the world face difficulties in
having access to employment, or are largely relegated to
more vulnerable forms of employment. This is due to cultural traditions, where the role of the woman is to take
care of the household and the children, which leaves nothing for getting an education or a proper job. In these conditions, it is impossible for women to ensure their future
and to contribute to the economy of their country. Despite
the progress registered in the last years, the number of
girls that are not enrolled in the education system (approx.
55 million) is higher than that of the boys (approx. 45 million). Although MDG 3 (aiming to promote gender equality and empower women), targeting the elimination of
gender disparity in primary and secondary education,
preferably by 2005, and in all levels of education no later
than 2015, does not comprise a reference to learner
achievement and good quality basic education, it goes beyond the school level. Studies demonstrate the positive
impact of girls’ education on child and maternal health,
fertility rates, HIV/AIDS and other diseases, poverty reduction and economic growth. Educated mothers are
more likely to send their children to school.

Poverty, a major barrier to education
About 1.7 billion people are estimated to live in absolute
poverty today. Absolute poverty refers to being unable to
afford basic human needs, which commonly include clean
and fresh water, nutrition, health care, education, clothing
and shelter. Families living with less than $2 a day for each
member strive for their daily food and water, while education is left aside. Furthermore, the lack of other resources
needed for education, such as a school building, accessibility (roads, long distances), sanitation, teachers and
teaching materials, keep education a wishful thought for
many. A vicious circle is created and maintained, as lack of
education later brings lack of skills, lack of employment,
lack of income and, in the end, poverty again.

Interculturality, multiculturality &
migration
In a world that talks and lives globalisation it is very difficult to keep cultures separated, and the myth of the mono-cultural society is constantly being invalidated. The development of the ways of communication (be it transportation or media) has brought along a mélange of cultures,
habits and characteristics. Education plays a vital role in
bringing up concepts such as interculturality, multiculturality and tolerance amongst communities. The term interculturality represents the relation of constant interaction
and cooperation of various cultural, ethnical or religious
groups. The outcomes are relationships, which are determined by cultural exchange as well as by specifics of certain communities. Without being a goal in itself, interculturality is the desired result of the internal process of the
multicultural community’s auto-adjusting. Communities
today are becoming more and more multicultural, as migration happens everywhere in the world: people leave
their community for a better job, for studying, or for a safer, non-conflictual environment. In the context of a changing cultural environment, education is essential for equipping people with skills to deal with these changes, skills
that focus on openness, tolerance, tackling marginalisation
and discrimination or rejection of foreigners in their countries of adoption, accepting different perspectives, solidarity, conflict-resolution etc. Poverty in some regions of the
world leads to migration to wealthier places and thus produces short-term improvement of life conditions for mi-
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grants and their families. However, another result is the
phenomenon known as ‘brain drain.’ Migration and ‘brain
drain’ lead to the lack of a labour force and, on the long
term, to challenges for the economic growth and fight
against poverty. Education in the spirit of global citizenship and responsibility to human rights in the poorest
places of the world are essential for the achievement of
MDG 8, which aims at creating a global partnership for
development, where all countries work towards a more
just, sustainable and peaceful world, where everybody
benefits from economic, social, environmental and human
rights based on national and international initiatives and
policies.
Cross-cutting issues in this module: poverty, inequality,
unemployment, gender, participation, inclusion, interculturality, multiculturality, tolerance, discrimination, migration, solidarity

Further reading
James BANKS – Cherry MCGEE BANKS: Multicultural Education:
Issues and Perspectives. Wiley 2009.
Colin BROCK: Education as a Global Concern. Continuum 2011.
Ed. Jack DEMAINE: Sociology of Education Today. Palgrave Publishers 2001.
Ed. Philipp GONON: Gender Perspectives on Vocational Education:
Historical, Cultural, and Policy Aspects. Peter Lang Publishing 2001.
Randall LINDSEY – Michelle KARNS – Keith MYATT: Culturally
Proficient Education. An Asset-Based Response to Conditions of Poverty. Corwin Press 2010.
Ed. Simeon MAILE: Education and Poverty Reduction Strategies: Issues of Policy Coherence. HSRC Press 2008.
M. Lee MANNING – Leroy BARUTH: Multicultural Education of
Children and Adolescents. Allyn & Bacon 2008.
Ed. Geoffrey SHACKLOCK – John SMYTH: Being Reflexive in Critical Educational and social Research. Routledge Falmer 1998.
Ed. Joseph ZAJDA – Karen BIRAIMAH – William GAUDELLI: Education and Social Inequality in the Global Culture. Springer
2008.

Useful web sources:
Global Campaign for Education:
www.campaignforeducation.org
Global Education Week
www.coe.int/t/dg4/nscentre/ge/gew_EN.asp
Article 26, Universal Declaration of Human Rights:
www.un.org/en/documents/udhr/index.shtml
Millennium Development Goal 2, United Nations Millennium
Campaign: www.un.org/millenniumgoals/education.shtml
Maastricht Global Education Declaration, 2002:
www.coe.int/t/dg4/nscentre/ge/GE-Guidelines/
GEgs-app1.pdf

Education

Dakar Framework for Action, 2000:
unesdoc.unesco.org/images/0012/001211/121147e.pdf
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Tools

Stand or Sit?
Overview
Participants are provided the space to express their
opinion on facts related to education in the world and
connect them to their own environment.
Goal
■■
Participants reflect on their own lives and connect
them to facts all over the world.
■■
Participants express their opinions on a certain issue
and give reasons for their opinions.
Type of Activity Mapping exercise
Time Requirements 30-45 minutes
Room/Space Requirements Indoors or outdoors;
chairs set in a circle with enough space for participants to walk around the chairs
Group Size 5-30 people
Age Group 12 +
Materials Needed
small ball or paper ball
■■

PROCEDURE
Preparation
All chairs are set in a circle, every participant having one.
Prepare the statements for each round.
Instructions
Step 1: Ask the participants to sit on their chairs and explain
the activity to them: the activity is based on their experiences and it has two rounds. Each round has a certain number
of statements for the participants to agree with or not. You
will explain the rules for each round before it starts.
Step 2: The first round of statements has the role of introducing the topic and energising the group. Make one
statement at a time. If the participants agree with it, they
have to stand up. If they don’t agree they keep sitting. If
they are not sure, they have to stand up, circle the chairs
and then go back to their seat. Leave 1 minute for the participants to react to the statement and then go on to the
next statement.
Step 3: This is a second round of statements and rules become more complicated: participants will listen to one
statement at a time, then if they agree they will stand up
and move in front of their chairs; if they don’t agree they
will keep sitting; if they are not sure they will stand up and
move behind their chairs. After all participants have chosen their place according to what they think, the facilitator
will ask questions about the statement, trying to bring in
more explanations for the statement or more arguments
from all 3 types of participants (agree, disagree, not sure).
In the end the facilitator will summarise the short discussion and reveal the truth about the statement’s fact. Then
the activity will continue with the next statement.

Debriefing and Reflection
After you have finished the statement rounds you can reflect on the process with the participants. You can ask
them some of the following questions or add others:
How did you feel at the beginning of the activity, before
■■
everything started, and how do you feel now? Participants will each express their feelings one after the other,
in the circle, by passing the ball.
What statement did you like most or what was the most
■■
interesting for you?
What statement did you dislike?
■■
■■
What did you learn from all the statements and the
discussions?
How would you feel if you were in a situation like those
■■
reported by the last statements, or if somebody from
your family or friends were?
Is there anything that you would like to add to the state■■
ments or the discussions now at the end?
Tips for the Facilitation
It is very important to engage participants in the discussions, they shouldn’t feel they are in a test. The activity is
aimed at stimulating their experience and helping them
make connections, so prepare to re-phrase the statements
if needed, or to ask additional questions after each statement in order to encourage discussion.

Material
Suggested statements for step 2:
I go to school every day, except weekends, holidays and
■■
when I’m ill.
Many of my friends are from school.
■■
■■
My school doesn’t have running water.
■■
I know at least one person of my age that doesn’t go to
school.
We have more than one teacher in my school.
■■
■■
I think school isn’t needed: I don’t need to know how to
read or write.
Suggested statements for step 3:
One in five adults in the developing world — almost 862
■■
million people — cannot read or write.
In most developing countries, public school is not free.
■■
The costs of books, uniforms, and teachers’ salaries are
borne by the students’ families.
As much as 115 million children of primary school age
■■
are not enrolled in school, while more than 226 million
children do not attend secondary school.
Across the world many children miss out on their educa■■
tion because they are recruited into armed forces and
become child soldiers.
Most illiterate persons are female. In more than 20 de■■
veloping nations, illiteracy rates amongst women exceed
70%.

Stand or Sit?
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Show and Solve TV Show
Overview
Participants play various real life roles in a live TV
show trying to find solutions for the challenges that education faces in a particular developing country.
Goal
■■
Participants become aware of various aspects related
to education in a developing country;
■■
Participants compare their real life experience to that
in the role play;
■■
Participants are encouraged and expected to be creative and find solutions for a particular situation.
Type of Activity Role play
Time Requirement 60 minutes
Room/Space Requirement Indoors; the setting imitates one of a TV show: 6 guests around the moderator (U-shape) facing the public together
Group Size 15-25 people
Age Group 15 +
Materials Needed
role cards printed separately on coloured paper
■■

Debriefing and Reflection
Bring all participants into a circle, sitting on their chairs.
You can now reflect on the activity by asking the following
questions or by adding others:
What was the TV show like? How did you feel?
■■
■■
How does the audience feel about the show?
■■
What went well, what could be improved?
■■
Is there anything that you learned about from this show?
Any new information?
How do you feel about the situation discussed in the TV
■■
show?
What would you do if you were in a similar situation?
■■
Tips for the Facilitation
The activity works best if you manage to create the atmosphere: the participants should feel enthusiastic, they
should use their creativity to prepare their role in the TV
show and the TV show as well (music at the beginning
and end, a clear format etc.).

PROCEDURE
Preparation
Prepare the role cards.

Step 2: The TV show is ready to start. The participants
occupy their seats and the word is given to the moderator
of the TV show, who is going to lead the discussion with
her/his guests. The other participants are making up the
public and they have to pay attention to their team representatives in the studio (their reactions, their arguments
etc.). The TV show shouldn’t be longer than 10-15 minutes. If the discussion is not very vivid, you can end it earlier. Make sure to let the moderator know 2 minutes before the end that she/he has to end by showing a note on
an A4 paper: ‘2 minutes left’.
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Instruction
Step 1: Explain to the participants that they are going to
prepare and act in or watch a live TV show. Ask them to
divide themselves into 6 teams (one of which has to have
at least 3 persons, while the others can have 2). Then ask
the teams to decide on a person from their team to participate in the TV show. The team of at least 3 persons has
to send 2 persons to participate. These 7 persons will each
choose a role card, according to the role cards below. They
go back to their teams with the role card and prepare their
role in the teams:
Complete the role with more details: name, personality
■■
(how that person reacts, speaks, gesticulates etc.);
Points to bring into the discussion.
■■

Child [1 person needed]
Action takes place live in Studio 4 of the Day TV, a national TV station in Maputo, the capital city of Mozambique. The ‘Show and Solve’ is one of the most popular TV
shows in Mozambique. It is a weekly show watched by
many of the Mozambicans, a show that brings daily important topics to the TV screen.

any more. You still keep asking about going back to
school, because otherwise you cannot become a doctor.

You are a 12-year-old girl/boy [you decide] living in Mozambique, in one of the villages in the far north of the
country, bordering Tanzania. You live with your family:
your parents, your 5 brothers and your grandparents. Last
year your parents managed to send you to school and you
liked it. Now you have your friends there, your teacher is
one of your friends, and you know you want to become a
doctor. But last month your parents decided you have to
help them with the corn fields, so you cannot go to school

Parents [2 persons needed]
Action takes place live in Studio 4 of the Day TV, a national TV station in Maputo, the capital city of Mozambique. The ‘Show and Solve’ is one of the most popular TV
shows in Mozambique. It is a weekly show watched by
many of the Mozambicans, a show that brings daily important topics to the TV screen.
You are Mr. and Mrs. [you decide] living in Mozambique,
in one of the villages in the far north of the country, bordering Tanzania. God has blessed you with 6 children (4
girls and 2 boys). You are living with your children and
Mr. … ‘s parents in a small 7 square metres cottage. Your
life is very harsh, as you don’t have much land to work, it
is stony, and usually the sun is too much for the plants.

However, last year you managed to have good crops so
you sent your second oldest daughter/son [talk to the
team of the child to see if they decided to be a girl or a
boy] to school at the nearest school, 5 kilometres away.
She/he has always been the most intelligent of your children, so you decided to give her/him a chance to study.
Later on, she/he might take care of her/his younger brothers and sisters. Unfortunately this year hasn’t been a good
one, so last month you had to keep your daughter/your
son at home: you didn’t have any money for the school
fees, food and books, and you needed her/his help in the
corn fields.

Teacher [1 person needed]
Action takes place live in Studio 4 of the Day TV, a national TV station in Maputo, the capital city of Mozambique. The ‘Show and Solve’ is one of the most popular TV
shows in Mozambique. It is a weekly show watched by
many of the Mozambicans, a show that brings daily important topics to the TV screen.
You teach languages, mathematics, geography and biology
at the local school in a village in the far north of the country, bordering Tanzania. You have been working there for
two years now, and fortunately the school is able to keep
you there as a teacher, although you are only two teachers
teaching 96 students ranging from 7 to 18 years old. The
school pays you a very low salary, but they give you a
room to live in (as your home village is 100 kilometres
away and it’s impossible to commute) and daily meals. You

love teaching; you were lucky enough to be sent to school
by your parents and you decided others should have this
opportunity to learn in order to improve their lives. However, every day you face a lot of challenges: you have 40
students to teach and 20 others to supervise at a time,
sometimes your fellow teacher is ill and you have to deal
with his students as well, students arrive at school at various times because they have to walk long distances (3-6
kilometres), you have to take 2 hours break at lunch to
fetch water from the well half a kilometre away with the
older students. It’s very hard, but you are determined to
convince the mayor that he has to provide more support
for the school and for the students.

Show and Solve T V Show
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School master [1 person needed]
Action takes place live in Studio 4 of the Day TV, a national TV station in Maputo, the capital city of Mozambique. The ‘Show and Solve’ is one of the most popular TV
shows in Mozambique. It is a weekly show watched by
many of the Mozambicans, a show that brings daily important topics to the TV screen.

for the school to transport some of the students living furthest away (3-6 kilometres). You want to convince the
mayor to give the school some money.

You are the headmaster of the local school and a teacher
at the same time. It used to be only you teaching, but two
years ago you managed to hire another teacher, so now
you are two. This allows you to have less students (only
36) and to take care of other administrative issues of the
school: providing food for the students, building a classroom (so far all children study under the trees, with an
improvised plastic roof over their heads – to keep away
the sun and rain) or trying to get a small old bus and gas

Mayor [1 person needed]
Action takes place live in Studio 4 of the Day TV, a national TV station in Maputo, the capital city of Mozambique. The ‘Show and Solve’ is one of the most popular TV
shows in Mozambique. It is a weekly show watched by
many of the Mozambicans, a show that brings daily important topics to the TV screen.

two weeks you have to bring one in from the closest town
(250 kilometres away) and this is expensive, and the water
resources are very limited.

You are the mayor of a village of 300 people that also has a
school (most of the villages don’t have one). You are very
proud to have a school under your jurisdiction and you
know how important a school is. However, there are many
challenges for the community and for you nowadays:
crops are poor, people don’t have enough food, there is no
doctor in the village or in the neighbourhood, so every

TV show moderator [1 person needed]
Action takes place live in Studio 4 of the Day TV, a national TV station in Maputo, the capital city of Mozambique. The ‘Show and Solve’ is one of the most popular TV
shows in Mozambique. It is a weekly show watched by
many of the Mozambicans, a show that brings daily important topics to the TV screen.
You are a very successful TV figure and your show is one
of the most popular. You are very proud of this. However,
despite the success and what it presupposes, you want to
bring in your contribution for the wealth of your country,
to help solve problems. This evening’s edition of the show
will focus on the challenges facing education in Mozambique. You have invited several people to hear their opinion and then try to find solutions: a child and its parents, a
teacher, a school master and a mayor. Ask them questions
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to find out their opinion on the matter, to see what is
working well and what is not, and then ask them to suggest solutions. Remember, the success of your show is not
only showing problems, but also solving them!

Tools

Sound Off!
Overview
Participants express their understanding of various issues related to education by miming.
Goal
Participants reach a better understanding of various
■■
issues related to education.
■■
Participants relate their experience to other people’s
experience.
■■
Participants make use of their creativity in order to
express various issues related to education.
Type of Activity Simulation exercise
Time Requirement 30-45 minutes
Room/Space Requirement Indoors or outdoors; participants can either sit on the ground or floor or on
chairs, in two semicircles at 2 metres distance from
one another.
Group Size 6-12 people
Age Group 12 +
Materials Needed
Small ball or paper ball
■■

PROCEDURE
Preparation
Make sure to prepare the words to be mimed in advance,
according to the age of the participants.
Instruction
Step 1: Divide the participants into two equal teams. Explain to them the rules of the exercise: they are going to
mime some words that reflect issues related to education.
There will be a competition between the teams, each team
having to guess what its representative is miming to them.
When one team plays, the other waits for its turn. The
time for one team to guess the word is 5 minutes. Nobody
is allowed to talk, everything being done through signs.
The person miming has to mime a situation in which that
particular word is met, or the first letter of the word, if it
seems very difficult to guess the word itself; she/he is not
allowed to mime parts of the word or almost similar
words. After the time for one team has passed and a short
discussion has taken place, the other team starts. The
team which wins is the team which has guessed the most
words. They now have the right to ask the other team to
guess a word that they propose to one of its representatives. The word has to be in the same field and you should
confirm it with them first.

Debriefing and Reflection
End the activity by asking the group to sit in a circle. Encourage each participant to think which of the words that
were mimed they liked more or they feel very much related to (in any way) and then have them say a sentence
about it. Pass the ball for each to have his/her own turn.
Tips for the Facilitation
This activity might bring in very stereotypical situations or
ways of thinking, so make sure you discuss them in the
short discussion after each miming, so that the participants can learn more and get more perspectives on the issue.

Material
Suggested words:
Poverty
■■
■■
Inequality
■■
Interculturality
■■
Multiculturality
■■
Migration
■■
Unemployment
■■
Participation
■■
Inclusion
■■
Tolerance
■■
Discrimination
■■
Solidarity
Suggested questions:
has heard this word so far?
■■
Who knows what it means or when it is used, in what
kind of situations?
Have you ever been in such a situation or environment?
■■
What was it like?
How well do you think the word was mimed? What was
■■
the accent put on? Would you have mimed it differently?
What do you think can be done in order to diminish the
■■
occurrence of such situations, or increase it? (depending
on the connotation of the word)
What can you, individually, do in your daily life in such
■■
situations or environments?
Who
■■

Step 2: Miming. You can provide as many words as you
want. Make sure the difficulty of the words to mime is the
same for both teams. After the time for the acting team
has passed you can tell them the word if they haven’t already guessed it. Then you will ask all participants some
questions (found below in the materials section).
Sound Off!
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Speak Out!
Overview
Participants will be challenged to prepare a speech on
issues related to education and to deliver it in front of
the others.
Goal
■■
Participants learn how to document their ideas in
order to prepare a speech.
■■
Participants develop their teamwork skills.
■■
Participants practice delivering a speech.
Type of Activity Group work, public speaking
Time Requirement 90 minutes
Room/Space Requirement Indoors; 3-4 tables with
chairs (for teams) + chairs for all participants as in
an amphitheater
Group Size 6-12
Age Group 16 +
Materials Needed
paper, pens or pencils, markers
■■

Not
■■

taking the speeches into account, what is your opinion about the given topic?

Material

Universal Declaration of Human Rights, Article 26:
www.un.org/en/documents/udhr/index.shtml
UN Goal 2: Achieve universal primary education Fact
Sheet: www.un.org/millenniumgoals/pdf/MDG_
FS_2_EN.pdf )
Global Campaign for Education, Why Education for
All?: www.campaignforeducation.org/en/why-
education-for-all/

PROCEDURE
Preparation
Prepare sets of a copy of each material listed below, a set
for each team.
Instruction
Step 1: Divide participants into teams of 2 (if they aren’t
too many) or 3 and explain the activity: each team is going
to receive a set of materials that they will have to read
through in order to prepare a 4-minute speech on a certain topic. One of their team members will also prepare to
deliver the speech.

Step 3: The speeches are delivered. Ask the audience to
bring in comments on the speeches, taking into account
2 issues: content (good points made, atmosphere created
etc), presentation (tonality, body language etc) and then
vote on the best speech.
Debriefing and Reflection
The end of the activity should focus on some aspects that
you may raise by asking the following questions (you can
add more if needed):
How was the preparation phase? How did you feel?
■■
■■
Did you have the information you needed beforehand or
did you have to search for it in the materials?

115

Speak Out!

Education

Step 2: Tell the participants the topic of their speeches:
‘Education is key to improving lives of people and everybody should have access to education’. Hand the teams the
materials, let them choose the tables and allow them 30
minutes to read the materials and prepare the speech and
the person to deliver the speech. You can increase the
time if needed.

Tools

Balloons
Overview
Participants are encouraged to think about causes of
lack of access to education and to engage in an active,
positive game to find solutions.
Goal
■■
Participants reflect on various challenges that education faces in the world.
■■
Participants bring in possible solutions by making use
of their knowledge.
Type of Activity Energiser
Time Requirement 30 minutes
Room/Space Requirement Indoors or outdoors; chairs
in a circle; enough space for participants to walk
around or run; a place to display post-its
Group Size 8-30
Age Group 12 +
Materials Needed
1 balloon for each participant; 1m of string for each
■■
participant, 4 post-its for each participant, 1 pen for
each participant

Debriefing and Reflection
End the activity by discussing the following issues with the
participants:
Did you like the activity? How did you feel?
■■
■■
How difficult was it for you to think of the causes that
might prevent a child of your age to go to school?
Do you know anybody that is in such a situation? How
■■
could you help that person?
Do you think there are children in other parts of the
■■
world that might face more of these causes than others?
Who are they?
Can we, here in our country, do something to help them?
■■

PROCEDURE
Instruction
Step 1: Participants sit in a circle on their chairs. Distribute the post-its and the pen to each participant and ask
them to think about 2 causes for which a child of their age
might not go to school. They should write each cause on a
post-it and then put it on display. They should keep the
other 2 post-its.
Step 2: Read all post-its out loud and try to group them.
Make a summary of the most common causes. Ask the
participants to add others if they feel something is missing, or you can also add if they don’t have anything else to
say.
Step 3: Give each participant a balloon and a piece of
string. Ask them to blow the balloons up and tie them to
their waist, making sure they don’t break them. The balloons symbolise the causes they have been thinking of.
Step 4: Ask the participants to think about ways to solve
the causes mentioned before. Each should write down 2
solutions, one on each post-it and then put them on the
display.
Step 5: Read aloud all solutions and try to bring in more if
needed. Then tell the participants that, as they have now
found solutions, they can pop the balloons. But they cannot use their hands to do that, and they cannot ask for
somebody else to help them. Let them all pop their own
balloon.

Balloons
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